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By
Mahdi M. A. Ibrahim, Ph.D
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Abstract

This pre-posttest one design experimental research aimed
at investigating the effect of using the Dictogloss strategy on
enhancing EFL freshmen students' writing conventions namely;
spelling, capitalization, punctuation, handwriting and grammar.
For the purpose of the research, three instruments were used; a
pre-post writing test, a training treatment of a number of 24 short
texts implying various topics with the aim of training EFL
freshmen students to use their own language in reconstructing
them when dictated by their instructor, and a rubric to score
students' written work. The participants consisted of 78 EFL
freshmen students who were enrolled in the first year English
Department at Arish Faculty of Education during the second
semester of the 2020-2021 academic year. The results of the
rresearch revealed a statistically significant difference between
the mean scores of the experimental group students in the pre and
post administration of the writing test in favor of the posttest.
These results were ascribed to using the Dictogloss strategy for
enhancing EFL freshmen students' writing conventions. In
addition, using the proposed strategy had approved to be
effective in developing all language skills, combining individual,
pair and group work, promoting students' self autonomy,
maximizing their class participation and minimizing their anxiety
in learning.
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1. Introduction

The teaching of English as a foreign language to Arab
students requires the development of their four language skills of
listening, speaking, reading & writing so as toenable them to use
such skills actively in the classroom. Compared to other language
skills, writing is the most challenging language skill(Lang,
2019;Shadi, 2019; Ibrahim, 2018; Pertiwi, Ngadiso&Drajati,
2018; Al-Gharabally, 2015; Ibrahim, 2015). The difficulty
in writing comes from the fact that EFL students have to use
suitable vocabulary, correct spelling and grammar, semantic,
related idioms and ideas, language conventions, mechanics and
language systems in a format that is accepted and appreciated by
their readers. This difficulty might lead to frustration when EFL
learners fail to produce a well written piece of writing that
satisfies their authentic readers, and hence, they might give up
writing.

For EFL students to be good writers, they need to develop
their writing conventions that lead to a better written language
(Graham, 2019; Huda &Rahadianto, 2019; Siddikui, 2015). In its
online blog, Oxford University Press ELT(2015) proposes a list
of skills that are critically needed to produce good quality
writing. These skills include “correct grammar, range of
vocabulary, accurate punctuation, linking, imagination, planning,
drafting & proofreading”. Moreover, the Eberly Center at
Carnegie Mellon University (2021), has assured that writing is a
“complex intellectual task involving many component skills such
as writing mechanics: grammar, sentence structure, spelling, etc.
planning a writing strategy & communicating idea clearly and
concisely”. Furthermore, Lang (2019) notes that the issue of
students’ poor writing is critical, serious & widely spread, and
hence, it deserves a particular attention within the education
system, and thus, it should be seriously addressed.
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1.2 Arab Learners’ Challenges with English Writing

There is no doubt that writing in English is a challenging
task for non-English native speakers to master (Pingan & Said,
2019; Ibrahim, 2018; Ratnaningsih, 2016; Abbasian, 2013).
Previous research has revealed tremendous reasons for the
challenges encountered by native Arabic speakers when they
attempt to write in English because there are fundamental
differences between both languages. In this respect, Ayman
(2020) shows fourchallenges of learning English for Arabic-
speakers  namely, writing, phonology, grammar and
pronunciation. Besides, Shadi (2019) attributes EFL learners’
inability to write effectively to five reasons namely “their
cognitive background, their linguistic deficiency, first language
interference, academic writing problems in designing and
planning paragraphs cohesively or even teaching methods, p.65".
In addition, Shadi, (ibid:68) states that “students fail to write
what is going on in their heads lest they should make mechanical
mistakes which are highly valued in their schools™.

Sturm (2018) believes that writing is difficult for most
learners because of inconsistent writing schedule, being out of
practice, and lack of confidence and fear of failure. However, she
recommends that the solution for overcoming such a problem is
“to show up, sit down, and try”. According to Al-Gharabally,
2015, “word order, mixed tenses, spelling, and punctuation are
just a few of the challenges L1 learners face, p.42”. In addition,
in his on line blog, Tubbs (2017) lists five _writing challenges
Arabic ESL students struggle with namely, run-on sentences,
repetitiveness, literal translations, punctuation and the
organization of writing. Furthermore, Fuqua (2015) found out
that EFL Arab learners, who study English in the USA, encounter
language errors in reading and writing more than they do in
listening and speaking. According to him, such failure in reading
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and writing critically affects their learningprogress in a foreign
language.

