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لرهخ كهُخ انترثُخ خبيعخ انعشَش هُئخ تحشَشخ لبئً  
 الاســـــــــــــــــــــــــم م

الذرجة 

 والتخصص
 الصفة

 محمذ رجب فضل الله. د.أ :رئيس هيئة التحرير

 الذُئخ الإداسَخ نهزحشَش

 أ.د. سفعذ عمش عضوص 1
أظخار أصىٌ 

 التربُت

 سئِغ مجلغ الؤداسة -عمُذ اليلُت 

 العُذ  أ.د. محمىد علي 2

أظخار. سئِغ 

كعم علم الىفغ 

 التربىي 

هائب  -وهُل اليلُت للذساظاث العلُا 

 سئِغ مجلغ الؤداسة

 فخحُت على حمُذ د.  3

أظخار معاعذ 

 –)مشاسن ( 

مىاهج وطشق 

 الخذسَغ

وهُل اليلُت لشؤون الخعلُم والطلاب 

 عضى مجلغ الؤداسة -

ج حعين د.  4  إبشاهُم فشٍ

أظخار معاعذ 

 –( )مشاسن 

 أصىٌ جشبُت

 -وهُل اليلُت لشؤون خذمت االإجخمع 

 عضى مجلغ الؤداسة

 أ.د. صالح محمذ صالح 5
أظخار التربُت 

 العلمُت

غ   –سئِغ كعم االإىاهج وطشق الخذسَ

 عضى مجلغ الؤداسة

6 
أ.د. العُذ وامل 

 الششبُني

أظخار الصخت 

 الىفعُت

عضى  –سئِغ كعم الصخت الىفعُت 

 مجلغ الؤداسة

شم  د.مأ. 7  أخمذ عفذ كشَ

أظخار معاعذ 

 –)مشاسن ( 

مىاهج وطشق 

 الخذسَغ

 –االإششف على كعم التربُت الخاصت 

 عضى مجلغ الؤداسة

8 
أ.د. أحمذ عبذ العظُم 

 ظالم

أصىٌ أظخار 

 التربُت

عضى  – أصىٌ التربُتسئِغ كعم 

 مجلغ الؤداسة
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 الذُئخ انفُُخ ) انفشَك انزُفُزٌ( نهزحشَش

9 
فضل  أ.د. محمذ سحب

 الله

أظخار االإىاهج 

 وطشق الخذسَغ

م  ش ) سئِغ الفشٍ سئِغ الخحشٍ

 الخىفُزي(

 د. هماٌ طاهش مىس ى 11

أظخار معاعذ ) 

مىاهج  –مشاسن ( 

 وطشق الخذسَغ

ش  معؤوٌ الطباعت  –عضى هُئت جحشٍ

 واليشش والخذكُم اللغىي 

 د. محمذ علام طلبت 11

مذسط ) أظخار  

مىاهج  –معاعذ (

 وطشق الخذسَغ

ش  معؤوٌ مخابعت  –عضى هُئت جحشٍ

 أعماٌ الخحىُم واليشش

12 
د. ضُاء أبى عاص ي 

 فُصل

مذسط ) أظخار  

 –معاعذ (

 الصخت الىفعُت

ش  معؤوٌ مخابعت  –عضى هُئت جحشٍ

 الأمىس االإالُت

 د. هاوس ي عمش حعفش  13

مذسط ) أظخار 

مىاهج  –معاعذ (

 وطشق الخذسَغ

ش  الاجصاٌ معؤوٌ  –عضى هُئت جحشٍ

 العلاكاث الخاسحُت و 

 الشاعش محمذ أ. أظماء 14

أخصائي علاكاث  

 –علمُت وزلافُت 

 باحثت دهخىساه 

ش  إداسي ومعؤوٌ  –عضى هُئت جحشٍ

 الخىاصل مع الباحثين 

 أحمذ مععذ الععاٌ . أ 15
 –أخصائي حعلُم 

 باحث دهخىساه

ش  إداسة االإىكع  –عضى هُئت جحشٍ

 الالىترووي للمجلت

بي . أ 16  محمذ عشٍ
ش ظفاسة مذً

 االإعشفت بالجامعت

ش   االإعؤوٌ االإالي –عضى هُئت جحشٍ

  أعضبء هُئخ انزحشَش يٍ الخبسج

ا محمذ هُبت  17  أ.د  صهشٍ
أظخار أصىٌ 

 التربُت 

حامعت طُبت باالإذًىت االإىىسة 

 بالععىدًت 

18 
أ.د عبذ الشاصق مخخاس 

 محمىد 

أظخار االإىاهج 

 وطشق الخذسَغ

 ىط حامعت أظُ –ولُت التربُت 

19 
أ.د ماٌعت فاضل أبى 

 معلم أحمذ 
 

م  االإشهض اللىمي للامخحاهاث والخلىٍ

 التربىي 
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لمجهخ كهُخ انترثُخ خبيعخ انعشَش انذونُخ لبئًخ الذُئخ الاعزشبسَخ  

 مكبن العمل وأهم المهبم الأكبديمية والإدارية التخصص الاســــــــــــــــــم م

1 
بشاهُم احمذ إ أ.د 

 غىُم ضُف

خار أظ

االإىاهج 

غ  وطشق جذسَ

الخعلُم 

 الصىاعي 

حامعت كىاة 

غ   -العىَ

 مصش

غ، وصٍش  هائب سئِغ حامعت كىاة العىَ

االإعدشاس  -التربُت والخعلُم الأظبم 

وجودة  العابم للخخطُط الاظتراجُجي

جامعت هاًف العشبُت للعلىم ل التعليم

 الخابعت لجامعت الذوٌ العشبُت. الأمىُت

2 
ى أ.د  إمام مصطف

 ظُذ محمذ

أظخار علم 

الىفغ 

 التربىي 

حامعت 

 أظُىط

 مصش

وهُل التربىي، و سئِغ كعم علم الىفغ  -

 (ولُت التربُ
ً
 ت بأظُىط ) ظابلا

مذًش مشهض اهدشاف الاطفاٌ االإىهىبين  -

 –بجامعت اظُىط 

 لأبحاراالإعدشاس العلمي للمشهض الىطني  -

 -االإىهبت والابذاع بجامعت االإلً فُصل 

 .عشبُت الععىدًتاالإملىت ال

3 
أ.د  بُىمي محمذ 

 ضخاوي 

أظخار الؤداسة 

الخعلُمُت 

والتربُت 

 االإلاسهت

حامعت كىاة 

غ   -العىَ

 مصش

وهُل شئىن خذمت االإجخمع وجىمُت البِئت 

 "
ً
ملشس اللجىت العلمُت الذائمت  -" ظابلا

لتركُت الأظاجزة والأظاجزة االإعاعذًً في 

 –هت الؤداسة الخعلُمُت والتربُت االإلاس 

االإجلغ الأعلى للجامعاث. مشاحع معخمذ 

لذي الهُئت اللىمُت لضمان حىدة 

 الخعلُم والاعخماد.

