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لرهخ كهُخ انترثُخ جبيعخ انعشَش هُئخ تحشَشلبئًخ   
 الاســـــــــــــــــــــــــن م

الذرجخ 

 والتخصص
 الصفخ

 هحوذ رجت فضل الله. د.أ :رئٍس هٍئخ التحرٌر

 الذُئخ الإداسَخ نهتحشَش

 أ.د. سفعذ عمش عضوص 1
أظخار أصىٌ 

 التربُت

 سئِغ مجلغ الؤداسة -عمُذ اليلُت 

2 
أ.د. محمىد علي  

 العُذ

أظخار. سئِغ كعم 

علم الىفغ 

 التربىي 

هائب  -وهُل اليلُت للذساظاث العلُا 

 سئِغ مجلغ الؤداسة

ج حعين 3  د. إبشاهُم فشٍ

أظخار معاعذ 

 –)مشاسن ( 

مىاهج وطشق 

 الخذسَغ

وهُل اليلُت لشؤون الخعلُم والطلاب 

 عضى مجلغ الؤداسة -

4 
د. أحمذ فاسوق 

 الضمُتي

أظخار معاعذ 

 –)مشاسن ( 

 أصىٌ جشبُت

 -وهُل اليلُت لشؤون خذمت االإجخمع 

 عضى مجلغ الؤداسة

5 
أ.د. صالح محمذ 

 صالح

أظخار التربُت 

 العلمُت

غ   –سئِغ كعم االإىاهج وطشق الخذسَ

 عضى مجلغ الؤداسة

6 
أ.د. العُذ وامل 

 الششبُني

أظخار الصخت 

 الىفعُت

عضى  –سئِغ كعم الصخت الىفعُت 

 مجلغ الؤداسة

7 
عبذ الخمُذ أ.د. 

 محمذ علي

أظخار الصخت 

 الىفعُت

 –االإششف على كعم التربُت الخاصت 

 عضى مجلغ الؤداسة

8 
أ.د. أحمذ عبذ العظُم 

 ظالم

أصىٌ أظخار 

 التربُت

عضى  – أصىٌ التربُتسئِغ كعم 

 مجلغ الؤداسة
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 نهتحشَش انفُُخ ) انفشَك انتُفُزٌ(الذُئخ 

9 
أ.د. محمذ سحب فضل 

 الله

االإىاهج أظخار 

 وطشق الخذسَغ

م  ش ) سئِغ الفشٍ سئِغ الخحشٍ

 الخىفُزي(

 د. هماٌ طاهش مىس ى 11

أظخار معاعذ ) 

مىاهج  –مشاسن ( 

 وطشق الخذسَغ

ش  معؤوٌ الطباعت  –عضى هُئت جحشٍ

 واليشش والخذكُم اللغىي 

 د. محمذ علام طلبت 11

مذسط ) أظخار  

مىاهج  –معاعذ (

 وطشق الخذسَغ

ش  معؤوٌ مخابعت  –عضى هُئت جحشٍ

 أعماٌ الخحىُم واليشش

12 
د. ضُاء أبى عاص ي 

 فُصل

مذسط ) أظخار  

الصخت  –معاعذ (

 الىفعُت

ش  معؤوٌ مخابعت  –عضى هُئت جحشٍ

 الأمىس االإالُت

13 
 محمذ أظماءأ. 

 الشاعش

أخصائي علاكاث  

 –علمُت وزلافُت 

 باحثت دهخىساه 

ش  إداسي ومعؤوٌ  –عضى هُئت جحشٍ

 الخىاصل مع الباحثين 

14 
أحمذ مععذ  . أ

 الععاٌ

 –أخصائي حعلُم 

 باحث دهخىساه

ش  إداسة االإىكع  –عضى هُئت جحشٍ

 الالىترووي للمجلت

بي . أ 15  محمذ عشٍ
مذًش ظفاسة 

 االإعشفت بالجامعت

ش   االإعؤوٌ االإالي –عضى هُئت جحشٍ
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لمجهخ كهُخ انترثُخ جبيعخ انعشَش انذونُخ لبئًخ الذُئخ الاستشبسَخ  

 هكبى العول وأهن الوهبم الأكبدٌوٍخ والإدارٌخ التخصص الاســــــــــــــــــن م

1 
بشاهُم احمذ إ أ.د 

 غىُم ضُف

أظخار 

االإىاهج 

غ  وطشق جذسَ

الخعلُم 

 الصىاعي 

حامعت كىاة 

غ   -العىَ

 مصش

غ، وصٍش  هائب سئِغ حامعت كىاة العىَ

االإعدشاس  - الأظبم التربُت والخعلُم

وجودة  العابم للخخطُط الاظتراجُجي

جامعت هاًف العشبُت للعلىم ل التعلٌم

 الخابعت لجامعت الذوٌ العشبُت. الأمىُت

2 
أ.د  إمام مصطفى 

 ظُذ محمذ

أظخار علم 

الىفغ 

 التربىي 

حامعت 

 أظُىط

 مصش

وهُل التربىي، و سئِغ كعم علم الىفغ  -

 (ت بأظُىط ) ولُت التربُ
ً
 ظابلا

مذًش مشهض اهدشاف الاطفاٌ االإىهىبين  -

 –بجامعت اظُىط 

 لأبحاراالإعدشاس العلمي للمشهض الىطني  -

 -االإىهبت والابذاع بجامعت االإلً فُصل 

 .االإملىت العشبُت الععىدًت

3 
أ.د  بُىمي محمذ 

 ضخاوي 

أظخار الؤداسة 

الخعلُمُت 

والتربُت 

 االإلاسهت

حامعت كىاة 

غ   -العىَ

 مصش

وهُل شئىن خذمت االإجخمع وجىمُت البِئت 

 "
ً
ملشس اللجىت العلمُت الذائمت  -" ظابلا

في  لتركُت الأظاجزة والأظاجزة االإعاعذًً

 – الؤداسة الخعلُمُت والتربُت االإلاسهت

. مشاحع معخمذ االإجلغ الأعلى للجامعاث

لذي الهُئت اللىمُت لضمان حىدة 

 الخعلُم والاعخماد.

4 
حعً ظُذ  أ.د

 حعً شخاجه

أظخار 

االإىاهج 

غ  وطشق جذسَ

 اللغت العشبُت

حامعت عين 

 شمغ

 مصش

 
ً
سئِغ كعم االإىاهج وطشق الخذسَغ ظابلا

للجىت العلمُت الذائمت لتركُت ملشس  ا –

جخصص االإىاهج وطشق الخذسَغ  الأظاجزة

 وجىىىلىحُا الخعلُم

5 
العُذ  سضا أ.د

 محمىد حجاصي 

أظخار باحث 

في االإىاهج 

غ  وطشق جذسَ

 العلىم 

االإشهض اللىمي 

للامخحاهاث 

م  والخلىٍ

 -التربىي 

 مصش

 –هائب مذًش الأوادًمُت االإهىُت للمعلمين 

سئِغ  -وهُل أوٌ وصاسة التربُت والخعلُم

كطاع الخعلُم. هائب وصٍش التربُت والخعلُم 

" 
ً
 لشؤون االإعلمين " حالُا

6 
سضا مععذ ابى  أ.د

 عصش

أظخار 

االإىاهج 

غ  وطشق جذسَ

 حامعت

 دمُاط

  مصش 

 
ً
وهُل أوٌ وصاسة التربُت والخعلُم " ظابلا

أمين اللجىت العلمُت لتركُاث الأظاجزة  - "

للمىاهج وطشق  والأظاجزة االإعاعذًً
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اضُاث غ الشٍ ت –الخذسَ سئِغ الجمعُت االإصشٍ

"
ً
اضُاث" حالُا اث الشٍ  لتربىٍ

7 
سمضان محمذ  أ.د

 سمضان

علم أظخار 

ىفغ ال

 تربىي ال

 حامعت بنها

  مصش

مذًش -عمُذ ولُت التربُت الىىعُت ببنها

 " 
ً
 -الأوادًمُت االإهىُت للمعلمين " ظابلا

م  مذًش االإشهض اللىمي للامخحاهاث والخلىٍ

"
ً
 التربىي" حالُا

8 
أ.د  ظعُذ عبذ الله 

 سفاعي لافي

أظخار 

االإىاهج 

غ  وطشق جذسَ

 العشبُتاللغت 

حامعت 

ش  العشَ

 مصش

ش -العمُذ الأظبم ليلُت التربُت بالعشَ

هائب سئِغ الجامعت للذساظاث العلُا 

" بأعماٌكائم  –والبحىر 
ً
سئِغ  " حالُا

 العشَش. حامعت

 أ.د ظعُذ عبذه هافع 9

أظخار 

االإىاهج 

غ  وطشق جذسَ

 الاحخماعُاث

حامعت 

ت   -الؤظىىذسٍ

 مصش

ت، وسئِغ  هائب سئِغ حامعت الؤظىىذسٍ

خبير الخخطُط  –حامعت دمنهىس الأظبم 

ش العىىٍت  الاظتراجُجي وإعذاد الخلاسٍ

 بالجامعاث الععىدًت. 