Constantly, Hussein and Elttayef (2017) attribute the Arab
EFL learners’ challenges in learning English language to many
reasons such as the learners’ social and cultural backgrounds.
The authors indicate that EFL learners do not possess even the
minimum level of knowledge of English language even though it
Is taught in schools because EFL teachers rarely pay proper
attention to English and its significance in the classroom. Further,
Ezza (2010) attributes the low proficiency in EFL composition
writing to a number of reasons such as the lack of motivation &
interest, poor education policies and less effective approaches to
teaching EFL writing.

Furthermore, in its online blog, the TEFL Academy (2017)
clarified some of the differences between English and Arabic that
make Arab students struggle in learning English. One of these
issues is that, unlike English, Arabic is written from right to left
and not vice versa. In addition, the Arabic language does not
have upper-and lower-case letters and hence it has no capital
letters at all. In terms of grammar, the Arabic language does not
have “the present perfect tense” in its grammatical rules. Instead,
the past simple is used to indicate an action that happened in the
past, regardless of if this action is still going on or not. Another
difference is that in Arabic, the adjectives come after the nouns
they qualify, not before the nouns as it is the case in English.
Subsequently, such differences between both languages put
Arabic learners in a dilemma when learning to write in English
and hence, they need to exert much effort and practice in order to
learn how language systems work in English to avoid the
interference between Arabic (L1) and English (L2). Moreover,
EFL teachers should bear in mind that overcoming such
differences and their consequences is not an easy job. Patience
and continuous hard work are critically needed so that suitable
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teaching strategies are carefully selected and implemented to
meet EFL learners’ needs. In this respect, Smith (2002) states:
“Arabic speakers must learn an entirely new alphabet for English,
including a capital letter system; and then master its rather
unconventional spelling pattern (p.199).

1. 2. Literature Review
2.1 The Importance of Learning to Write in English

Writing is a unique, fundamental productive language skill
that equips us with the ability to express, refine and reveal our
views, ideas, and thoughts to others. It is a vital component of
education and a vivacious element in developing several human
talents, including awareness, focus, thinking clearly, critical and
creative thinking, planning, analyzing, imagination, connecting
with others and organizations. In writing, we need to show
evidence that approves our understanding, appreciation, and point
of view regarding a certain topic. In addition, we need to enhance
awareness, carefully select and order our words, logically present
them to our readers, build inspiration and imagination, and
convince others when participating in academic and scientific
self-expression. We need to organize and present what we write,
give examples, summarize and analyze others’ written works,
systematically, clearly and concisely. Graham (2019) assures
that one of the basic objectives of schooling is to teach students
to become competent writers. A well-accepted piece of writing
according to Siddiqui (2015), requires using grammatical
accuracy, selecting appropriate vocabulary, cohesion and
coherence in arranging the content, and proper use of punctuation
and capitalization.

Needless to say, that the teaching of English writing to
non-native English learners is a challenging task as far as the
previously mentioned challenges are concerned. Daffern et al.
(2017) state that “writing is a means of a personal reflection,
thinking, creativity, meaning-making, and sharing, p.75".
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Lemlech, (1998) asserts that the writing process has five basic
phases namely, prewriting, drafting, responding and revising,
editing and sharing. In other words, the learners’ ideas need to be
stimulated to develop fluency in writing, not only on form,
grammar, spelling and handwriting, but also on ideas, scope and
sequence. Furthermore, students need to rethink, rearrange and
refine their writing in order to achieve better clarity, emphasis,
and wholeness. Besides, they reach the stage in which they
examine the accuracy of information, syntax, punctuations,
grammar and coherence before sharing their final product with an
audience or publishing it in a class book or creating classroom
magazine (Linnaeus University, 2021; Cain, 2020; Master Class,
2020; Perterson, 2019; Freire, 2018; Craig, 2016).