4 
أ.د حعً ظُذ 

 حعً شخاجه

أظخار 

االإىاهج 

غ  وطشق جذسَ

 اللغت العشبُت

حامعت عين 

 شمغ

 مصش

 
ً
سئِغ كعم االإىاهج وطشق الخذسَغ ظابلا

ملشس  اللجىت العلمُت الذائمت لتركُت  –

جخصص االإىاهج وطشق الخذسَغ الأظاجزة 

 وجىىىلىحُا الخعلُم

5 
العُذ  سضا أ.د

 محمىد حجاصي 

أظخار باحث 

في االإىاهج 

غ  وطشق جذسَ

 العلىم 

االإشهض اللىمي 

للامخحاهاث 

م  والخلىٍ

 -التربىي 

 مصش

 –هائب مذًش الأوادًمُت االإهىُت للمعلمين 

سئِغ  -وهُل أوٌ وصاسة التربُت والخعلُم

ائب وصٍش التربُت والخعلُم كطاع الخعلُم. ه

" 
ً
 لشؤون االإعلمين " حالُا

6 
سضا مععذ ابى  أ.د

 عصش

أظخار 

االإىاهج 

غ  وطشق جذسَ

 حامعت

 دمُاط

  مصش 

 
ً
وهُل أوٌ وصاسة التربُت والخعلُم " ظابلا

أمين اللجىت العلمُت لتركُاث الأظاجزة  -" 

والأظاجزة االإعاعذًً للمىاهج وطشق 
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اضُاث غ الشٍ ت  سئِغ–الخذسَ الجمعُت االإصشٍ

"
ً
اضُاث" حالُا اث الشٍ  لتربىٍ

7 
سمضان محمذ  أ.د

 سمضان

علم أظخار 

ىفغ ال

 تربىي ال

 حامعت بنها

  مصش

مذًش -عمُذ ولُت التربُت الىىعُت ببنها

 " 
ً
 -الأوادًمُت االإهىُت للمعلمين " ظابلا

م  مذًش االإشهض اللىمي للامخحاهاث والخلىٍ

"
ً
 التربىي" حالُا

8 
عبذ الله أ.د  ظعُذ 

 سفاعي لافي

أظخار 

االإىاهج 

غ  وطشق جذسَ

 اللغت العشبُت

حامعت 

ش  العشَ

 مصش

ش -العمُذ الأظبم ليلُت التربُت بالعشَ

هائب سئِغ الجامعت للذساظاث العلُا 

" بأعماٌ سئِغ  –والبحىر 
ً
كائم " حالُا

 حامعت العشَش.

 أ.د ظعُذ عبذه هافع 9

أظخار 

االإىاهج 

غ  وطشق جذسَ

 الاحخماعُاث

حامعت 

ت   -الؤظىىذسٍ

 مصش

ت، وسئِغ  هائب سئِغ حامعت الؤظىىذسٍ

خبير الخخطُط  –حامعت دمنهىس الأظبم 

ش العىىٍت  الاظتراجُجي وإعذاد الخلاسٍ

 بالجامعاث الععىدًت. 

11 
عبذ الخىاب عبذ  أ.د

 اللاه دظىقي

أظخار 

 احخماعُاث

 التربُت

حامعت 

 أظُىط

 مصش 

معت العمُذ الأظبم ليلُت التربُت بجا

مذًش مشهض جطىٍش الخعلُم  –أظُىط 

الجامعي، واالإششف على فشع الهُئت 

اللىمُت لضمان حىدة الخعلُم والاعخماد 

ت  – أمين لجىت كطاع الذساظاث التربىٍ

 باالإجلغ الأعلى للجامعاث.

11 
عبذ اللطُف  أ.د

 حعين حُذس

مىاهج  أظخار

وطشق جذسَغ 

 العلىم

حامعت 

 صىعاء

 الُمً 

الأوادًمي، وعمُذ ولُت  ميعم الاعخماد

"  –التربُت 
ً
 –حامعت الؤماساث " ظابلا

 "
ً
 –وصٍش التربُت والخعلُم بالُمً " ظابلا

خبير الجىدة بمىخب التربُت العشبي لذوٌ 

 الخلُج

12 
عىتر صلحي عبذ  أ.د

 اللاه طلُبت

مىاهج  أظخار

وطشق جذسَغ 

اللغت 

ت   الؤهجليزً

حامعت 

حىىب 

 - الىادي

 مصش

 FOERجطىٍش ولُاث التربُت  ميعم بشهامج

،  ERPالخابع الإششوع جطىٍش الخعلُم 

اظدشاسي الخىمُت االإهىُت واالإؤظعُت و 

POD  ش الخعلُم   ERPالخابع الإششوع جطىٍ

.) 
ً
 ) ظابلا

بجامعت أظخار صائش بيلُت الؤوعاهُاث، 

 2121والشجىن بىىذا 
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13 
عىشت احمذ  أ.د

 االإهيري 

أظخار التربُت 

                             الخاصت          

حامعت 

 الاماساث

 الؤماساث

معاعذ  –سئِغ كعم التربُت الخاصت 

عمُذ ولُت التربُت بجامعت الؤماساث 

 لشؤون الطلبت.

14 
ب صاهش  أ.د الغشٍ

 إظماعُل

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 االإىصىسة

 مصش

ملشس اللجىت العلمُت الذائمت لتركُت  -

عذًً في االإىاهج وطشق الأظاجزة االإعا

 الخذسَغ وجىىىلىحُا الخعلُم .

سئِغ مجلغ إداسة الجمعُت الذولُت  - 

مذًش أماهت -للخعلُم والخعلم الالىترووي

اجحاد حامعاث العالم الؤظلامي ، ومذًش 

ت التربُت بمىظمت الؤٌعِعىى "  مذًشٍ

" 
ً
 ظابلا

15 
ماهش اظماعُل  أ.د

 صبري 

مىاهج  أظخار

وطشق جذسَغ 

 ىمالعل

 حامعت بنها

 مصش 

غ  سئِغ كعم االإىاهج وطشق الخذسَ

وجىىىلىحُا الخعلُم " العابم بيلُت 

سئِغ مجلغ  -حامعت بنها"  –التربُت 

ين العشب  إداسة سابطت التربىٍ

16 
محمذ ابشاهُم  أ.د

 الذظىقي

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 حلىان

 مصش 

هائب مذًش الأوادًمُت االإهىُت للمعلمين " 

 " 
ً
سئِغ مجلغ إداسة الجمعُت  –ظابلا

ت للىمبُىجش الخعلُمي  االإصشٍ

17 
محمذ عبذ  أ.د

 الظاهش الطُب

علم  أظخار

ىفغ ال

يلُيُيى ال

علاج الو 

 هفس ي

حامعت  

 طىطا

 مصش

العمُذ الأظبم ليلُت التربُت بجامعت 

خبير بالهُئت اللىمُت لضمان  -طىطا

حىدة الخعلُم والاعخماد بمصش ، وبلطاع 

 ث التربُت باالإجلغ الأعلى للجامعاث.ولُا

18 
أ.د محمذ الشُخ 

 حمىد

أظخار 

الصخت 

 الىفعُت

حامعت 

 - دمشم

 ظىسٍا 

غ  ج حامعت لاًبزٌ كعم  غسئِ– أالإاهُا -خشٍ

بُت  الصخت الىفعُت والتربُت الخجشٍ

 –وعمُذ ليلُت التربُت حامعت دمشم 

"  -ظىسٍا
ً
عضى الجمعُت  –"ظابلا

ىُت للإسشاد الىف سئِغ  – ACAس ي الأمشٍ

ش " العابم" الإجلت اجحاد الجامعاث  الخحشٍ

 العشبُت للتربُت وعلم الىفغ.