11 
عبذ الخىاب عبذ  أ.د

 اللاه دظىقي

أظخار 

 احخماعُاث

 التربُت

حامعت 

 أظُىط

 مصش 

العمُذ الأظبم ليلُت التربُت بجامعت 

مذًش مشهض جطىٍش الخعلُم  –أظُىط 

الجامعي، واالإششف على فشع الهُئت 

اللىمُت لضمان حىدة الخعلُم والاعخماد 

ت  – أمين لجىت كطاع الذساظاث التربىٍ

 باالإجلغ الأعلى للجامعاث.

11 
عبذ اللطُف  أ.د

 حعين حُذس

مىاهج  أظخار

وطشق جذسَغ 

 العلىم

حامعت 

 صىعاء

 الُمً 

ميعم الاعخماد الأوادًمي، وعمُذ ولُت 

"  –التربُت 
ً
 –حامعت الؤماساث " ظابلا

 
ً
 –" وصٍش التربُت والخعلُم بالُمً " ظابلا

خبير الجىدة بمىخب التربُت العشبي لذوٌ 

 الخلُج

12 
عىتر صلحي عبذ  أ.د

 اللاه طلُبت

مىاهج  أظخار

وطشق جذسَغ 

اللغت 

ت   الؤهجليزً

حامعت 

حىىب 

 - الىادي

 مصش

 FOERميعم بشهامج جطىٍش ولُاث التربُت 

،  ERPالخابع الإششوع جطىٍش الخعلُم 

اظدشاسي الخىمُت االإهىُت واالإؤظعُت و 

POD  ش الخعلُم   ERPالخابع الإششوع جطىٍ

.) 
ً
 ) ظابلا

بجامعت أظخار صائش بيلُت الؤوعاهُاث، 

 2121والشجىن بىىذا 

 



(2021أبرٌل   –الجزء الثانً  -العدد السادس  والعشرون –)السنة التاسعة   
 

 

  

2021أبرٌل    –العدد السادس  والعشرون  –السنة التاسعة  –جامعة العرٌش  –مجلة كلٌة التربٌة   7 

 

13 
عىشت احمذ  أ.د

 االإهيري 

أظخار التربُت 

 الخاصت                                      

حامعت 

 الاماساث

 الؤماساث

معاعذ  –سئِغ كعم التربُت الخاصت 

عمُذ ولُت التربُت بجامعت الؤماساث 

 لشؤون الطلبت.

14 
ب صاهش  أ.د الغشٍ

 إظماعُل

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 االإىصىسة

 مصش

الذائمت لتركُت  ملشس اللجىت العلمُت -

في االإىاهج وطشق  الأظاجزة االإعاعذًً

 . الخذسَغ وجىىىلىحُا الخعلُم

سئِغ مجلغ إداسة الجمعُت الذولُت  - 

مذًش أماهت -للخعلُم والخعلم الالىترووي

اجحاد حامعاث العالم الؤظلامي ، ومذًش 

ت التربُت بمىظمت الؤٌعِعىى "  مذًشٍ

" 
ً
 ظابلا

15 
ماهش اظماعُل  أ.د

 ري صب

مىاهج  أظخار

وطشق جذسَغ 

 العلىم

 حامعت بنها

 مصش 

غ  سئِغ كعم االإىاهج وطشق الخذسَ

وجىىىلىحُا الخعلُم " العابم بيلُت 

سئِغ مجلغ  -حامعت بنها"  –التربُت 

ين العشب  إداسة سابطت التربىٍ

16 
محمذ ابشاهُم  أ.د

 الذظىقي

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 حلىان

 مصش 

هائب مذًش الأوادًمُت االإهىُت للمعلمين " 

 " 
ً
سئِغ مجلغ إداسة الجمعُت  –ظابلا

ت للىم  ىجش الخعلُميبُاالإصشٍ

17 
محمذ عبذ  أ.د

 الظاهش الطُب

علم  أظخار

ىفغ ال

يلُيُيى ال

علاج الو 

 هفس ي

حامعت  

 طىطا

 مصش

العمُذ الأظبم ليلُت التربُت بجامعت 

خبير بالهُئت اللىمُت لضمان  -طىطا

حىدة الخعلُم والاعخماد بمصش ، وبلطاع 

 ولُاث التربُت باالإجلغ الأعلى للجامعاث.

18 
أ.د محمذ الشُخ 

 حمىد

أظخار 

الصخت 

 الىفعُت

حامعت 

العلطان 

 -كابىط 

 عُمان

ج  غ خشٍ كعم  غسئِ– أالإاهُا -حامعت لاًبزٌ

بُت  الصخت الىفعُت والتربُت الخجشٍ

 –وعمُذ ليلُت التربُت حامعت دمشم 

"  -ظىسٍا
ً
عضى الجمعُت  –"ظابلا

ىُت للإسشاد الىفس ي  سئِغ  – ACAالأمشٍ

ش " العابم" الإجلت اجحاد الجامعاث  الخحشٍ

 العشبُت للتربُت وعلم الىفغ.

19 
بً  مصطفى أ.د

 الخىُم أحمذ

الأصىٌ  أظخار

الذًيُت للتربُت 

ــ التربُت 

ت  الأظشٍ

وصاسة التربُت 

 -الىطىُت 

 االإغشب

ىصاسة التربُت الىطىُت خبير جشبىي ب-

 -  االإغشببوالخعلُم العالي والبحث العلمي 

سئِغ مجلغ إداسة االإشهض الذولي 

ت ت والأظشٍ طاهُا -للاظتراجُجُاث التربىٍ  بشٍ
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21 
مهني محمذ  أ.د

 ابشاهُم غىاًم

 أظخار

الخخطُط 

التربىي 

واكخصادًاث 

 الخعلُم 

حامعت 

 -االإىصىسة 

 مصش

-العمُذ العابم ليلُت الآداب بذمُاط

مذًش مشهض جطىٍش الخعلُم الجامعي 

ملشس اللجىت العلمُت  –بجامعت االإىصىسة 

لتركُت الأظاجزة والأظاجزة االإعاعذًً في 

 أصىٌ التربُت والخخطُط التربىي 

21 
هاصش أحمذ  أ.د

 الخىالذه

مىاهج  أظخار

جذسَغ طشق و 

التربُت 

 الاظلامُت

الجامعت 

الأسدهُت _ 

 الأسدن

ت   عمُذ ولُت الذساظاث الؤوعاهُت التربىٍ

هائب زم سئِغ حامعت العلىم  –بعمان

 "
ً
ج  –الؤظلامُت العاالإُت " ظابلا خشٍ

طاهُا –حامعت هبراظيا   .بشٍ

22 
هُاف بً سشُذ  أ،د

 الجابشي 

 أظخار

اكخصادًاث 

الخعلُم 

 وظُاظخه

حامعت طُبت 

 الععىدًت  -

عمُذ ولُت التربُت بجامعت طُبت باالإذًىت 

 "
ً
االإششف العام على  –االإىىسة" ظابلا

م الخعلُم  البحىر والبُاهاث بهُئت جلىٍ

ب باالإملىت  وهُل وصاسة الخعلُم  –والخذسٍ

."
ً
 بالععىدًت" ظابلا

23 
ًىظف الخعُني  أ.د

 الؤمام

 أظخار

اث  جشبىٍ

اضُاث  الشٍ

 حامعت طىطا

 مصش

الىهُل العابم للذساظاث العلُا 

م  –والبحىر بجامعت طىطا  عضى فشٍ

الاعخماد الأوادًمي ليلُت التربُت بجامعت 

 " 
ً
  -الؤماساث " ظابلا
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 لىاعذ انُشش بمجهخ كهُخ انترثُخ ثبنعشَش      

تنشر المجمة البحكث كالدراسات التي تتكافر فييا الأصالة كالمنيجية السميمة عمى ألا يككف البحث  .ُ
لممراجعة كالنشر لدل أم جية أخرل في نفس كقت تـ تقديمو المقدـ لمنشر قد سبؽ كأف نشر، أك 

  تقديمو لممجمة. 
 ة. بإحدل المغتيف: العربية أك الإنجميزيلمنشر تيقبؿ الأبحاث المقدمة  .ِ
 عبر مكقع المجمة ببنؾ المعرفة المصرم –تقدـ الأبحاث  .ّ

https://foej.journals.ekb.eg 
، كىكامش حجـ الكاحد ُْحجـ الخط ، ك (Simplified Arabicالكتركنيان مكتكبة بخط ) 

ف اليامش الأيسر كالأيمف سـ، مع مراعاة أف تنسؽ الفقرة بالتساكم ما بيٓ.ِمنيا 
(Justify( كترسؿ إلكتركنيان عمى شكؿ ممؼ .)Microsoft Word.) 