Nowadays, because of the widespread of advanced
technology in general, and in particular social media among
people around the world, writing has become a vital tool of
communication. As a result, the need for writing is increasing as
it emerges in every field of communication. In this respect,
Klimova, (2013) states that writing helps to “express one’s
personality, foster communication, develop thinking skills, make
logical and persuasive arguments, provide and receive feedback;
and prepare for school and employment, p.9". In addition,
Walsh, (2010) stresses the importance of writing at the university
and workplace. He assures that if university students are unable
to use writing competently, they, then, will not be able to succeed
In communicating with their professors, employers, and peers as
“much of professional communication is done in writing:
proposals, memos, reports, applications, preliminary interviews,
e-mails, and more are part of a college student or successful
graduate, p.1".

2.2. EFL Classroom Writing Instruction

Since writing is “a crucial competency for the academic
growth of an individual” (Gautam & Kumar, 2020;3890-3894),
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has a “unique position in language teaching since its acquisition
involves a practice and knowledge of other three language
skillsof listening, reading and speaking” (Klimova, 2013:147),
it deserves to be paid special attention to from educators’ side.

Recently, numerous strategies and approaches have been
used to enhance EFL learners’ writing. Each one of them tackles
the writing from a certain point of view and hence, they differ
accordingly. Needless to say, developing this constructive skill is
impossible to be achieved over night. However, it requires that
students receive adequate practice & instruction, time and effort
to develop this complicated productive skill namely, writing
which does not develop naturally (Graham, 2019; Ibrahim, 2018).
Therefore, a tremendous number of research have Dbeen
conducted to develop this challenging and demanding skill
among EFL learners and it can be said that there is no one certain
ideal strategy that can be used to help EFL students overcome all
challenges and develop skills because each strategy has shown
success in some time & manner.

Today, EFL learners need to be motivated and engaged in
the learning process. Therefore, innovative strategies, methods,
and techniques have been proposed to help in achieving this
need. Dictogloss strategy has received a significant attention as
one of these strategies that are concerned with the EFL writing
instruction. This strategy combines various techniques such as
warm-up activities, motivation, integrating language skills,
thinking  skills, error correction, collaborative learning,
cooperative listening and improving writing skills (Kurtaj, 2020;
Pingan & Said, 2019; N. B.2019; Firmansyah, 2017; Tahri&
Taki, 2017; Stewart, et al, 2014; Vasil jevic, 2010).

2.3. EFL Writing Conventions

Literature shows that language conventions make the
written language easily and clearly understood. They show the
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beginning and the ends of sentences without struggling to
decipher such sentences first (Kessler, 2020).

In his online article, Kessler (2020) indicates that the term
“language conventions” might not be familiar to some people.
However, when reference is made to the five pillars of language
conventions, namely, spelling, grammar, punctuation,
capitalization, and handwriting, it becomes clear how and why
they are significant in writing. The author assures that 40% of
people use digital tools and hence, they use poor grammar and
spelling skills, and as a result, the message is lost. In fact, when
EFL learners tend to write academic essays, they need to submit
a coherent set of ideas that lead to a solid argument. In addition,
such essays should be well prepared, cleverly written and
carefully revised.

In his online blog, Ray (2018) states that “while writing,
students mainly concentrate on the other parts of writing like
organizing their ideas, vocabulary, and sentence fluency,
ignoring the other important aspects known as conventions as
they have to finish lots of coursework in a short span of time”.

This research focuses on the key writing conventions that
should be mastered by EFL freshmen students in order to
produce good quality essays including correct writing
conventions namely, spelling, capitalization, punctuation,
grammar and handwriting.