19 
بً  مصطفى أ.د

 الخىُم أحمذ

الأصىٌ  أظخار

الذًيُت للتربُت 

ــ التربُت 

ت  الأظشٍ

وصاسة التربُت 

 -الىطىُت 

 االإغشب

ىصاسة التربُت الىطىُت خبير جشبىي ب-

 -  الإغشبابوالخعلُم العالي والبحث العلمي 

سئِغ مجلغ إداسة االإشهض الذولي 

ت ت والأظشٍ طاهُا -للاظتراجُجُاث التربىٍ  بشٍ
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21 
مهني محمذ  أ.د

 ابشاهُم غىاًم

 أظخار

الخخطُط 

التربىي 

واكخصادًاث 

 الخعلُم 

حامعت 

 -االإىصىسة 

 مصش

-العمُذ العابم ليلُت الآداب بذمُاط

مذًش مشهض جطىٍش الخعلُم الجامعي 

ملشس اللجىت العلمُت  –ة بجامعت االإىصىس 

لتركُت الأظاجزة والأظاجزة االإعاعذًً في 

 أصىٌ التربُت والخخطُط التربىي 

21 
هاصش أحمذ  أ.د

 الخىالذه

مىاهج  أظخار

جذسَغ طشق و 

التربُت 

 الاظلامُت

الجامعت 

الأسدهُت _ 

 الأسدن

ت   عمُذ ولُت الذساظاث الؤوعاهُت التربىٍ

ىم هائب زم سئِغ حامعت العل –بعمان

 "
ً
ج  –الؤظلامُت العاالإُت " ظابلا خشٍ

طاهُا. –حامعت هبراظيا   بشٍ

22 
هُاف بً سشُذ  أ،د

 الجابشي 

 أظخار

اكخصادًاث 

الخعلُم 

 وظُاظخه

حامعت طُبت 

 الععىدًت  -

عمُذ ولُت التربُت بجامعت طُبت باالإذًىت 

 "
ً
االإششف العام على  –االإىىسة" ظابلا

م الخ علُم البحىر والبُاهاث بهُئت جلىٍ

ب باالإملىت  وهُل وصاسة الخعلُم  –والخذسٍ

."
ً
 بالععىدًت" ظابلا

23 
ًىظف الخعُني  أ.د

 الؤمام

 أظخار

اث  جشبىٍ

اضُاث  الشٍ

 حامعت طىطا

 مصش

الىهُل العابم للذساظاث العلُا 

م  –والبحىر بجامعت طىطا  عضى فشٍ

الاعخماد الأوادًمي ليلُت التربُت بجامعت 

 " 
ً
  -الؤماساث " ظابلا
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 لىاعذ انُشش بمدهخ كهُخ انترثُخ ثبنعشَش      

تنشر المجمة البحكث كالدراسات التي تتكافر فييا الأصالة كالمنيجية السميمة عمى ألا يككف البحث  .ُ
لممراجعة كالنشر لدل أم جية أخرل في نفس كقت تـ تقديمو المقدـ لمنشر قد سبؽ كأف نشر، أك 

  تقديمو لممجمة. 
 بإحدل المغتيف: العربية أك الإنجميزية. لمنشر بحاث المقدمة تيقبؿ الأ .ِ
 عبر مكقع المجمة ببنؾ المعرفة المصرم –تقدـ الأبحاث  .ّ

https://foej.journals.ekb.eg 
حد ، كىكامش حجـ الكاُْحجـ الخط ، ك (Simplified Arabicالكتركنيان مكتكبة بخط ) 

سـ، مع مراعاة أف تنسؽ الفقرة بالتساكم ما بيف اليامش الأيسر كالأيمف ٓ.ِمنيا 
(Justify( كترسؿ إلكتركنيان عمى شكؿ ممؼ .)Microsoft Word.) 

يتـ فكر كصكؿ البحث مراجعة مدل مطابقتو مف حيث الشكؿ لبنط كحجـ الخط ، كالتنسيؽ  .ْ
عممان بأنو يتـ تقدير الحجـ كفقان ليذا القالب ،  ، كالحجـ كفقان لقالب النشر المعتمد لممجمة ،

 كمف ثـ تقدير رسكـ تحكيمو كنشره.
يجب ألا يزيد عدد صفحات البحث بما في ذلؾ الأشكاؿ كالرسكـ كالمراجع كالجداكؿ  .ٓ

. )الزيادة برسكـ إضافية(. كيتـ تقدير عدد وفقاً لقالب المجمة( صفحة ِٓكالملبحؽ عف )
 لتحرير قبؿ البدء في إجراءات التحكيـالصفحات بمعرفة ىيئة ا

يقدـ الباحث ممخصان لبحثو في صفحة كاحدة، تتضمف الفقرة الأكلى ممخصان بالمغة العربية،  .ٔ
 كممة لكؿ منيا.  ََِكالفقرة الثانية ممخصان بالمغة الإنجميزية، كبما لا يزيد عف 

ة منفصمة ثـ يكتب يكتب عنكاف البحث كاسـ المؤلؼ كالمؤسسة التي يعمؿ بيا عمى صفح .ٕ
عنكاف البحث مرة أخرل عمى الصفحة الأكلى مف البحث ، كالالتزاـ في ذلؾ بضكابط رفع 

 البحث عمى المكقع. 
يجب عدـ استخداـ اسـ الباحث في متف البحث أك قائمة المراجع كيتـ استبداؿ الاسـ بكممة  .ٖ

 المؤلؼ. "الباحث"، كيتـ أيضان التخمص مف أية إشارات أخرل تدؿ عمى ىكية 
البحكث التي تقدـ لمنشر لا تعاد لأصحابيا سكاءن قيبؿ البحث لمنشر، أك لـ ييقبؿ. كتحتفظ  .ٗ

 ىيئة التحرير بحقيا في تحديد أكلكيات نشر البحكث. 

https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
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لف ينظر في البحكث التي لا تتفؽ مع شركط النشر في المجمة، أك تمؾ التي لا تشتمؿ   .َُ
 مى الكممات المفتاحية لو.عمى ممخص البحث في أم مف المغتيف ، كع

رسالو مع إيصاؿ   .ُُ رفاؽ إقرار المكافقة عمى اتفاقية النشر. كا  يقكـ كؿ باحث بنسخ كتكقيع كا 
السداد ، أك صكرة الحكالة البريدية أك البنكية عبر إيميؿ المجمة 

J_foea@Aru.edu.eg يـقبؿ البدء في إجراءات التحك 
يتـ نشر البحكث أك رفض نشرىا في المجمة بناءن عمى تقارير المحكميف، كلا يسترد المبمغ في  .ُِ

 حالة رفض نشر البحث مف قبؿ المحكميف.
 ييمنح كؿ باحث إفادة بقبكؿ بحثو لمنشر بعد إتماـ كافة التصكيبات كالتعديلبت المطمكبة.  .ُّ
بنؾ المعرفة المصرم ضمف العدد في حالة قبكؿ البحث يتـ رفعو عمى مكقع المجمة عمى  .ُْ

المحدد لو مف قبؿ ىيئة التحرير ،  كييرسؿ لمباحث نسخة بي دم أؼ مف العدد ، ككذلؾ 
 نسخة بي دم أؼ مف البحث ) مستمة (.

تكفير نسخة كرقية مف العدد ، كمف المستلبت مقابؿ رسكـ تكمفة  –في حالة الحاجة  –يمكف  .ُٓ
 ساليا بريديان داخؿ مصر أك خارجيا.الطباعة ، كرسكـ البريد في حالة إر 

 يجدر بالباحثيف ) بعد إرساؿ بحكثيـ ، كحتى يتـ النشر ( المتابعة المستمرة لكؿ مف: .ُٔ
مكقع المجمة المربكط ببنؾ المعرفة المصرم  -

https://foej.journals.ekb.eg 
بعة خط سير البحث عبر رسائؿ تصمو تباعان مف إيميؿ كبريده الالكتركني الشخصي لمتا -

  J_foea@Aru.edu.egالمجمة الرسمي عمى مكقع الجامعة  
جميع إجراءات تمقي البحث، كتحكيمو، كتعديمو، كقبكلو لمنشر، كنشره ؛ تتـ عبر مكقع المجمة  .ُٕ

يميميا الرسمي، كلا ييعتد بأ  م تكاصؿ بأية كسيمة أخرل غير ىاتيف الكسيمتيف الالكتركنيتيف.  ، كا 
 