يتـ فكر كصكؿ البحث مراجعة مدل مطابقتو مف حيث الشكؿ لبنط كحجـ الخط ، كالتنسيؽ  .ْ
، كالحجـ كفقان لقالب النشر المعتمد لممجمة ، عممان بأنو يتـ تقدير الحجـ كفقان ليذا القالب ، 

 تقدير رسكـ تحكيمو كنشره. كمف ثـ
يجب ألا يزيد عدد صفحات البحث بما في ذلؾ الأشكاؿ كالرسكـ كالمراجع كالجداكؿ  .ٓ

. )الزيادة برسكـ إضافية(. كيتـ تقدير عدد كفقان لقالب المجمة( صفحة ِٓكالملاحؽ عف )
 الصفحات بمعرفة ىيئة التحرير قبؿ البدء في إجراءات التحكيـ

يقدـ الباحث ممخصان لبحثو في صفحة كاحدة، تتضمف الفقرة الأكلى ممخصان بالمغة العربية،  .ٔ
 كممة لكؿ منيا.  ََِكالفقرة الثانية ممخصان بالمغة الإنجميزية، كبما لا يزيد عف 

يكتب عنكاف البحث كاسـ المؤلؼ كالمؤسسة التي يعمؿ بيا عمى صفحة منفصمة ثـ يكتب  .ٕ
ل عمى الصفحة الأكلى مف البحث ، كالالتزاـ في ذلؾ بضكابط رفع عنكاف البحث مرة أخر 
 البحث عمى المكقع. 

يجب عدـ استخداـ اسـ الباحث في متف البحث أك قائمة المراجع كيتـ استبداؿ الاسـ بكممة  .ٖ
 "الباحث"، كيتـ أيضان التخمص مف أية إشارات أخرل تدؿ عمى ىكية المؤلؼ. 

البحكث التي تقدـ لمنشر لا تعاد لأصحابيا سكاءن قيبؿ البحث لمنشر، أك لـ ييقبؿ. كتحتفظ ىيئة  .ٗ
 التحرير بحقيا في تحديد أكلكيات نشر البحكث. 

https://foej.journals.ekb.eg/
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لف ينظر في البحكث التي لا تتفؽ مع شركط النشر في المجمة، أك تمؾ التي لا تشتمؿ عمى   .َُ
 ت المفتاحية لو.ممخص البحث في أم مف المغتيف ، كعمى الكمما

رسالو مع إيصاؿ   .ُُ رفاؽ إقرار المكافقة عمى اتفاقية النشر. كا  يقكـ كؿ باحث بنسخ كتكقيع كا 
السداد ، أك صكرة الحكالة البريدية أك البنكية عبر إيميؿ المجمة 

J_foea@Aru.edu.eg قبؿ البدء في إجراءات التحكيـ 
ر البحكث أك رفض نشرىا في المجمة بناءن عمى تقارير المحكميف، كلا يسترد المبمغ في يتـ نش .ُِ

 حالة رفض نشر البحث مف قبؿ المحكميف.
 ييمنح كؿ باحث إفادة بقبكؿ بحثو لمنشر بعد إتماـ كافة التصكيبات كالتعديلات المطمكبة.  .ُّ
فة المصرم ضمف العدد في حالة قبكؿ البحث يتـ رفعو عمى مكقع المجمة عمى بنؾ المعر  .ُْ

المحدد لو مف قبؿ ىيئة التحرير ،  كييرسؿ لمباحث نسخة بي دم أؼ مف العدد ، ككذلؾ 
 نسخة بي دم أؼ مف البحث ) مستمة (.

تكفير نسخة كرقية مف العدد ، كمف المستلات مقابؿ رسكـ تكمفة  –في حالة الحاجة  –يمكف  .ُٓ
 ديان داخؿ مصر أك خارجيا.الطباعة ، كرسكـ البريد في حالة إرساليا بري

 يجدر بالباحثيف ) بعد إرساؿ بحكثيـ ، كحتى يتـ النشر ( المتابعة المستمرة لكؿ مف: .ُٔ
مكقع المجمة المربكط ببنؾ المعرفة المصرم  -

https://foej.journals.ekb.eg 
ر البحث عبر رسائؿ تصمو تباعان مف إيميؿ كبريده الالكتركني الشخصي لمتابعة خط سي -

  J_foea@Aru.edu.egالمجمة الرسمي عمى مكقع الجامعة  
جميع إجراءات تمقي البحث، كتحكيمو، كتعديمو، كقبكلو لمنشر، كنشره ؛ تتـ عبر مكقع المجمة  .ُٕ

يميميا الرسمي، كلا ييعتد بأم تكاصؿ ب  أية كسيمة أخرل غير ىاتيف الكسيمتيف الالكتركنيتيف.  ، كا 
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 (الجزء الثاني – كالعشركف  السادسمحتكيات العدد ) 
 ىيئة التحرير الثامنةالسنة 

 الصفحات الباحث عنكاف البحث الرقـ
 بحكث كدراسات محكمة

1 

دساسخ تمىيمُخ لدخشجبد 
 ثعض كهُبد جبيعخ سُُبء

 

 الأستاذ الدكتكر
  عمي طو رياف محمد

 متفرغ بقسـ أصكؿ التربيةأستاذ 
 العريشجامعة  –كمية التربية 

 الدكتكر
 أحمد فاركؽ الزميتي

  أستاذ أصكؿ التربية المساعد 
 المجتمع خدمة ككيؿ كمية التربية لشئكف

 جامعة العريش  

 الباحثة

 إسراء شعيب محي الديف سميماف فتكح 

 

02-02 

0 

تصىس يمترح نتطىَش 
يُظىيخ انجحج انعهًٍ 

ثبلجبيعبد الدصشَخعهً ضىء 
 خُُُانصالخبرح 

 

 أ. د/ كماؿ عبد الكىاب أحمد
 أستاذ الإدارة التربكية

 التربية جامعة العريشبكمية 
 أ. ـ. د/ أحمد إبراىيـ سممي أرناؤكط
أستاذالتربية المقارنة كالإدارة التربكية 

 المساعد 
 جامعة العريشبكمية التربية 

 الباحثة
 أمؿ جمعة كامؿ جمعة

01-23 

ّ 

دوس انترثُخ الدذَُخ في 
تشسُخ لُى حمىق الإَسبٌ 

 طلاة جبيعه انعشَش نذي
 

 الأستاذ الدكتكر
  محمد عمي طو رياف

 متفرغ بقسـ أصكؿ التربيةأستاذ 
 العريشجامعة  –كمية التربية 

 الدكتكر

24-43 
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 أحمد فاركؽ الزميتي
  المساعد أستاذ أصكؿ التربية 
 المجتمع خدمة ككيؿ كمية التربية لشئكف

  جامعة العريش   
 الباحثة 

 رنا صلاح حسف قاسـ

ْ 

فبعهُخ الخشائط انزهُُخ في 
تًُُخ يهبساد حم 

الدشكلاد انشَبضُخ انهفظُخ 
نذي تلايُز الدشحهخ 

 الاثتذائُخ
 

 الأستاذ الدكتكر
 محمد عبد المنعـ عبد العزيز شحاتة
أستاذ المناىج كطرؽ تدريس 

 الرياضيات المتفرغ 
 جامعة العريش  - كمية التربية

 الدكتكر
 نبيؿ صلاح المصيمحي جاد

استاذ المناىج كطرؽ تدريس 
 الرياضيات المساعد 

 جامعة العريش  - كمية التربية
 الباحث

 طارؽ أحمد حسيف سميماف شنير

44-101 

ٓ 

ستراتُجُخ يمترحخ ا
ثثمبفخ نتًُُخ انىعٍ 

عتًبد ثبلدعبهذ والا الجىدح
 انثبَىَخ الأصهشَخ
 )دساسخ يُذاَُخ(

 

 الأستاذ الدكتكر
 محمد عبد الكىاب الصيرفي
 أستاذ أصكؿ التربية المتفرغ

 جامعة العريش –كمية التربية 
 الأستاذ الدكتكر

 عصاـ عطية عبد الفتاح
 أستاذ أصكؿ التربية

 جامعة العريش -بكمية التربية

 الباحث

 عثماف أحمد عمي عبد الرحيـ العقيمي

102-121 

 023-120 الأستاذ الدكتكر فيفبعهُخ نمىرج انفىسيبد  ٔ
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تًُُخ انتراثطبد انشَبضُخ 
نذي تلايُز الدشحهخ 