1. Spelling:

Spelling is defined by Nordquist (2019) & Tavera (2017)
as “the choice and arrangement of letters that form words, p.15”.
It includes phonological awareness, letter knowledge, and
orthographic knowledge (Parlindungan, 2018). In other words, it
isthe composition of correct, meaningful words from their letters
because successful writing does not work without correct
spelling. According to Ankucic (2019), "spelling is a skill that
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can be learned, must be taught explicitly, and requires more than
a good memory to be properly understood". Besides, in his online
blog, Best (2017), states that spelling is important because it is a
significant part and parcel of written communication. It helps
develop overall literacy and affects employment opportunities as
C.Vs that are written wrongly in spelling and grammar are
usually not accepted. According to Victoria State Government’s
blog (2019), “Good spelling is also a social expectation that
contributes to clear communication of a written message, p.1".
In addition, Read Naturally Gate asserts that a better spelling
leads to a better reading. Besides, poor and inaccurate spellers
usually struggle in writing coherent and accurate texts (Oakley,
2018; Graham & Santangelo, 2014; Parodi, 2007). In this
respect, Catherine Snow et al. (2005) state that “Spelling and
reading build and rely on the same mental representation of a
word. Knowing the spelling of a word makes the representation
of it sturdy and accessible for fluent reading,p.86". Furthermore,
research bears out a strong relationship between spelling and
writing as spelling leads to using cognitive resources needed for
higher level aspects of composition (Institute of Multi-Sensory
Education, 2021; Laurado, A. &Dockrell, J. E.,2020; Singer and
Bashir, 2004). Perhaps one of the challenging aspects related to
spelling for Arab speakers is the use of American spelling and
British spelling. For example, in American spelling, words like
color, humor, license, program, behavior and center, are written
differently in British spelling as colour, humour, licence,
programme, behavior &centre. Thus, knowing and developing
spelling leads to better, accepted and appreciated written
communication for EFL freshmen students.

2. Capitalization

Capitalization, in its general concept, refers to writing the
first letter of a word or a sentence in uppercase. It helps the writer
to be able to convey well written information. In fact, one of the
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factors that show whether the written language is professional or
amateurish is the use of correct capitalization. Capitalization,
according to Siddiqui (2015),"makes communication clear,
effective and impressive by giving the text a standard and
distinctive appearance and each sentence starting with a capital
letter carries a new idea and helps readers to distinguish within
different ideas in the text, p.237".According to correct
capitalization rules, the first letter of the first word in a sentence
should be capitalized to show the beginning of a new sentence. In
English, proper nouns should be capitalized to show uniqueness.
Proper nouns include names of persons, places, organizations,
religions, cities, countries and things. For a written language to
be accepted, attention should be paid to capitalization.

3. Punctuation

Punctuation is simply, the use of certain marks such as a
period (.), a coma (,), a colon (:) or semi colon (;) etc., to make a
piece of writing readable, easily understood, and logical for the
reader. Punctuation helps the writer to convey meaning
accurately and concisely. On the other hand, punctuation can
totally change the meaning of a sentence. In her online blog,
Sanoudou (2021) asserts that “using punctuation in your writing
helps the reader to clearly understand the message that is being
conveyed, and a wrongly used punctuation or a missing
punctuation can change the entire meaning of a sentence”. In this
respect, it might be good to look at the well-known example that
Is usually used to show the critical importance of punctuation:

A woman, without her man, is nothing.
A woman, without her, man is nothing.

Punctuations include a period (.), a question mark (?), an
exclamation mark (1), a comma (,) apostrophe ('), hyphen (-) the
en-dash (-), the em-dash (—), hyphens (-) are used to join words
or parts of words such as "self-respect”, a semi-colon (;), a
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colon (:), brackets ([]),Braces ({}),Parentheses ( () ),Quotations
marks (" "), ellipsis (...), slash (/). In fact, each one of these
punctuations has its own significance in terms of understanding
the written text. In addition, punctuation refers to the pauses and
the emphasis on particular ideas or thoughts that are presented in
the text.

4. Grammar

Grammar is the main structure of language and how words
are used to properly form an understood sentence. The use of
correct grammar in writing leads to correct comprehension from
the reader’s side. In both spoken and written language, grammar
shows the correct rules that foster the used language. It shows
whether the word is a verb, a noun, a preposition, a pronoun,
adjective, adverb, etc., In his online blog, MacMillan (2017),
states that “Grammar explains the forms and structure of words
(called morphology) and how they are arranged in sentences
(called syntax). In other words, grammar provides the rules for
common use of both spoken and written language so we can
more easily understand each other”. According to him, the
building blocks of grammar are the eight parts of speech, namely,
verbs, nouns, pronouns, adjectives, adverbs, prepositions,
conjunctions and interjections. Traditionally, grammar was seen
as the core of English language teaching. However, with the rise
of the Communicative Approach in the 1970s, there was a shift to
fluency rather than accuracy and hence, it became hard for EFL
learners to produce accurate written English (Francis, 2004).