 
 
 
 

mailto:J_foea@Aru.edu.eg
mailto:J_foea@Aru.edu.eg
https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
mailto:J_foea@Aru.edu.eg
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 ( الثلاثوفمحتويات العدد ) 
 ىيئة التحرير السنة السابعة

 الصفحات الباحث عنواف البحث الرقـ

 مقاؿ العدد

1 

 سؤٌ يغزمجهُخ نمضبَب رشثىَخ في ظم انثىسح انصُبعُخ انشاثعخ
 إعذاد

 نايـأ.د. ميني محمد إبراىيـ غ
 أستاذ التخطيط التربوي واقتصاديات التعميـ

 كمية التربية جامعة المنصورة
 بحوث العدد

ُ 

 دساعخ تحهُهُخ –والع إداسح الاثزكبس ثبلجبيعبد انغعىدَخ 

 إعذاد
 د. صلاح صالح معمار

 المدينة المنورة –جامعة طيبة أستاذ القيادة التربوية المشارؾ  

ِ 

ئط انزهُُخ الإنكتروَُخ في رًُُخ يهبساد انفهى انعًُك فبعهُخ اعترارُدُخ الخشا
 نذي طبنجبد انصف انثبنث في يجحث انعهىو الحُبرُخ

 إعذاد
 د. منير سميماف حسف 

  غزة –الجامعة الإسلامية  -أستاذ تكنولوجيا التعميـ المساعد  كمية التربية

3 

 ير انجصشٌ دسخخ رضًين كزت انعهىو ثبنصفىف الأونُخ لدهبساد انزفك

 إعداد
 الباحثة/بشاير بنت لافي بف أحمد المييبي

 ماجستير المناىج وطرؽ تدريس الصفوؼ الأولية بجامعة أـ القرى
 د. ىدى بنت محمد بف حسيف بابطيف

 أستاذ المناىج وطرؽ تدريس العموـ المشارؾ بجامعة أـ القرى   
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ْ 

فبعهُخ انىالع الدعضص في رًُُخ يهبساد انبرلرخ نذي طبنجبد الدشحهخ انثبَىَخ في 
 يمشس الحبعت ورمُُخ الدعهىيبد في الدذَُخ الدُىسح

 إعداد 
 الباحثة/ رحاب بنت محمود سميـ الصيدلاني الجيني

 نت عبد الفتاح الرحيميد. تغريد ب
 أستاذ تقنيات التعميـ المشارؾ بجامعة طيبة

ٓ 

 تخطُط نزًُُخ الدىاسد انجششَخ الجبيعُخ نزهجُخ احزُبخبد عىق انعًم
 إعذاد

 أ.د. ضياء الديف محمد زاىر
المستقبمية ومدير مركز الدراسات  أستاذ التخطيط الاستراتيجي والدراسات
 جامعة عيف شمس -الاستراتيجية والمستقبمية 

 أحمد عبد العظيـ سالـ أ.د.
 جامعة العريش –كمية التربية     أستاذ أصوؿ التربية

  الباحث/  ايمف عموى موسى مصطفى       

ٔ 

في رًُُخ انتراثطبد انشَبضُخ  "TRIZ"فبعهُخ اعترارُدُبد َظشَخ رشَض 
 نذي رلايُز الدشحهخ الاثزذائُخ

 إعداد  
 .د. محمد عبد المنعـ عبد العزيز شحاتةأ

                                          جامعة العريش –كمية التربية   أستاذ المناىج وطرؽ التدريس الرياضيات
 نبيؿ صلاح المصيمحي جاد أ.ـ.د.

  جامعة العريش –كمية التربية  -أستاذ المناىج وطرؽ التدريس الرياضيات المساعد
 الباحثة/ نانسي عمر حسف جعفر

 جامعة العريش –كمية التربية   مدرس مساعد بقسـ المناىج وطرؽ التدريس
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ٕ 

في رًُُخ انزىافك  (ASSAP)عبنُخ ثشَبيح رمُُى الدهبساد الاخزًبعُخ وانهغىَخ ف
 الاخزًبعٍ نذي الأطفبل روٌ اضطشاة انزىحذ  

 إعذاد 

 أ.د. عادؿ عبدالله محمد 
 ة الزقازيؽجامع –كمية عموـ ذوي الإعاقة والتأىيؿ    أستاذ التربية الخاصة

 ىالة محمد الشريؼ  د.
 جامعة العريش –كمية التربية     مدرس عمـ النفس التربوي

 الباحث/ ىشاـ عبد العميـ محمػد محمػد
 وكيؿ اعدادي متفرغ  بشماؿ سيناء

ٖ 

Using a Digital Scaffolding Based Program for 

Developing EFL Student Teachers' Creative Writing 

Skills at Faculties of Education 

Dr. Eman Mohammed Abd- Elhaq 
 Professor of Curriculum and English Instruction (TEFL), Dean of 

Faculty of Education, Benha University. 

Dr. Amal Abd El-Fattah El-Maleh, 
 Lecturer of Curriculum and English Instruction (TEFL) Faculty of 

Education, Arish University. 
 

Author/ Asmaa Mohammed 
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 رمذَى 

 عبو خذَذ، وطًىذ دائى انغُخ انعبششح:

ش                                                                                  بللم: هُئت الخحشٍ

----------------------------------------------------------------------------------------------------- 

معة العريش ، كعاءن عربيان كدكليان لمنشر، ذات كتستمر مجمة كمية التربية بجا     
 سمعة محمية كعربية طيبة، كلله الحمد.

كىذا ىك العدد الثلبثيف مف أعدادىا، في العاـ العاشر لصدكرىا ... عدد يأتي في 
إطار احتفالات جامعة العريش، كمحافظة شماؿ سيناء، كمصر كميا بأعياد تحرير 

 ُّٕٗسيناء بعد انتصارات أكتكبر 
ما   -في ىذه المناسبة الطيبة   –إف جامعة العريش ، ككمية التربية تيدم الباحثيف 

يثمج صدكرىـ بارتقاء المجمة ليذا المستكل المتميز؛ لتككف ضمف كاحدة مف مجلبت 
 كميات التربية المتصدرة لتصنيؼ المجمس الأعمى لمجامعات

 خة الالكتركنية ييضاؼ إلى كلمجمة كمية التربية بجامعة العريش ترقيـ دكلي لمنس
 الترقيـ الدكلي لمنسخة الكرقية لممجمة.

     :كليا مكقع الكتركني عمى بنؾ المعرفة المصرم، كرابطو
https://foej.journals.ekb.eg 

عميو جميع بحكث المجمة التي تضمنتيا أعدادىا الصادرة  خلبؿ السنكات الخمس 
 بحثان كمقالة عممية  ََِي عددان  تحتكم حكال ِٓالأخيرة ) قرابة اؿ 

 ( ََِكقد تكاصمت ىيئة تحرير المجمة مع أكثر مف  ، )أستاذ جامعي كباحث
يمثمكف التخصصات التربكية المختمفة ، كذلؾ في كميات التربية ، كالتربية النكعية، 
كالطفكلة المبكرة، كعمكـ ذكم الاعاقة كالتأىيؿ ، كالمراكز البحثية ذات العلبقة بالتربية 

 ُّٔالتعميـ؛ لتحكيـ ما يرد لممجمة مف إنتاج عممي ، كقد استجاب ليذه الدعكة ) ك 
أستاذان كباحثان ( يمثمكف جميع التخصصات التربكية في معظـ الجامعات المصرية كىك 
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ما كفر لنا قاعدة معمكمات ثرية لمحكميف متميزيف، نتشرؼ بانضماميـ إلى أسرة 
 المجمة.