 الإعذادَخ 
 

 محمد عبد المنعـ عبد العزيز شحاتة
أستاذ المناىج كطرؽ تدريس الرياضيات 

 المتفرغ 
 جامعة العريش  - كمية التربية

 الدكتكر
 نبيؿ صلاح المصيمحي جاد

استاذ المناىج كطرؽ تدريس الرياضيات 
 المساعد 

 جامعة العريش  - كمية التربية
 الباحث

 عصاـ مرزؽ سالـ سممي

ٕ 

دوس الجبيعخ في تًُُخ 
انثمبفخ الإسلايُخ في عصش 

 تكُىنىجُب الدعهىيبد
 

 الأستاذ الدكتكر
  محمد عمي طو رياف

 التربية متفرغ بقسـ أصكؿأستاذ 
 العريشجامعة  –كمية التربية 

 الدكتكر
 أحمد فاركؽ الزميتي

  أستاذ أصكؿ التربية المساعد 
 المجتمع خدمة ككيؿ كمية التربية لشئكف

  جامعة العريش   
 الباحثة 

 سارة مكسى عيد غنمي
 

024-014 

ٖ 

فبعهُخ وحذح يمترحخ لبئًخ 
في   STEMعهً يذخم 

تًُُخ يهبساد حم 
الدشكلاد الدهُُخ نذي طلاة 

 الصناعي انتعهُى انثبَىٌ

 الأستاذ الدكتور ) رحمه الله ( 
 خليل رضوان خليل

أستاذ المناهج وطرق تدرٌس 
 العلوم 

 –وعمٌد كلٌة التربٌة السابق 
 جامعة العرٌش
 الأستاذ الدكتور

 صالح محمد صالح
أستاذ المناهج وطرق تدرٌس 

 العلوم 
جامعة  –وعمٌد كلٌة التجارة 

002-040 
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 العرٌش
 الدكتور

 نجلاء محمود يوسف
مدرس المناهج وطرق التدرٌس 

 العلوم 
 جامعة العرٌش –كلٌة التربٌة  

 الباحثة
 كلاء عبد الحي الحسيني

ٗ 
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Students 
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 تمذَى

 ذانىفـــبء ثبنىعـــ
 شكشاً نكم يٍ استجبة نهذعىح

 أهلا ثكم يٍ اَضى إنُُب
ش                                                                             بللم : هُئت الخحشٍ

----------------------------------------------------------------------------------------------------- 

قبؿ شيكر ؛ كعدت ىيئة تحرير مجمة كمية التربية بجامعة العريش قراءىا      
مف الأساتذة كالباحثيف بإحداث نقمة نكعية في المجمة، كالسير قدمان في تحقيؽ 

ة كرسالتيا كأىدافيا الاستراتيجية بأف تصبح المجمة كعاء عربيان كدكليان رؤية المجم
بسمعة محمية  –خلاؿ العاميف الماضييف  –لمنشر  بعد أف تمتعت المجمة 

 طيبة، كلله الحمد.
 -خلاؿ الشيكر الأربعة السابقة -يأتي العدد الحالي ، كقد أتمت ىيئة التحرير  

 ما يمي:
  ؛  ُٗٔٓ-ِّٕٓلمنسخة الالكتركنية لممجمة ىك الحصكؿ عمى ترقيـ دكلي

 لييضاؼ إلى الترقيـ الدكلي لمنسخة الكرقية لممجمة.
     :تدشيف المكقع الالكتركني لممجمة عمى بنؾ المعرفة المصرم، كرابطو 

https://foej.journals.ekb.eg 
كجارم تحميؿ جميع بحكث المجمة التي تضمنتيا أعدادىا الصادرة  خلاؿ 

بحثان  َُٓعددان  تحتكم حكالي  َِت الخمس الأخيرة ) قرابة اؿ السنكا
 كمقالة عممية (

 ( يمثمكف التخصصات  ََِالتكاصؿ مع أكثر مف ، )أستاذ جامعي كباحث
التربكية المختمفة ، كذلؾ في كميات التربية ، كالتربية النكعية، كالطفكلة 
المبكرة، كعمكـ ذكم الاعاقة كالتأىيؿ ، كالمراكز البحثية ذات العلاقة 
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ة مف إنتاج بالتربية كالتعميـ، كدعكتيـ لممشاركة في تحكيـ ما يرد لممجم
ـ ، كقد استجاب ليذه الدعكة َِِِـ ، كَُِِعممي خلاؿ العاميف 

أستاذان كباحثان( يمثمكف جميع التخصصات التربكية في معظـ  ُْٗ)
 الجامعات المصرية. 

كلزامان عمى ىيئة تحرير مجمة كمية التربية بجامعة العريش في كممتيا في 
قدير لجميع الأساتذة الذيف رحبكا ىذا العدد أف تتقدـ بأسمى آيات الشكر كالت

بالتعاكف معنا في تحكيـ البحكث المقدمة لمنشر ، كىك ما كفر لنا قاعدة 
 معمكمات ثرية لمحكميف متميزيف، نتشرؼ بانضماميـ إلى أسرة المجمة.

 ( مف القيادات كالخبراء التربكييف عمى َّالتكاصؿ مع ما يقارب الػػػػ )
كلي : كزراء تعميـ ، كرؤساء كنكاب رؤساء المستكل الكطني كالعربي كالد

جامعات، كمديرم مراكز بحثية قكمية ، كعمداء كككلاء كميات ، كمقررم 
كأمناء لجاف عممية دائمة لترقية الأساتذة كالأساتذة المساعديف في 
تخصصات تربكية مختمفة كرؤساء مجالس إدارة منظمات مينية كجمعيات 

كا في مناصبيـ الأكاديمية كالإدارية ، كقد عممية، كغيرىا، كانكا أك مازال
أستاذان خبيران كقائدان تربكيان ( مف الدكؿ : الأردف ،  ِّرحب مف بينيـ ) 

كالإمارات، كالسعكدية ، كسكريا ، عيماف ، كالمغرب ، كاليمف ، كممف 
ينتمكف لجامعات في كندا، كبريطانيا، كألمانيا ، إلى جانب الخبراء كالقادة 

 المصرييف بالمشاركة في الييئة الاستشارية الدكلية لممجمة. التربكييف
بكجكد ىيئة  –ىيئة تحرير مجمة كمية التربية بجامعة العريش  –نتشرؼ 

استشارية لممجمة ، متميزة ، عمى ىذا القدر مف الخبرات الثرية ، كالمكانة الرائدة 
 في بمدانيـ كجامعاتيـ كمراكزىـ . 

كقدره ، كنقدر  استجابتيـ ، كقبكليـ ىذا العمؿ  نشكرىـ ، كؿ باسمو كمنصبو
 التطكعي ، رغـ مشاغؿ كؿ منيـ الأكاديمية كالإدارية.
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كبالطبع ، ترحيب خاص بكؿ الأساتذة مف غير المصرييف ؛ باعتبارىـ ضيكفان 
 عمينا في مصر بعامة ، كفي جامعة العريش بخاصة.

 كالشكر كالتقدير لكؿ مف :
/ سعيد عبد الله لافي رفاعي     رئيس جامعة معالي الأستاذ الدكتكر  -

 العريش.
 سعادة الأستاذ الدكتكر / رفعت عمر عزكز          عميد كمية التربية. -

فقد حرصا أف تحظى الييئة الاستشارية بمباركة مجمس الكمية المكقر ، كبقرار 
مف معالي رئيس الجامعة ، كأكصيا بتكجيو شكر باسـ الكمية كالجامعة لجميع 

 أعضاء ىذه الييئة المكقرة.
كيتبقى الإشارة إلى أنو مف حسف الطالع أف تصادؼ ىذا التطكرات ، كتمؾ النقمة 

 –كميا –ـ ، كمصر  َُِِالنكعية لممجمة،  إصدار العدد الحالي : عدد أبريؿ 
كسيناء في القمب منيا تحتفؿ بأعياد تحرير سيناء ، ككأف جامعة العريش ، 

الباحثيف بما يثمج صدكرىـ بارتقاء المجمة ليذا المستكل ككمية التربية تيدم 
المتميز؛ لتككف ضمف كاحدة ضمف مجلات كميات التربية المتصدرة لتصنيؼ 

 المجمس الأعمى لمجامعات
كتتعيد ىيئة تحرير مجمة كمية التربية بجامعة العريش بالاستمرار في مسيرة      

مف مستشارييا الخبراء المتميزيف، التطكير تحت قيادة مجمس إدارتيا، كبتكجيو 
بداعات أعضائيا الشياب الكاعديف.   كبتعاكف محكمييا المتمكنيف، كبفكر كا 

 

 كالله المكفؽ
 هُئخ انتحشَش
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Abstract  

The purpose of this study was to investigate the effect of a 

proposed program based-on Thinking Maps on developing 

writing skills for second year faculty of education students at Al-

Arish university. The participants of the study consisted of 40 

students who were randomly selected from English Department 

at faculty of education. The quasi- experimental one group pre-

post test design was used. The instruments of the study included 

a checklist of writing skills, and a pre and post writing test. The 

writing test was administered to the group before and after the 

period of instruction. Results revealed that there were statistically 

significant differences between the mean scores of the study 

group on overall writing skill and each of its skills (content and 

overall organization) pre-posttest in favor of the post testing. It 

was concluded that the study provided evidence for the positive 

effect of using Thinking Maps on developing writing skills. 