5. Handwriting
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Nowadays, EFL students usually communicate with each
other using computers and digital devices, especially computers
and smart phones. In fact, the use of correct, accepted
handwriting as one of the critically needed writing conventions is
still needed for students when they tend to take meaningful notes,
write essays, and keep personal diaries. Therefore, making a
balance between handwriting & the rapid advancement of digital
form of communication is an important demand (Mackenzie &
Spokes, 2018). Furthermore, being able to provide personal
handwritten script is a highly indicator that the learner is doing
well in writing.

2.4 Dictogloss Strategy for Enhancing EFL Writing
Conventions

As a teaching strategy, Dictogloss was introduced by
Wajnryb in 1990 with the purpose of studying grammar (Kuraj,
2020). “Lexically, Dictogloss is derived from the prefix ‘dicto’ or
‘dictation’ and ‘gloss’ which means a way of explaining or
interpreting something” (Shadi 2019: 66). According to this
strategy, students listen to a text, or a story read by their
instructor, make notes, write keywords, work together in pairs or
groups, and reconstruct what they had listened to in a new format
that carries the same meaning of the content. In fact, such
procedures require a thinking skill, and this is a significant
difference between Dictogloss and the traditional dictation where
students are required to write down the exact words read by the
teacher without any creativity, imaginativeness, resourcefulness,
and vision. The process of writing according to the Dictogloss
strategy is carried out through a sequence of steps as it is clarified
below.

Step One: this step is a warm-up activity where students are
given a general idea about the topic being read to them, as the
teacher reads the passage at normal speed while students listen to
him/her attentively without writing anything.
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In steps two& three, students listen to the same text being read
by the teacher and start writing as much key words as they can.

In Step Four, students write down as much key words as they
can. Then, they work in pairs/groups, expand their vocabulary
and reconstruct what they had listened to. They work
cooperatively and share information to produce a well-written
product. Thus, the main objective of the Dictogloss strategy is for
a class to listen to a text or a passage, take notes, work in pairs
and groups to reconstruct it in a written form using their own
style of writing to make it close to the original content. It is worth
noting here that in reconstructing process, students need to paya
close attention to text type, grammar, content vocabulary
(Gibbons, 2015).Thus, this step is characterized by pair and
group work where students work cooperatively and
collaboratively.

The Advantages of Using the Dictogloss Strategy in
Enhancing EFL Freshmen's Writing Conventions

The application of the Dictogloss Strategy in Enhancing
EFL Freshmen students' writing conventions has revealed the
following advantages:

1. The Dictogloss strategy is effective in terms of promoting
students' self-autonomy as they are trained to be independent
users and producers of their own texts rather than being
dependent receivers of information from their instructor.

2. The Dictogloss strategy helps students to acquire new EFL
vocabulary as they have to listen carefully to new vocabulary
dictated to them, recall it, reconstruct it and produce it
meaningfully in their own styles.
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3. Psychologically, the Dictogloss strategy is effective in terms of
maximizing participants' class participation and reducing their
anxiety as they work in small groups including their friends and
colleagues.

4. The Dictogloss strategy has approved to be effective in terms
of combining individual, pair, and group work.

5. The Dictogloss strategy facilitates the development of all
language skills namely; listening, speaking, reading and writing.
Students use language skills while involved in authentic texts in
formal settings.

6. The Dictogloss strategy helps the participants to know their
own points of strength and weakness in terms of listening and
writing as these two language skills are closely related in the
dictation and reconstruction stages. As a result, participants come
to confront such points of weakness as they were involved in the
writing convention-based tasks.

7. The Dictogloss strategy gave the participants a more deep and
precise understanding of writing conventions in terms of theory
and practice. In fact, the five language conventions of spelling,
capitalization, punctuation, handwriting and grammar are
explicitly taught and consequently lead to a higher fluency and
accuracy in writing.