كالتقدير لجميع الأساتذة المتعاكنيف معنا في تحكيـ البحكث كنتقدـ بأسمى آيات الشكر 
 المقدمة لمنشر ، 

  أستاذان خبيران كقائدان تربكيان مف الدكؿ :  ِّكلممجمة ىيئة استشارية دكلية تضـ
الأردف ، كالإمارات، كالسعكدية ، كسكريا ، عيماف ، كالمغرب ، كاليمف ، كممف ينتمكف 

، كألمانيا ، إلى جانب الخبراء كالقادة التربكييف المصرييف لجامعات في كندا، كبريطانيا
منيـ كزراء تعميـ ، كرؤساء كنكاب رؤساء جامعات، كمديرم مراكز بحثية قكمية ، 
كعمداء كككلبء كميات ، كمقررم كأمناء لجاف عممية دائمة لترقية الأساتذة كالأساتذة 

إدارة منظمات مينية المساعديف في تخصصات تربكية مختمفة كرؤساء مجالس 
 كجمعيات عممية، كغيرىا، كانكا أك مازالكا في مناصبيـ الأكاديمية كالإدارية .

بكجكد ىذه الييئة  –ىيئة تحرير مجمة كمية التربية بجامعة العريش  –كنتشرؼ 
الاستشارية لممجمة ، المتميزة ، كعمى ىذا القدر مف الخبرات الثرية ، كالمكانة الرائدة 

 ـ كجامعاتيـ كمراكزىـ . في بمداني
نشكرىـ، كؿ باسمو كمنصبو كقدره ، كنقدر  استجابتيـ ، كقبكليـ ىذا العمؿ 

 التطكعي، رغـ مشاغؿ كؿ منيـ الأكاديمية كالإدارية.
كتتعيد ىيئة تحرير مجمة كمية التربية بجامعة العريش بالاستمرار في مسيرة           

تكجيو مف مستشارييا الخبراء المتميزيف، التطكير تحت قيادة مجمس إدارتيا، كب
بداعات أعضائيا الشياب الكاعديف.   كبتعاكف محكمييا المتمكنيف، كبفكر كا 

 والله الموفؽ
 هُئخ انزحشَش
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Introduction 
English language is considered as the principal global language 

which is utilized in all fields. As a language, English has four main 

skills: listening, speaking, reading and writing.  

 

Brookes and Marshall (2004) stated that creative writing is 

characterized by originality and imagination rather than truthfulness 

or standardization of thoughts. Bilton and Sivasubramaniam (2009) 

suggested that creative writing can be an alternative way to evoke 

inspiration and prevent negative factors students have as it promotes 

students to gain their identity and self-discovery without any fear of 

intimidation, teacher-dictated topics, grammar correction, critical 

comments or grades.  
 

MacLusky (2011) added that creative writing skills 

development is the exception rather than the rule in teacher education 

programs generally despite the evidence that supporting creativity in 

beginning teacher programs supports creativity in the school 

curriculum. Hecq (2012:2) stated that the positioning of creative 

writing within teacher-education may prove significant in 
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determining “how the creative and expressive arts are positioned 

within existing „knowledge economies.  

Scaffolding and learning English language 

Larkin (2002) presented some guidelines for using educational 

scaffolding which are: 

1- Pre-engagement with the student and the curriculum. The teacher 

considers curriculum goals and the students' needs to select 

appropriate tasks. 

2- Establish a shared goal. The students may become more motivated 

and invested in the learning process when the teacher works with 

each student to plan instructional goals. 

3- Actively diagnose student needs and understandings. The teacher 

must be knowledgeable of content and sensitive to the students  to 

determine if they are making progress. 

4- Provide tailored assistance. This may include cueing or prompting, 

questioning, modeling, telling, or discussing.  

5- Give feedback. To help students learn to monitor their own 

progress, the teacher can summarize current progress and explicitly 

note behaviors that contributed to each student's success. 

IRIS Center Peabody College (2016) stated that educational 

scaffolding is a process through which a teacher adds supports for 

students in order to enhance learning and aid in the mastery of tasks. 

The teacher does this by systematically building on students‟ 

experiences and knowledge as they are learning new skills. 

Context of the problem 

Many previous studies such as El-Maleh (2017), Hasan and 

Karim (2019), assured that EFL student teachers have weakness in 

creative writing skills. To document the problem of the study, a pilot 

study was carried out on (N=16) student teachers, third year English 

section, Faculty of Education, Arish University during the first term 

of the academic year 2018/2019. An EFL creative writing test 

prepared by the researcher was administered.  
The results of the test revealed that there is a notable shortage 

in student teachers‟ creative writing skills. The students could not 
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generate unfamiliar ideas or solving problems in an imagination 

ways. 

Statement of the problem 
EFL student teachers in the Faculty of Education, Arish 

University have weakness in reading comprehension skills. So, there 

is a need to use a new educational strategy such as digital scaffolding 

to develop these skills. 

Questions  

The present study attempted to find answers to the following 

main question: 

 What is the Impact of Using Digital Scaffolding for Developing 

EFL Creative Writing Skills for EFL Student Teachers at 

Faculties of Education? 

Based on the main question, the following sub- questions were also 

answered: 

1. What are the EFL creative writing skills that are necessary 

developed for EFL student teachers at the Faculties of Education? 

2. What are the features of a digital scaffolding based program for 

developing those skills? 

3. What is the effectiveness of using a digital scaffolding based 

program on developing EFL student teachers‟ creative writing skills? 

Objectives  

This study aimed at achieving the following: 

1. Developing EFL creative writing and creative writing skills for 

EFL Student Teachers at Faculties of Education. 

2. Designing a digital scaffolding based program to develop EFL 

creative writing skills for EFL student teachers at Faculties of 

Education. 

3. Measuring the effectiveness of using a digital scaffolding 

program for developing EFL creative writing skills for EFL 

Student Teachers at Faculties of Education. 

Delimitations  

The present study was delimited to the following: 
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1. Some participants of EFL third year student teachers at Faculty 

of Education, Arish University. 

2. Creative writing skills (fluency, flexibility, and originality) 

required for EFL student teachers at Faculty of Education, Arish 

University. 

3.  

Definitions of terms 

Creative Writing: 
Kenny (2011:50) defines creative writing as a piece of work that 

expresses feelings, thoughts and ideas in an imaginative way. It is 

guided by the author‟s own need to express.  

The researcher in the current study defined creative writing as a 

productive skill that help EFL student teachers express freely about 

their opinions, ideas, and feelings.  

Scaffolding 
Sawyer (2006:3) defined scaffolding as a learning process 

designed to promote a deeper level of learning. Scaffolding is the 

support given during the learning process which is tailored to the 

needs of the student with the intention of helping the student achieves 

his/her learning goals. 

Digital learning 

Holzberger et al. (2013:775) defined digital learning as 

delivery with digital forms of media (e.g. texts or pictures) through 

the Internet; and, the provided learning contents and teaching 

methods were to enhance learners‟ learning and aimed to improve 

teaching effectiveness or promote personal knowledge and skills. 

Digital Scaffolding 
The researcher in the current study defined digital scaffolding 

as a method of information delivery using technology gradually to 

develop EFL student teachers‟ reading comprehension and creative 

writing skills. Teacher can remove scaffolding permanently when the 

required levels are reached.  

Review of Literature and Related Studies: 

Part Two 
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Creative Writing 

Creative Writing skills 

Torrance (1995) illustrated the skills of creative writing in his test as 

follows: 

1- Fluency: it refers to the number of different ideas one can 

produce, which implies (word fluency- associational fluency, 

expressional fluency, ideational fluency). 

2- Flexibility: it refers to the variety of ideas one produces, which 

implies (spontaneous flexibility- adaptive flexibility). 