Keywords: Thinking Maps, writing skills 
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 استخداـ خرائط التفكير في تنمية ميارات الكتابة بالمغة الإنػجميزية
 لدل طلاب كمية التربية

 اعداد

 الديف سيؼ محمد حسف أحمد/  د.أ

 وطرق تذرٌس اللغخ الإًجلٍزٌخ المناىج أستاذ

 المنكفية جامعة –الككـ بشبيف التربية كمية

 

 المالح عبدالله الفتاح عبد أمؿ. د
 الإنجميزية المغة تدريس كطرؽ المناىج مدرس

 العريش جامعة -بالعريش التربية كمية
 

 خضرم أحمد السيد أحمد.  د
 الإنجميزية المغة تدريس كطرؽ المناىج مدرس

 العريش جامعة -بالعريش التربية كمية
 

 دحركج عمي الشحات ىبة/ د
 الإنجميزية المغة تدريس كطرؽ المناىج مدرس

 العريش جامعة –التربية بكمية
 

 الباحثة
 سبلً سٍف الذٌي رشذي على
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 الوظزخلص:

ُ فذ ال راطخ الذبل٘خ الٖ رٌو٘خ هِبراد الكزبثخ ثبللغخ الإًجل٘شٗخ ثبطزخ ام         

ل ٓ طلاة الفزلخ الثبً٘خ ثكل٘خ الززث٘٘خ دبهعخ ثزًبهج همززح لبئن علٖ خزائظ الزفك٘ز 

.ّ ل  هي شعجخ اللغخ الإًجل٘شٗخطبلت ّطبلجخ 01العزٗش.رضوٌذ عٌ٘خ ال راطخ ع   

الجع ٕ( فٖ ُذٍ ال راطخ ّ ذلك عي -)المجلٖالوٌِج شجَ الزجزٗجٖاطزخ هذ الجبدثخ 

لٔ لبئوخ طزٗك ل٘بص لجلٖ ّثع ٕ لوجوْعخ ال راطخ. ّ اشزولذ أ ّاد ال راطخ ع

زطج٘ك المجلٖ لاخزجبر د٘ث لبهذ الجبدثخ ثبل اخزجبر هِبراد الكزبثخ ،وِبراد الكزبثخ ث

علٔ عٌ٘خ ال راطخ ٗلَ٘ رطج٘ك الجزًبهج الومززح المبئن علٔ خزائظ  هِبراد الكزبثخ

 جزًبهجالرأث٘ز  الزفك٘ز ثن الزطج٘ك الجع ٕ لٌفض ا اح ال راطخ علٔ  ًفض العٌ٘خ لزذ ٗ 

أى الجزًبهج الومززح المبئن علٔ خزائظ الزفك٘ز اطِن فٖ رٌو٘خ  ًزبئج الجذث.أظِزد 

ل ٓ  الوذزْٓ ّ الزٌظ٘ن( كل علٔ د حككل ّ فٖ رٌو٘خ هِبراد )هِبراد الكزبثخ 

فزّق ذاد  لالخ  ّدْ   (0طلاة الوجوْعخ الزجزٗج٘خ د٘ث أظِزد ًزبئج الجذث )

فٖ  لاة هجوْعخ ال راطخث٘ي هزْططبد  ردبد ط‚( 10إدصبئ٘خ عٌ  هظزْٓ)

  ْ ّد (5)لصبلخ الزطج٘ك الجع ٕ. الزطج٘ك المجلٖ ّ الجع ٕ لاخزجبر هِبرح الكزبثخ ككل

ث٘ي هزْططبد  ردبد طلاة هجوْعخ ‚( 10فزّق ذاد  لالخ إدصبئ٘خ عٌ  هظزْٓ)

هِبراد الكزبثخ الفزع٘خ)الوذزْٓ ّ ال راطخ فٖ الزطج٘ك المجلٖ ّ الجع ٕ لاخزجبر 

 .لصبلخ الزطج٘ك الجع ٕالزٌظ٘ن( 

وِبراد الكزبثخ  ث ،خزائظ الزفك٘زالكلوبد الافززبد٘خ:    
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1. Introduction: 

English is the most common language spoken everywhere. With 

the help of technology, English has been playing a major role in 

many sectors including medicine, engineering and education 

which is the most important arena where English is needed. As a 

developing country, Egypt needs to make use of this world – 

wide spoken language to catch up with the rapidly changing 

world. This can be merely based on the efficiency of teaching 

English as a foreign language. Consequently, teaching English 

should have a special priority. 

The process of learning English is slow and progressive and it 

could be interpreted as a series of challenges to face. This process 

consists of the development of certain skills. According to 

Hossain (2015) these skills are divided into productive and 

receptive. Receptive skills comprise reading and listening. They 

are important because they allow learners to understand contents, 

textbooks, works or documents. Productive skills are speaking 

and writing. They are significant because they permit learners to 

perform in communicative aspects either in speech or text. 

Therefore, these skills need to be developed and learnt properly. 

Allami and Khanalizadeh (2012) believe that writing is one of the 

most difficult aspects of EFL teaching. Because of the 

complexities of writing many teachers don‟t deal with writing as 

a meaningful act of communication, but rather as a supportive 

skill that serves mainly to reinforce vocabulary, grammar, 

translation and to test the students‟ comprehension of reading 

materials. Thus, time spent on writing activities in classroom 

where English is taught is minimal, especially when compared to 

time devoted to grammar explanations, reading, speaking and 
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listening. Consequently, students find it is boring to spend time 

writing in/out the classroom. The level of writing mainly that of 

producing a good essay can be seen in the students‟ oral 

proficiency in this task. It is rarely to find writing tasks that are 

genuine in terms of organization, style, fluency, cohesion, and 

grammar. 

Besides, many EFL students spend little time writing. Teachers 

claim that most students are not able to produce papers that are 

relatively free of language errors (Amara, 2015). Thereby, 

improving teacher training in writing to include all discipline 

areas as well as allocation of time devoted to student writing 

instruction both during the school day and in the form of daily 

home work assignments is of great importance. This will only 

happen if students receive the best instruction possible which 

could be done using Thinking Maps. Thinking Maps is reported 

to positively affect students‟ achievement (e.g., Holzman, 2004; 

Leary, 1999; Lopez, 2011); to foster lifelong learning; provide 

learners with the skills to be “successful thinkers, problem 

solvers, and decision makers” (Hyerle, 2004, p. 2); and to 

improve students‟ interaction with their peers (Hyerle, 1993; 

Oakley, 2004). 

In 1988, Hyerle wrote “Expand Your Thinking”, his first source 

of Thinking Maps where he discussed 400 graphic organizers 

found in the world. Looking closely at them, he found that they 

represented just 8 fundamental thinking processes. He developed 

maps to graphically illustrate each of these eight types of 

thinking. Thinking Maps he developed are: Circle Map, Bubble 

Map, Double Bubble Map, Tree Map, Brace Map, Flow Map, 

Multi-Flow Map and Bridge Map. Each Thinking Map correlates 

with a single thinking process and has a specific purpose to 
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achieve, but they all support and enhance the learner‟s recall of 

information through visualization (Alikhan, 2014; Hickie, 2006; 

Holzman, 2004; Hyerle, 1996; Hyerle & Yeager, 2000; Long & 

Carlson, 2011; Reubell, 1999; Weis, 2011). For instance, the 

Circle Map is used for brainstorming, the Bubble Map for 

description, the Double Bubble Map for comparing and 

contrasting, the Brace Map for whole/part relationships, the Flow 

Map for sequencing events, the Multi-Flow Map for determining 

cause and effect, and the Bridge Map for comparing the ideas of 

the text. 

In his text curriculum as conversation, Applebee (1996) states 

that a curriculum provides domains for conversation, and the 

conversations that took place within those domains are the 

primary means for teaching and learning. Through such 

conversations, students will be helped to enter into culturally 

significant traditions of knowledge of –in-action. When looking 

at Applebee‟s ideas of “knowledge- in- action “and social 

learning, a connection with Hyerle‟s Thinking Maps is seen. 

When students produce Thinking Maps, conversations among 

students and their maps occur, where the real learning takes 

place. Students are able to illustrate and explain their thought 

processes through maps, while other students listen, ask question, 

agree and/or disagree.  

According to Hylerle and Alper (2011), Thinking Maps has a 

great influence on different learning aspects as it can support 

language acquisition, problem solving, and scientific inquiries. 

Furthermore, Thinking Maps as a strategy can be used with all 

learning stages; from early childhood through adulthood. 

Moreover, thinking maps could provide teachers with a tool that 

meets the individual differences of students. Also, Thinking 
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Maps can be used to support visual learning in the classroom. It 

can help visual learners to organize information related to the 

content they learn (Hyerle & Yeager, 2007). Thus, Thinking 

Maps is an innovative way to help students to cope with the 

content they are learning. 