However, the use of the Dictogloss strategy requires that
the teacher explains the rationale behind using this strategy. In
other words, students need to know their exact roles and
responsibilities in cooperative activities as they reconstruct their
texts, when and how to exchange such roles within the same
group in order to accomplish such tasks and activities.

2.5 Previous Research on Dictogloss Strategy in Enhancing
EFL Students’ Writing
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Previous research has highlighted the use of Dictogloss for
enhancing EFL learners’ writing. Abu-Al-Haija’s descriptive
analytical study (2021), for example, explored the impact of
applying Dictogram strategy on improving EFL students’ writing
skills from teachers’ perspectives in Jenin City schools, Palestine.
The only instrument used in the study was a questionnaire that
was developed by the researcher and distributed to 161 EFL
teachers in Jenin City. Data was analyzed using SPSS program.
The results showed that there was an agreement among EFL
teachers that using Dictogloss was an effective strategy that
would enhance EFL students’ teamwork and vocabulary. In
addition, it was indicated that insufficient time is given to teach
writing and hence, the level of the writing skills among most
students is average and below average.

Besides, Putri, et al. (2020), conducted a study that aimed
at improving EFL students’ writing ability based on the literature
analysis using the Dictogloss strategy. The study applied the four
steps of Dictogloss namely’  preparation, dictation,
reconstruction, analysis & correction. Textbooks, articles,
journals and papers were used as data sources. Results of the
study showed that students’ abilities in all aspects of writing
including language conventions were clearly improved because
of using Dictogloss strategy, which enhanced students’
cooperative work, and exchanging ideas easily and smoothly.
Furthermore, Hang (2020) conducted a study that aimed at using
the Dictogloss strategy to enhance 28 second year students'
grammatical competence and motivation for learning grammar at
Thuyloi University, Vietnam. The instruments used in this
twelve-week-study included class observation, a pre-posttest,
questionnaires and interviews. The results of the study showed
that 67.8% of the participants’ grammatical competence was
relatively low, and the use of the Dictogloss helped to lessen the
fear of learning grammar in addition to developing listening, note
taking and grammatical competence.
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Shadi (2019), investigated the effect of using collaborative
Dictogloss strategy on enhancing the writing skills of 64
Egyptian EFL learners at Al-Azhar prep stage. The sample was
randomly divided into two experimental groups and one control
group. Instruments included a pre-post-writing test, a writing
skills checklist and a scoring writing rubric. Results showed that
the experimental group participants gained more benefit than
their counterparts in the control group in terms of enhancing their
writing skills as a result of using Collaborative Dictogloss
strategy. In addition, Hoda & Rahadianto (2019) used the
Dictogloss strategy to develop EFL 20 eleventh grade students’
writing class at MA Sunan GiriGondang, Indonesia. Five
instruments were used in the study namely, a writing test,
interviews with teacher and students, observation, a
questionnaire, and field notes. The findings of the study showed
that there was a significant improvement in students’ writing skill
due to the use of the Dictogloss strategy and it was concluded
that the implementation of Dictogloss strategy can enhance
students’ writing skill. Furthermore, Pingan & Said (2019)
conducted an action research study that aimed to enhance EFL
students’ skill in writing narrative text using the Dictogloss
strategy. The instruments used in the study included field notes,
participant observation, teacher’s reflection and pre-posttest. The
results of this study showed that the Dictogloss strategy was
found to be effective in terms of enhancing EFL students’ skill in
writing a paragraph orientation of narrative text. In addition, both
teachers and students expressed their positive feedback and
satisfaction toward the implementation of the Dictogloss in
developing EFL students’ writing skill.

Furthermore, Al-Obaydi& Al-Mawsawi (2019) conducted
a study with the aim of raising Iraqi EFL College students
knowledge of grammar, writing and comprehension of meaning.
The number of participants was 12 and the experiment lasted for
12 lectures. A new authentic text with a new focus on a specific
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role of grammar was used in each lecture. The four instruments
of the study included an achievement test, a reflection sheet used
at the end of every lecture, a questionnaire and a daily
observation. The results of the study indicated that the Dictogloss
strategy had a positive impact on students' knowledge of English
grammar, writing and comprehension of meaning in addition to
the positive attitudes of the participants toward the use of
Dictogloss in teaching.