3- Originality: it refers to how unusual are the ideas one produces 

including remote associations. It is the ability to generate unique 

ideas, and selective combination- the recombination of the 

elements of a problem to change its representation to creativity. 

Starko (2005:4-13) illustrated the creative writing main skills as 

follows: 

1- Fluency: it refers to the ability to generate a large number of 

ideas. The more ideas you have, the more likely it is that at least 

one of them will be a good one. 

2- Flexibility: it refers to the ability to shift the direction of one‟s 

thinking or to change one‟s point of view. Flexibility involves an 

openness to examine ideas or experiences in unexpected or 

varied ways.  

3- Originality: it refers to thinking of unusual ideas, of unique ways 

and solutions to a problem and the way the ideas are put together.  

4- Elaboration: it refers to the ability to add details and to expand 

ideas. Elaboration involves making ideas richer, more interesting, 

or more complete. 

5- Figurative language: words are tools of the writers. Those tools 

give form and shape to writing. So, teachers should alert their 

students‟ attention to the use of words that add color and images 

to speech and writing. They should also be encouraged to use the 

words that tease the senses and feelings.  
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In the light of what above mentioned about levels of creative 

writing skills the researcher adopted the levels of creative writing 

as follows: 

1- Fluency: the ability to generate ideas that are related to the topic. 

2- Flexibility: the ability to produce variety of unique ideas.  

3- Originality: the ability to come up with new ideas that are unique 

and unrepeated. 

Part Two: Digital Scaffolding 

Importance of scaffolding 

Scaffolding has a number of benefits for both instructors and 

students, it helps students connect what they already know to what 

they are learning at the moment and it promotes deep learning. 

Gibbons (2002) suggested that scaffolding provides high levels of 

initial, deliberate, and well-planned support, and gradually reduces 

this as students move towards independent control of the learning 

activity or text. Similarly, Vacca (2008) asserted that when guided, 

supported and provided with the necessary attributes, students 

become more responsible for their learning, more motivated, and 

more successful. Lewis (2008) pointed out that scaffolding gives 

students a context, motivation, or foundation for integrating new 

information into their minds. Center for Innovative Teaching and 

Learning of Indiana University (2015) illustrated that scaffolding is 

individually tailored to students‟ needs, so it helps all students, 

regardless of their background or familiarity with a topic, to learn the 

topic and reach instructional goals. In addition, it leads to less 

frustration for students and more efficient learning. 

Some researchers conducted studies to investigate the impact 

of scaffolding on both reading and writing skills. For example 

Culican, Milburn, and Oakley (2006) used scaffolding literacy 

program as a literacy intervention approach on at risk students and 

within the mainstream classrooms in Melbourne, Australia. The 

project aimed to improve the literacy outcomes for middle year‟s 

students who were facing critical educational problems.  

Types of Scaffolding 
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Olenka (2011) identified some types of scaffolding as follows: 

1-  Visuals and Realia: Whenever teachers can include realia, or 

real life, tangible objects in lessons. Realia is super supportive 

for vocabulary development and engagement.   

2- Modeling/Gestures: Modeling and gestures help bring students‟ 

words to their life.   

3- Connect to Background Knowledge: For example, the teacher 

might show students a picture of something related to the lesson 

and ask them a question about it.  Connecting previous 

knowledge/learning to new learning is always a great support 

for students. 

4- Graphic Organizers: Graphic organizers may be an appropriate 

scaffold for almost lesson. It can be used as a tool to help 

students organize their thinking when responding to a text.   

5- Sentence Structures/Starters: Sentence structures can be a great 

support for English Language Learners. Teacher can use them 

during the close of a lesson in the debrief or share.  Teacher can 

also slightly differentiate graphic organizers or recording sheets 

by adding sentence structures. 

6- Read Aloud: Reading a grade level, complex text aloud to 

students at the start of the lesson can serve three important 

purposes:  support engagement, support fluency, and give them 

some access to the text they‟ll be working with.    

7- Intentional Small Group/Partner Work: To support students 

during independent work time, teachers can consider small 

group or partner work.   

Guidlines of scaffolding 

Larkin (2002:30-34) presented some guidelines for using 

scaffolding as follows: 

1- Begin with what the students can do. Students need to be 

aware of their strengths and to feel good about tasks they 

can do with little or no assistance.  
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2- Help students achieve success quickly. Although students 

need challenging work in order to learn, frustration and a 

"cycle of failure" may set in quickly if students do not 

experience frequent success.  

3- Help students to "be like everyone else”. Students want to 

be similar to and accepted by their peers. If given the 

opportunity and support, some students may work harder 

at tasks in order to appear more like their peers. 

4- Know when it is time to stop. Practicing is important to 

help students remember and apply their knowledge, but too 

much may impede the learning.  

5- Help students to be independent when they have command 

of the activity. Teachers need to watch for clues from their 

students that show when and how much teacher assistance 

is needed. Scaffolding should be removed gradually as 

students begin to demonstrate mastery and then no longer 

provided when students can perform the task 

independently. 

Walqui (2006:159-180) identified six main strategies of 

scaffolding instruction in teaching English:  

1- Modeling: where the teacher uses verbal explanations and body 

language as he/she elaborates and demonstrates the new 

material. 

2- Bridging: where students activate prior knowledge. This helps 

create a personal link between the student and the subject 

matter. 

3- Contextualizing: which can be offered in various forms such as 

videos, pictures, films or realia. 

4- Schema building: that can be defined as clusters of meaning that 

are organized and interconnected.  
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5- Representing the text: it can be one of the ways to encourage 

students to start the appropriation of new language. 

6- Developing metacognition: that refers to learners' awareness of 

their own knowledge and their ability to understand, control and 

monitor their level of understanding and manage their thinking 

process in order to decide when it is adequate. 

The researcher applied the following six scaffolding strategies to 

enhance students‟ creative writing skills as follows: modeling, 

bridging, contextualizing, schema building, developing 

metacognition, re-presenting text. 

Many previous studies were conducted to investigate the effect of 

scaffolding on developing reading comprehension and creative 

writing skills as follows: 

In his study, Mehdian (2009) pointed out that the participant teacher 

used modeling and carefully prepared scaffolding strategies. He 

offered personalized scaffolding, in addition to guided practice 

for pair and group work. Gradually, the students were offered 

more reading tasks and were asked to try their best to perform 

them independently. The results showed that the scaffolding 

provided was effective in terms of building self-confidence, 

better students‟ reflections, and better reading and 

comprehension of the written text. 

Riazi and Rezaii (2011) investigated the effect of scaffolding on 

EFL students‟ writing ability. The study intended to find out 

whether teacher or peer scaffolding was more successful in 

helping students improve their English texts. Findings of the 

study showed that students in teacher scaffolding group 

performed better on their post writing test. 

Huggins and Edwards (2011) conducted a study to determine if 

instructional scaffolding would make an impact on students‟ 

reading and writing performance. The researchers used graphic 

organizers and other scaffolding strategies to support reading 

comprehension and writing of college students. Results show that 

graphic organizers, as scaffolding tools in the classroom, can 
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help to improve reading comprehension and students can benefit 

in several ways when teachers scaffold the process of writing a 

research paper. 

Importance of Digital learning 

Prensky (2005) illustrated that technologies in education have 

quickly become part of our everyday life.  Albirini (2006) stated 

that digital learning is the duty and responsibility of teachers to 

know how to utilize progressive technology and then to capitalize 

on its use in the classroom.  Ducate and Lomicka (2008) noted 

that students were more experimental and creative when they 

were given online blogging assignments. Bertrand (2010) 

illustrated that the merging of information technologies through 

digital transformation has strengthened the potential impacts of 

technology and education on social and economic development. 