Hyerle (2004) urges that what makes Thinking Maps worth to be 

studied is its theoretical breadth. Thinking Maps is thought to be 

uprooted in many different theoretical foundations. First, 

Thinking Maps is often associated with Piaget‟s constructivist 

theory. Constructivism confirms that the key to develop long-

term memory and the ability to improve learning in the classroom 

is represented in the connections that are made in the brain due to 

the cognitive processes which Thinking Maps have adapted ( 

Squire, 2017).  

Also, Thinking Maps represents an evident example of 

Vygotsky‟s ZED theory in which the developmental level of the 

individual lags behind the potential learning level, resulting in the 

ZPD (Hanfmann, & Vakar, 2012). In other words, learning can 

occur with the assistance of an adult mentor or the help of other 

individuals close in age or academic ability (Cooks& Sunseri, 

2014). Using Thinking Maps, students could learn important 

concepts by showing their relationship on paper. In addition, 

Thinking Maps could allow students to transfer the conceptual 

relationship created on paper to textual outlines they can use to 

structure paragraphs that explain the relationship among the 

concepts (August et al., 2008; Cobb, 2004; Echevarria, Short, & 

Powers, 2006; Novak & Canas, 2008). Thus, Thus, Thinking 

Maps help students concretize their thinking into writing. 

Second, according to Hyerle and Yeager (2000), many of the 12 

principles of brain-based learning research summarized by Caine 
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and Caine (1997) provide the basis of the theoretical background 

for Thinking Maps. These principles include the following: all 

learning engages physiology; the brain/mind is social.; the search 

for meaning is innate; the search for meaning occurs through 

patterning; emotions are critical to patterning; the brain/mind 

processes parts and wholes simultaneously; learning involves 

both focused attention and peripheral perception; learning is both 

conscious and unconscious; There are at least two approaches to 

memory; learning is developmental; complex learning is 

enhanced by challenge and inhibited by threat associated with 

helplessness and/or fatigue; each brain is uniquely organized. 

Hyerle and Yeager (2000) linked between these 12 principles and 

Thinking Maps by stating that through using Thinking Maps, 

students are given a concrete way to see abstract ideas as students 

use each thinking map personally with their own information, so 

they get emotionally affected. 

Third, according to Hyerle & Williams (2009), Thinking Maps is 

developed out of the rich background offered by graphic 

organizers. Thinking Maps is viewed as a learner- centered 

model that shares both the energy of hand-drawn map and eight 

consistent graphic structures. Each of these eight graphic 

structures is represented by eight basic cognitive processes. This 

idea was based on a theoretical model of six thinking processes 

which were originally developed by Dr. Albert Upton in the early 

1960s. This model was further cultivated in the mid-1980s, based 

on cognitive science research. These eight cognitive processes 

included defining in context, describing qualities, comparing and 

contrasting, categorizing, part- whole, sequencing, cause- effect 

and seeing analogies. Thinking Maps as an instructional strategy 

emerged from such cognitive processes as at the time cognitive 
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scientists and educators have used such processes for different 

purposes such as testing, mediation, establishing standards- based 

assessment, Thinking Maps defined these eight cognitive 

processes visually using eight unique graphic starters. 

 As for Thinking Maps and writing, Hyerle (1996) reports 

numerous success stories with the use of Thinking Maps in his 

article “Thinking Maps: Seeing is Understanding”. He wrote that 

after teachers participated in a year-long professional 

development in the use and purpose of Thinking Maps, as well as 

integrated the maps into their curriculum during this training 

year, the teachers agreed that the maps had successfully helped 

students develop their thinking processes and their ability to 

organize ideas, improved the quality and quantity of their writing, 

and also motivated them to learn. 

Based on what is mentioned above, it is obvious that Thinking 

Maps may enhance and improve students‟ learning in general and 

for the purpose of this study, the researcher attempted to 

investigate the effect of Thinking Maps on developing writing 

skills for faculty of education students. 

2. Context of the Problem: 

As stated above, writing is very important to language learners in 

general and EFL learners in particular. Despite its importance, it 

is still the most troublesome and challenging area of language 

learning for EFL learners in Egypt. As for the Egyptian studies 

addressing EFL writing difficulties, they highlighted that the 

experience of Egyptian students underscores a wider lack of 

attention to EFL writing problems and challenges. Among these 

studies are Abdel-Latif (2009); Ahmed(2010); Ahmed& 

Troudi(2018); Alodwan & Ibnian(2014); El-Banna (1987); El-
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Koumy (1999); El-said (2011); Hassan (2001); Ibrahim (2002); 

and Mekheimer (2005). Most of these studies aimed at improving 

students‟ EFL writing performance.  

Findings of the previous studies supported the pilot study 

conducted by the researcher in the form of a writing test 

administered on 30 students as a random sample of the second 

year faculty students, English Department. The researcher 

designed a writing test that included one writing task through 

which students were asked to write about a certain topic. The 

results of the test revealed that students have weaknesses in their 

writing skills as 70 % of the sample included in the pilot test did 

not pass the test and showed clear weaknesses in the writing 

skills that were included in the pilot test such as; content and 

organization. Students were not able to generate or associate 

ideas in a well organized and coherent written manner. 

In light of the studies above and the pilot study, it becomes 

crystal clear that there is a strong need to develop those students‟ 

writing skills in order to help them do better in this skill and this 

is the main aim of the current study through using Thinking 

Maps. Thinking Maps allows students to reproduce the process of 

thinking reflectively, makes the concept of planning easier to the 

students and facilitates the link between the graphical 

organization of ideas and the realization of those ideas in a 

written manner. During writing, some students face obstacles 

related to their inability to express themselves well. This inability 

may be due to deficits students have when expressing their inner 

world and practicing reflection about when and why they think in 

a certain viewpoint (Bakken & Ellsworth, 1990) which effect 

students‟ writings. 
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3. Statement of the problem: 

The study problem could be identified in the 2nd year Al-Arish 

university students‟ poor mastery of the necessary EFL writing 

skills which was partly attributed to the adopted traditional 

writing instruction methods. Thus, the research recommends 

using a proposed program based-on Thinking Maps which align 

with the current brain research that prove that the human brain 

handles images and hook information quickly and effectively 

when they are in the form of pictures - to develop  students‟ 

writing skills. 

4. Research Questions:  

The present study attempted to answer the following main 

question:     

What is the effect of using Thinking Maps on developing writing 

skills for faculty of education students? 

The question above was divided into the following sub-questions: 

 

1. What are the writing skills ought to be developed by faculty 

of education students?  

2. What are the features of a proposed program based-on 

Thinking Maps to develop writing skills for faculty of 

education students? 

3. What is the effect of a proposed program based-on Thinking 

Maps on developing writing skills for faculty of education 

students? 

5.Research Aim: 

This study aimed at developing faculty of education students‟ 

writing skills. 
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6.Research Significance:  

 The current research might be useful for the following 

categories: 

1. Education Faculty Students : by enabling them to: 

a. develop their writing skills. 

2.  English Language Faculty Members  by 

a. providing them with information related to using new 

methods of teaching writing skills represented in Thinking Maps. 

b. helping them reorganize curriculum using Thinking Maps in 

organizing as well as teaching the various courses. 

3. Researchers: by providing them with some guidelines 

on the effective use of a proposed program based-on 

Thinking Maps to develop students‟ writing skills. 

7. Delimitations: 

 The study was delimited to: 

1. a group of second year students(N=40), English Department, 

Al-Arish University. 

2. a group of Thinking Maps(N=6). They are Circle Map, Bubble 

Map, Double Bubble Map, Tree Map, Flow Map, and Multi- 

Flow Map 

 3. some writing skills including content and organization 

including choosing  a topic and a title, writing  an introductory 

paragraph, writing  a body paragraph, using transitions, and 

writing a concluding paragraph . 

4. The first semester of the academic year 2018/2019. 
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8. Research Terms: 

Thinking Maps: 

Hyerle (2012) defines Thinking Maps as a language of eight 

visual patterns; each one of these eight visual patterns is based on 

a main thinking process. Besides, each map is graphically 

consistent and flexible so that it could be introduced to students 

as a tool for reading and writing, content-specific learning, and 

for interdisciplinary investigations. 

 The researcher defines Thinking Maps as a set of visual 

patterns that correlates with thinking skills with the purpose of 

helping students to reflect ideas in an organized manner to shape 

meaning. It mainly depends on the constructivism theory which 

confirms students‟ participation in the learning process, and 

allows them to formulate a holistic view for the main elements 

and various relations in the topic. 

Writing skills: 

Chakraverty and Gautum (2000) urge that writing is “a reflective 

activity that requires enough time to think about the specific topic 

and to analyze and classify any background knowledge. Then, 

writers need a suitable language to structure these ideas in the 

form of a coherent discourse‟‟. Shokrpour and Fallahzadeh 

(2007) add that writing is as “a complex activity, a social act 

which reflects the writer‟s communicative skills which is difficult 

to develop and learn, especially in an EFL context”  

Writing is defined operationally in the current study as the 

graphic representation of the spoken language that requires 

specialized skills concerned generating ideas and how to organize 

them coherently in a written text. 

9.Method 
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9.1 Research Design: 

The study adopted the quasi-experimental one group pre – post 

test design. A group of education faculty students were randomly 

selected to participate in the present study. They were instructed 

using a program based on Thinking Maps to develop their writing 

skills. 

9.2 Participants:  

 

This study was conducted on 40 students who were randomly 

selected from education faculty students. They were in the 

second year at the faculty of education, El-Arish University.  

9.3Variables: 

Independent variable:  A program based on Thinking Maps  

Dependent variables: 

1. Some writing skills. 

9.4Instruments of the Study: 

 The instruments of the study included: 

9.4.1 A writing skills checklist: this checklist was prepared by 

the researcher to identify the most important writing skills and 

sub- skills needed by the second year education faculty students 

of El-Arish University to be developed. The checklist was 

structured in light of the previous literature on the development 

of writing skills such as (Ahn, 2012), (Al Naqbi, 2011), (El Said, 

2011), (El Shirbini 2013), (Faraj, 2015), and (Graham & Perin, 

2007). In Addition to some books e.g. by (Carroll, 1990) and 

(Ontario School Board, 2004) were also reviewed. 

The checklist is divided into seven columns. The first one deals 

with the writing skills (content and overall organization). As for 

the second one, it includes the micro skills of the former ones. 

Those skills have to be rated by a panel of jury-specialized in 

https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&text=Ontario+School+Board&search-alias=books&field-author=Ontario+School+Board&sort=relevancerank
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TEFL on a scale of three levels, very important, important, and 

less important. The response to each of those levels was given an 

estimated value, very important was scored (3), important was 

scored (2), and less important was scored (1). The sixth column 

was for comments made by the jury members whereas the last 

one was for any writing skills required to be involved.  

9.4.1.1Validity of the Checklist: 

 

When submitting the checklist to a panel of jury specialized in 

TEFL (N=5), the frequency of their responses to each skill were 

analyzed to determine the degree of importance given to each 

one. 

9.4.2 The Writing Test: this test was presents before 

experimentation to the study group to assess their writing skills 

level. Then, they had the post-test to investigate the impact of the 

program based on Thinking Maps on developing the intended 

writing skills. Pre-test and post-test results were compared for 

identifying how much students progressed due to the use of the 

program. The pre-post writing test consisted of one writing task 

through which students were asked to practice the selected skills 

and use them all together in their essay. The task was similar to 

those covered in class but students had never seen or practiced 

there.  The essay topic was within the students‟ background 

knowledge.  Students had to choose one of two given topics and 

to use the appropriate Thinking Map. 

9.4.2.1Test Validity: 

The first form of the writing test was submitted to a panel of 5 

juries specialized in TEFL to determine its validity in terms of: 

1. The appropriateness of the tasks to the intended skills. 
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2. The suitability of the content to the participants‟ level, 

(age, background, and culture). 

3. The similarity between the test tasks and the various ones 

students practiced in the class. 

Besides, the validity coefficients were calculated by many 

methods, such as: 

(1) Intrinsic Validity: 

 

The intrinsic validity was calculated by calculating the square 

root of reliability coefficients. The validity coefficient was (0.99) 

indicating that it is acceptable and valid. 

(2) Discriminatory Validity: 

The discriminatory validity was calculated by ranking the 

students' grades in a descending order, then selecting the upper 

group (top 27% of the participants) and selecting the lower group 

(lowest 27% of the participants).Then, the researcher  calculated 

the difference between the two sides and the critical ratio. The 

results are presented in the following table: 

Table (1) The critical ratio of test (upper – lower) scores of the 

writing skills test 

Critical ratio Significance 

8.990 Significant at the 0.01 level (2-tailed) 

As shown in the previous table, the value of critical ratio is 

greater than the standard score (2.58). So, it is statistically 

significant at the 0.01 level, the result means that the writing 

skills test is discriminatory. 

9..4.2.2 Test Reliability: 
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In order to establish the reliability of the writing skills test, the 

reliability coefficient was calculated by test re-test method, the 

results are presented in the following table: 

Table (2) The reliability coefficient of the writing skills test 

Pearson Correlation Significance 

0.896 Significant at the 0.01 level (2-tailed) 

 

Table (2) shows that the reliability coefficient is 0.89 which is 

highly reliable. 

9.4.2.3 Piloting the Test: 

The test was piloted on a group of 10 participants to identify the 

time required for it, to ensure the clarity of its instructions, and to 

determine its appropriateness. To time the test, the researcher 

calculated the time taken by each student divided by their 

number.  

9.4.2.4 Test Scoring: 

The writing test was graded using the essay scoring rubric which 

was designed by the researcher for that purpose. This scale was 

submitted to some TEFL jury members (N=5) to determine its 

validity, clarity, and suitability to the measured writing sub-skills 

and the participants‟ level. It ranged from two marks to eight to 

reflect these levels: poor, fair, good, and very good. 

9.4.3Designing a proposed program based on Thinking 

Maps: 

9.4.3.1 Aim of the Program: 
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 This program which is based on Thinking Maps aimed at 

developing education faculty students‟ (2
nd

 year) writing skills. 

9.4.3.2. Objectives of the Program: 

a) Developing content which implies; 

1. Presenting clear ideas. 

2. Using sequenced phrases to develop the content. 

3. Sticking to the main idea and avoiding the use of irrelevant 

ones. 

 

b)Developing organization which implies; 

1. Using appropriate titles for their essays. 

2. Using a strong focused introduction that catches the 

reader‟s interest. 

3. Adding additional specific and supportive details in 

writing (develop the body paragraph). 

4. Using transitions to connect sentences or/and paragraphs. 

5. Using a concluding sentence that summarizes the main 

points of each paragraph. 

9.4.3.3 Content of the Program: 

There were 10 sessions; the first one was for the writing pre-test. 

The second, and third were introductory for identifying thinking 

maps, the writing process. The other six sessions contained a 

series of activities for introducing each map and how to use it 

dealing with information they had about certain issues and 

applying what they newly learnt using components of content and 

organization as well as practicing reflection. The last one was for 

the writing post-test 

9.4.3.4 Duration of the Program: 
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The program included 10 sessions. Each session took 90 minutes, 

one per week in the first semester of the academic year 

2018/2019. 

9.4.3.5 Teaching - aids : 

The following aids were used while implementing the program: 

1. White board. 

2. Computer. 

3. Handouts.  

4. Stick - on notes.  

5. Labels. 

9.4.3.6  Evaluation Methods: 

 

The evaluation administrated in the program included both 

formative and summative evaluation. Formative evaluation aimed 

at assessing students‟ gradual progress in writing skill. Through 

this kind of evaluation, the researcher assessed the participants‟ 

writings to give them the necessary feedback. As for the 

summative evaluation, it took place at the end of the program. It 

aimed at investigating the effect of using the program based on 

Thinking Maps on developing writing skills among the 2
nd

 year 

education faculty students.   

10. Data analysis and results 

Hypothesis No. 1 

 To examine the validity of hypothesis stating “There are 

statistically significant differences at 0.01 level between the mean 

scores of the study group on overall writing skills pre-post test in 

favor of the post-test‟‟, the paired-sample T-test t was computed 

to compare the mean scores of the study group on the pre and 

post test in overall writing skills. 



Using Thinking Maps to Develop Writing Skills for Faculty of Education Students 

Prof. Ahmad Hassan Mohammed Seif –Eldein  Dr. Amal Abdel-Fattah El-Maleh   Dr. 

Ahmad El-Sayed Ahmad Khodary     Dr. Heba Al Shahat Ali Dahroug    Salli Seif El Deen 

Roushdi Ali 

 

 

  

2021أبرٌل    –العدد السادس  والعشرون  –السنة التاسعة  –جامعة العرٌش  –مجلة كلٌة التربٌة   317 

 

 Table (3) T-test comparing the study group on overall writing 

skills pre-post test 

Skills 

G
ro

u
p

 

N Mean 
Std. 

Deviation 
df 

T
-V

al
u

e 

Significance 

Level 

Overall 

writing skills 

Pre 

4
0

 

11.675 3.717 
39 12.121 0.01  

Post 18.875 2.493 

  As shown in the table above, there were statistically 

significant differences at 0.01 level between the mean scores of 

the study group on overall writing skills pre-post test as estimated 

T. value was 12.121. This proved the validity of hypothesis 1. 

Hypothesis No. 2: 

 

 In an attempt to prove the validity of hypothesis 2 stating “There 

are statistically significant differences at 0.01 level between the 

mean scores of the study group on each of the writing skills pre-

post test in favor of the post-test”, the paired-samples T-test was 

used to compare the mean scores of the study group on the 

writing pre and post - test in content and overall organization 

skills. Results of T-test proved to be statistically consistent with 

the above stated hypothesis. Therefore, it was also accepted. The 

following table shows this statistical significance. 
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Table (4) T-test results comparing the pre-test and post-test mean 

scores of the study group in content skill 

Skills Group N Mean 

S
td

. 
D

ev
ia

ti
o
n

 

df 

T
-V

al
u

e 

S
ig

n
if

ic
an

ce
 

L
ev

el
 

content Pre 40 1.950 0.932 39 5.422 0.01  

Post 3.150 0.893 

 

The previous table shows that there were statistically significant 

differences at 0.01 level between the mean scores of the study 

group on the writing pre-post test in content skill (T –value = 

5.422) in favor of the post-test. This means that the program 

based on Thinking Maps enabled students to develop their 

content skill. To determine the study group students‟ 

development in the skill of overall organization from the pre-test 

till the post-test, T-test for paired samples was used. 