Today's rapid pace of change and the globalized impacts of those 

changes reinforce the need to develop a global culture of 

continuous learning and new models of higher education that will 

provide a continuous resource for knowledge updating and 

professional development. Bennett (2010) stated that digital 

technologies serve those who use the devices and whose behavior 

is consequently changed. Paiand Tu (2011) pointed out that 

digital teaching aims to have students actively participate in 

learning activity to achieve the set learning outcome. Christensen 

and Eyring (2011) stated that disruptive innovation occurs when 

new technologies attempt to replace standard and traditional 

methods bringing unforeseen consequences.  

Mohammed (2020) conducted a study aimed at developing the 

required EFL critical writing skills for 2
nd

 for second schools students 

through using scaffolding with online tasks. Based on the results, it 

was recommended that teachers should give due attention to the 

development of critical writing skills in EFL classes through online 

scaffolding tasks. In addition, using online scaffolding in developing 

other language skills was suggested. 

Commentary 
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The previous studies provided evidence of the importance of 

good preparation for students to deal with technology and digital 

resources in the learning process. It is the role of the teacher to 

prepare students to be ready to learn by digital scaffolding. The 

ability to apply digital scaffolding and digital learning resources is a 

critical skill in an academic environment. Flexibly applying 

technology tools are the key issues for current information 

technology in education. Using the internet for applying digital 

teaching materials and achieving the objective of national 

competitiveness would replace traditional teaching. Curriculum in 

university must produce diverse digital teaching materials and 

introduce distinct digital teaching platforms to the instruction, to 

promote students‟ learning outcome. Computers and network 

technology should apply to learning situations. The application of 

digital learning covers different fields and makes knowledge and 

information flow rapidly.  

The prevalence of digital scaffolding has provided the students 

with easy access to information, unimaginable to previous 

generations. Using the options and applications of smart phones 

could enable EFL students communicate successfully and fluently 

with their peers and lecturers inside and outside the classroom. Using 

the camera, audio and video recorder of the smart devices especially 

in the WhatsApp, messenger, google classroom or Microsoft teams 

applications enabled students send their assignments, tasks, and any 

activities to their professors easily and quickly. 

Method and Procedures: 

Participants  

The participants of the present study were selected from 

Student Teachers (third year, English Section) at Faculty of 

Education, Arish University during the first semester of the academic 

year 2020-2021. The total number of students was (51), out of them 

(22) students were chosen for validating the instruments of the study 

and the remaining (36) were chosen to be the experimental group.  

Design  
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 The present study follows the pre-experimental one group pre-post-

test design to investigate the effect of using digital scaffolding on 

developing student teachers‟ EFL creative writing.  

Variables  

1- Independent variable is the digital scaffolding. 

2- Dependent variable is some EFL creative writing skills. 

Instruments  

In order to fulfill the aim of the study, the researcher designed 

and administered the following instruments: 

1-An EFL Creative Writing Skills Checklist required for the third 

year student teachers. 

2-An EFL Creative Writing Skills Test (pre-post) to measure student 

teachers‟ EFL Creative Writing Skills. 

The EFL Creative Writing Skills Checklist 

Purpose of the EFL Creative Writing Skills Checklist 

The EFL creative writing skills checklist was developed, based on 

previous research and related studies in order to identify the skills 

that are necessary for student teachers, English section students at the 

Faculty of Education, Arish University to develop these skills among 

those students applying the digital scaffolding based program. 

Source of the EFL Creative Writing Skills Checklist 

The EFL creative writing skills checklist was developed after 

reviewing many sources previous studies and related literature in the 

field of EFL reading comprehension skills. These resources include: 

Ramet (2007), Isbell and Rains (2013), El-Maleh (2017), Hasan and 

Karim (2019). 

Validity of the EFL Creative Writing Skills Checklist 

1- Face Validity 

To assert the face validity of the EFL creative writing skills 

checklist, it was developed through reviewing the previous studies of 

the EFL reading comprehension. This review was to a great extent 

thorough, accurate, intensive and systematic to determine the general 

form of the checklist, its items, the types of these items, and how they 

should be graded. Consequently, it could be said that the checklist is 
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comprehensive and representative of the EFL creative writing skills 

required for EFL student teachers. Accordingly, the checklist could 

be interpreted as being valid and having face validity. 

2- Content Validity 

In order to determine the validity of the EFL creative writing 

skills checklist, it was submitted to a jury‟s members of specialties 

in curriculum and instruction (EFL) (N=10). The jury members 

suggested the following modifications: 

1- Changing the skill “generating wide range of ideas” to “generating 

wide range of innovative and unfamiliar ideas”. 

2- Deleting the two skills “use grammar correctly” and “write 

different sentences and expressions about varied topics” because it 

is not related to creative writing skills. 

3- Modifying the skill “thinking about topics from different points of 

view” to “expressing a various points of view, ideas and 

perceptions towards topics” to be measurable. 

The EFL Creative Writing Skills Checklist in its final form 
Based on the suggestions of the jury‟s members, the EFL 

creative writing skills checklist was modified. In its final form, the 

EFL creative writing skills checklist consists of three main skills: 

a. Fluency skills: include three sub-skills: 

1- Brainstorming unexpected ideas and alternatives perspectives. 

2- Interpreting information from paintings, charts, or graphics. 

3- Generating wide range of innovative and unfamiliar ideas. 

b. Flexibility skills: include four sub-skills: 

1- Using unexpected juxtapositions such as combining different 

senses, time, periods, or places. 

2- Predicting unexpected outcomes.  

3- Expressing a various points of view, ideas and perceptions 

towards topics. 

4- Imagining new characters of the story. 

c. Originality skills: include four sub-skills: 

1- Solving problems in an imagination and unfamiliar ways. 
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2- Recombining the elements of a problem to change its 

representation to creatively.  

3- Creating an appropriate title to the text. 

4- Creating unexpected end to the story. 

The EFL Creative Writing Pre-Post Test 

Purpose of the test 

The purpose of the EFL creative writing pre-test, was to measure 

student teachers‟ EFL creative writing skills before implementation 

of the digital scaffolding based program. 

Description of the test 

In its final form, the EFL creative writing pre-test consisted of two 

questions representing the eleven creative writing skills as identified 

in the creative writing skills checklist. A test specification table is 

attached.  

a. The first question aimed to measure six sub-skills as follows: 

1- Brainstorming unexpected ideas and alternatives perspectives. 

2- Interpreting information from paintings, charts, or graphics. 

3- Solving problems in an imagination and unfamiliar ways. 

4- Recombining the elements of a problem to change its 

representation to creatively.  

5- Imagining new characters of the story. 

6- Creating unexpected end to the story. 

b. The second question aimed to measure five sub-skills as 

follows: 

1- Creating an appropriate title to the text. 

2- Generating wide range of innovative and unfamiliar ideas. 

3- Using unexpected juxtapositions such as combining different 

senses, time, periods, or places. 

4- Predicting unexpected outcomes.  

5- Expressing a various points of view, ideas and perceptions 

towards topics. 

Source of the test 

The source of the painting in the first question of the test was the 

site www.bruchwiz.com. The second question was from google. The 
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researcher modified the questions in the test in order to cover all the 

skills. 

Validity of the test 

1- Face Validity 

To assert the face validity of the EFL creative writing skills 

pre-test, it was developed through reviewing the previous 

studies of the EFL reading comprehension. This review was to a 

great extent thorough, accurate, intensive and systematic to 

determine the general form of the test. Consequently, the test 

could be interpreted as being valid and having face validity. 

2- Content Validity 

The validity of the test was measured through submitting the 

test to a jury‟s members of specialists in curriculum and 

instruction (EFL) (N=10). The questions of the test were 

modified in the light of their recommendations which included 

reduce the three questions to two questions. The 

recommendations also included add an introductory sentence to 

the painting in the first question to help students answer the test 

properly. Accordingly, it could be said that the EFL creative 

writing pre-test has content validity. 