 

 

Table (5) T-Test results comparing the pre – post test mean 

scores of the study  

group in overall organization skill 

Skills Grou

p 

N Mean 

S
td

. 

D
ev

ia
ti

o
n
 

df 

T
-V

al
u

e 

Significanc

e 

Level 
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Overall 

Organizatio

n 

Pre 4

0 

9.725 3.21

8 

3

9 

11.29

8 

0.01 level 

post 15.72

5 

2.28

7 

As shown above, there were statistically significant differences at 

0.01 level between the mean scores of the study group on the pre 

- post test in overall organization skill as (T–value equals 11.298) 

in favor of the post-test scores. To further investigate the 

differences between the study group students‟ organization 

micro-skills before and after using the program based on 

Thinking Maps- in writing, the paired samples T-Test were used 

for each organization sub-skill as shown below. 
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Table (6) T-Test results comparing the pre- post-test mean scores 

of the study group in each organization sub-skill 

 

It is apparent from the previous table that there was statistically 

significant differences at 0.01 level between the mean scores of 

the study group on the pre-post test in favor of the post-test mean 

score in each organization micro-skill since that calculated „T.‟ 

were  7.017 for the first organization micro- skill , 6.750  for the 

second organization micro- skill, 5.556 for the third organization 

 

Skills 

 

Grou

p 

 

N 

 

Mea

n 

Std. 

Deviatio

n 

df T-

Valu

e 

Significan

ce Level 

choosing 

topic and 

title 

Pre 4

0 

1.92

5 

0.997 3

9 

7.01

7 

0.01  

Post 3.17

5 

0.874 

introductor

y 

paragraph 

Pre 4

0 

1.90

0 

1.008 3

9 

6.75

0 

0.01  

Post 3.15

0 

0.893 

body 

paragraph 

Pre 4

0 

1.97

5 

1.025 3

9 

5.55

6 

0.01 

Post 3.15

0 

0.921 

transitions Pre 4

0 

1.92

5 

0.917 3

9 

5.24

1 

0.01 

Post 3.07

5 

0.971  

concluding Pre 4

0 

2.00

0 

0.934 3

9 

5.07

0 

0.01 

Post 3.17

5 

0.931 
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micro- skill , 5.241 for the fourth organization micro- skill , 5.070 

for the fifth and last organization micro- skill. 

 

Hypothesis No. 3 

 In order to examine the third hypothesis saying “There is 

statistically acceptable effect size of using a proposed program 

based on Thinking Maps on developing the overall writing skills 

and its skills (content and overall organization) of the study 

group students‟, the effect size was calculated using T-values 

between the mean scores of the study group on the pre-post test 

in writing skills (content and overall organization), correlation 

coefficient, and degree of freedom. Besides, the H-EESC 

program for calculating the effect size was utilized. 

Table (7) 

The effect size of using the program based-on Thinking Maps on 

developing writing skills 

Skills Degrees 

of 

Freedom 

(df) T
 - 
V

al
u

e 

Pearson's 

Correlation 

Cohen's d 

Value Effect 

Size 

Content 39 5.422 0.176 1.101 Very 

Large 

Overall 

Organization 

39 11.298 0.293 2.124 Huge 

Overall Writing 39 12.21 0.319 2.237 Huge 

  As shown in previous table, the effect size was 2.237 

which indicated that utilizing the program based on Thinking 

Maps had a huge effect on the study group students‟ overall 

writing and its skills (content and overall organization). The 
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results above were interpreted according to the following 

reference table. 

 

 

Table (8) Reference table of Effect Size by Cohen's (d) 

 

Coefficient Effect Size 

Trivial Small Medium Large Very 

Large 

Huge 

d Less 

than 

0.20 

0.20 - 

0.49 

0.50 - 

0.79 

0.80 - 

1.09 

1.10 - 

1.49 

1.50 

Or 

More 

  To further investigate the effect size of each of the overall 

organization micro-skills, T- values which were calculated 

between the mean scores of the study group on the pre post test in 

each organization micro-skill, correlation coefficient, and degree 

of freedom were used. In addition, the H-EESC program for 

calculating the effectiveness and effect size was used. Results are 

presented as follows. 

Table (9)The effect size of using the program based-on Thinking 

Maps on developing the organization sub- skills 

Skills 

D
eg

re
es

 o
f 

F
re

ed
o

m
 

(d
f)

 

T
 - 
V

al
u

e 

P
ea

rs
o
n

's
 

C
o

rr
el

at
io

n
 Cohen's d 

Value Effect 

Size 

Overall 

Organization 

39 11.298 0.293 2.124 Huge 

 

choosing topic 

and title 

39 7.017 0.280 1.331 Very 

Large  
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introductory 

paragraph 

39 6.750 0.245 1.311 Very 

Large 

body paragraph 39 5.556 0.058 1.206 Very 

Large 

transition 39 5.241 0.080 1.124 Very 

Large 

Concluding 39 5.070 0.236 0.991 Large 

It is apparent from the previous table that the effect size was 

1.331 for the first sub-skill of organization, 1.311 for the second 

organization sub-skill, 1.206 for the third organization sub-skill l, 

1.124 for the fourth organization sub-skill, 0.991 for the fifth 

organization sub-skill. These results indicated that the program 

had a very large effect on the first four sub-skills of organization. 

11. Discussion of results: 

 In light of the previously presented data, it could be said 

that using the program based on Thinking Maps could improve 

the participants‟ writing skills. This better improvement towards 

overall writing can be seen through students‟ scores in the post-

test which were higher than theirs in the pre- test. Results proved 

the validity of hypothesis 1 implying that the mean scores of the 

post-test of the study group in overall writing surpassed the mean 

scores of them in the pre-test.  

 Results also showed that the program based on Thinking 

Maps developed the participants‟ overall writing. This was 

proved by calculating the effects size took place as a result of 

using the program. The calculated effect size was 2.237 which 

was huge. So, it could be concluded that using the program based 

on Thinking Maps in writing had a huge effect size and it 

accounted for the significant differences between the mean scores 
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attained by the study group before and after the treatment in favor 

of the post-test.  

  In addition, the mean scores of the post -testing of the 

study group in the content and overall organization surpassed the 

mean scores of them on the pre - testing. As mentioned earlier in 

table (4), the participants‟ demonstrated tangible progress in the 

content skill. This is because the program based on Thinking 

Maps helps students develop generating ideas before writing. So 

that, they could write smoothly and in an organized way based on 

maps they made. Mapping involved making a visual record of 

invention and inquiry. Also, it helped the writer think and explore 

about a topic and its details.  

  Besides, mapping showed the relationship between ideas 

so as to allow students to develop them into a passage more 

easily. Therefore, the program based on Thinking Maps was 

worth applying in the process of writing. Examining students‟ 

samples – maps or writings – gave qualitative data indicating that 

using thinking maps helped students improve their content skill. 

When students worked on their maps, they began to generate 

ideas, to analyze sentences such as finding the topic sentences, 

supporting ideas, and thesis statement, and then to modify their 

maps. This modification enabled students to collect enough 

information and ideas necessary for writing which resulted in 

developing the content of their writings.  

As for students‟ samples, it revealed that using different forms of 

maps allowed them to plan their ideas effectively rather than 

jumping in writing without planning. So, students could focus on 

placing the paragraph topic in the center and adding branches, 

pictures and symbols for details. Students also were able to 

identify information needed to start the main topic, to relate the 
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main ideas- supporting it with specific details- and to come 

smoothly to the conclusion. As a result, students produced well-

organized essays, indirectly improving their organization skills.  

 As for the organization skill, the program based on 

Thinking Maps enabled students to bring their prior knowledge 

combined with information collected from other resources to 

make new ideas and relationships in light of their perceptions 

during the writing stage which presented before in table (5). 

12. Recommendations: 

In light of the present study results, the following are some 

recommendations at hand: 

1. Teachers should be encouraged to use Thinking Maps in 

teaching as it enables them to deal with students with their 

different learning styles; verbal, kinesthetic, auditory, or verbal. 

2. Writing should be taught in an environment of creative use of 

language, inventive thinking and critical reasoning not constant 

criticism and repeated failure. 

3. Writing Teaching should not be equivalent only to good 

spelling and grammar in spite of their importance. 

4.  Identifying students‟ writing difficulties are highly 

recommended. 

5. Training teachers on using the newest methods of writing 

teaching. 
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