Scoring the EFL Creative Writing Pre-Post Test 

The total mark of the test is 55 marks divided into the 

following: 

- 30 marks for the first question. 

- 25 marks for the second question. 

Piloting the EFL Creative Writing Pre-Post Test 
The researcher conducted a pilot study to investigate the 

validity and reliability of the test questions, to ensure accuracy 

and clarity of all items, suitability of the language and estimate 

time allocated for completing the test. The pilot study was 

conducted on a sample of third year English section students at 

the Faculty of Education, Arish University (N= 22) during the 

first semester of the academic year 2020-2021. It was found that 

the instructions and the questions of the test were clear; no 
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comments from the students with regard to the language or 

instructions of the test.  

Reliability of the test 

The reliability of the test was measured by using the 

following: 

1- The test-reset method 

The test in its final form was administered  to a group of 

3
rd

 year English section students at the Faculty of Education, 

Arish University (other than the experimental group who 

received the digital scaffolding based program) (N=22) during 

the first semester of the academic year 2020-2021.  

Then it was administered to the same group again after 

two weeks. The Pearson correlation between the two 

administrations was (.89) which is significant at the 0.01 level. 

This means that the EFL creative writing test is reliable. 

2- Inter-rater reliability 

Inter-rater reliability means two or more raters/ observers 

provide consistent estimate of the same test and this method is 

used to avoid the subjectivity factors in grading. Accordingly, 

the researcher gave an English language assistant teacher a copy 

of students‟ answers to the EFL creative writing pre-test and the 

rubric to score the students‟ answers. Comparing the results of 

the two raters, it was found that the Pearson correlation was 

(.97) which is significant at the 0.01 level.  

A rubric for scoring the students’ performance in EFL 

creative writing pre and post-test 

Purpose of the rubric 

The rubric used to score the students‟ performance in EFL 

creative writing pre and post-test prepared by the researcher. 

Description of the rubric 

The rubric consisted of three parts scored on a five-point 

Likert response scale ranging from 1 to 5 marks. The first part 

was allocated to fluency skills, the second part was allocated to 

originality skills and the third part was allocated to flexibility 
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skills. The students were given a rating between 1 to 5 for their 

performance in the EFL creative writing test. The students were 

given 1 for the lowest performance and given 5 for the highest 

performance. 

Validity of the rubric 

The rubric was submitted to a jury‟s members of specialists 

in curriculum and instruction (EFL) (N=5), to identify its 

validity. 

Instructor’s and students’ role 

Instructor’s role 

       The role of the instructor in this study was to 

demonstrate the tasks and activities and supply students with 

the needed information. The instructor motivates and need to 

be supportive and helps students to overcome difficulties that 

face them in the implementation. The instructor generates 

different ideas and gives feedback. The instructor also must 

be monitor and evaluator. 

 

Students’ role 

    The role of the students in this study was to interact with 

the researcher and perform the required tasks. Students link 

their prior knowledge with the learned information. Students 

should make discussions with the teacher or with others. 

Challenges  

During the implementation of the current study, the 

researcher faced some challenges that presented some 

obstacles in using digital scaffolding; these include: 

1- Students take all their lectures three days a week because of 

the crisis of Covid 19. This was a challenge for the researcher 

to find an appropriate appointment for students.  

2- The researcher faced some problems to find empty lectures 

halls because of the compression of the lectures.  

3- The academic year in universities 2020-2021 started a month 

late due to the crisis of Covid 19. 
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4- The internet services at Arish University were slow. 

5- At the beginning, the researcher faced difficulty of 

persuading some students to participate in the implementation 

despite their preoccupation with their lectures. 

Results and Discussion: 

Results  

1- There is a statistically significant difference at (0.01) level 

between the pre and the post-test mean scores of the study 

participants in the overall EFL creative writing skills in favor of 

the post-test.  

In order to examine the hypothesis, the Paired-Samples t-test 

is computed between the means of scores of the experimental 

group students in the overall EFL creative writing skills in both 

of pre and post-test, the procedure is executed by SPSS 

program. Results are presented as following:  

Table (2) 

Results of “t” test between pre and post-test mean scores in 

the overall EFL creative writing skills. 

 

Skill Test Mean 
Std. 

Deviation 

t- test Cohen's d Eta Squisd (
2
) 

Value Value Value 
Effect 

Size 
Value 

Effect 

Size 

EFL 

creative 

writing 

Pre 13.89 2.34 
28.071 

Significant at 

the 0.01 
3.463 Huge 0.957 Huge 

Post 37.36 6.45 

No.= 36 

The main purpose of the present study was to develop student 

teachers‟ EFL creative writing skills by using digital scaffolding 

based program. The results of analysis as indicated in table (2) 

showed that the digital scaffolding based program was effective in 

achieving the goals of the present study.  

Discussion of the results 
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The results of the current study indicated the verification of the 

previous hypothesis and the high value of the experimental 

treatment‟s effect size upon the overall creative writing skills. This 

indicates that the digital scaffolding based program was very 

effective in developing the EFL creative writing skills among the 

student teachers. The current results are in line with previous studies 

such as: Cotterall and Cohen (2003), Read (2010), Ahangari, Hejazi 

and Razmjou (2014), Galvis (2014), Faraj (2015), Padmadewi and 

Artini (2018), Mohammed (2020) which reported the effectiveness of 

using digital scaffolding strategies in enhancing students‟ creative 

writing skills at different levels. 

Conclusion 

In the light of the findings of the current study, it can be 

concluded that EFL creative writing skills of the participants of 

the current study were developed as a result of using a digital 

scaffolding based program. This means that the digital 

scaffolding was effective in achieving the goals of the current 

study. The positive effectiveness of the digital scaffolding may 

be due to depending on one of the new technologies and diversity 

in use the six strategies of scaffolding. Student teachers were able 

to express different ideas and thoughts in creative way. 

The current study used new, untraditional, and creative 

technology in the teaching process. The results showed that there 

were effective and huge effects in using the digital scaffolding on 

developing the student teachers‟ EFL creative writing skills. The 

researcher designed a digital scaffolding based program and used 

six strategies of scaffolding. The strategies made the difference in 

students‟ creative writing improvement. The stage of modeling 

and bridging strategy helped students in activating their prior 

knowledge. They watched videos and answered the questions. 

They also completed KWL chart before the explanation of the 

session to compare between their answers before and after the 

explanation.  
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The stage of contextualizing, schema building and developing 

metacognition strategy helped students in embedding the text in 

sensory context by using pictures and videos. They used advance 

organizers, graphic organizers, maps, shapes and tables to 

visualize the whole picture first before studying the details of the 

session. They also engaged in tasks through explicit teaching 

strategies for thinking and problem solving by videos and tables. 

All these strategies supported the students during the whole 

stages of creative writing to enhance the skills of creative writing. 

Recommendations  

Based on the results of the present study, the following 

recommendations can be considered: 

1- Teacher should pay attention to select various strategies and 

activities that include different patterns of interaction 

features.  

2- English teachers need trained on using the computer and the 

internet in teaching to enable students to use it in learning. 

3- The teaching responsibility should be turned from the teacher 

to the student which the student becomes independent.  

Suggestions for Further Research  

The following are suggested for further research: 

1-Using a digital scaffolding based program for developing EFL 

vocabulary acquisition for primary school students.  

2-Using a digital learning based program for developing EFL 

student teachers‟ critical thinking skills at Faculty of Education.  

3-Using a digital learning based program for developing creative 

reading skills for the linguistically talented EFL student teachers‟ at 

Faculty of Education. 
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