Moh & Rahadianto (2019) conducted a study that aimed at using
Dictogloss in upgrading 20 11th grade students' writing.
Instruments included a writing test, interviews with students and
teachers, observation, field notes and a questionnaire. The study
findings revealed a clear improvement in students' writing as a
result of using Dictogloss in teaching. It was also concluded that
the use of Dictogloss is effective in upgrading students' writing.

Putri, Sitinjak & Mirizon (2018) conducted a study to
investigate the impact of Dictogloss strategy on developing the
descriptive writing skills of 10" graders of SMAN 5 Prabumulih,
Indonesia. The sample included 62 students who were divided
equally to an experimental and control groups that were pre-post
tested. Results showed that the experimental group participants
taught by using Dictogloss outperformed their counterparts in the
control group in terms of developing their descriptive writing
skills.

Dewi's study (2017) investigated the use of Dictogloss
strategy in improving students' grammar through collaborative
writing and describing students' participation and their responses
to the use of Dictogloss. The study sample included 22 high
school participants; 17 females and 5 males. Instruments included
observation checklists, pre-posttests, a questionnaire and field
notes. The results of the study showed a significant improvement
in the use of grammar writing a narrative text and mastery of
punctuation and mechanics.
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Murad’s experimental study (2017) investigated the
effectiveness of utilizing Dictogloss strategy in developing
English grammar and writing skills among female 10" graders in
Gaza Strip. 68 students participated in the study. They were
divided into two groups: experimental and control, 34 each. Two
instruments were used in the study, namely, a 35-item grammar
pre-posttest focusing on three tenses and modal verbs and a 20-
item writing pre-posttest focusing on three writing skills:
coherence cohesion and mechanics. Results showed that the
experimental group students outperformed their counterparts in
the control group in terms of developing learning English
grammar and writing skills. In addition, the positive results of the
experiment were attributed to the use of the Dictogloss strategy
in teaching.

Daffern et al. (2017) explored the relationship between the
three language conventions of spelling, grammar and punctuation
and the quality of written composition. The sample consisted of
819 Australian primary school learners. The quality of written
composition was measured by the Australian National
Assessment Program Literacy and Numeracy Language
Conventions Test. The results of the study indicated that the three
conventions of spelling, grammar and punctuation were found to
jointly influence written composition. However, spelling was
found to be a more effective contributor to written composition
than grammar and punctuation. In addition, Ratnaningsih (2016),
conducted a study that aimed at improving Iranian EFL students’
general writing skill using the Dictogloss strategy. It was
concluded that the Dictogloss strategy was found out to be
effective in terms of improving EFL writing ability, maximizing
students’ classroom interaction, and contributing to the
occurrence of feedback related to students’ writing errors.

Dews’s study (2014) was conducted to help an EFL
sample of Indonesian students overcome their writing
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problematic areas using Dictogloss strategy. The treatment of this
study focused on the writing mechanics namely, spelling,
vocabulary, grammar, and punctuation. In addition, the activities
included in the study were listening, taking notes, discussing, and
reconstructing. It was found that the Dictogloss strategy had a
positive effect on developing students’ ideas in writing.

3.1 Context of the Problem

Freshmen students who join the Department of English at
Arish Faculty of Education are usually required to pass a written
test followed by an interview. At the very beginning of the 2020-
2021 academic year, 78 students (Group One) sat for a written
English test as they were asked to write a short paragraph (5-7
lines) to show how the internet is important to a university
student. Unfortunately, the results of the test were not promising.
They showed a sever use of writing conventions in their writing.
Only 3 students got the full mark, 3 other students got 9 out of
10, 4 students got 8 out of 10, 3 students got 7 out of 10, 5
students got 6 out of 10, 13 students got 5 out of 10, 13 students
got 4 out of 10, 17 students got 3 out of 10, 12 students got 2 out
of 10, and 5 students got 1 out of 10. The table below illustrates
students' results in the test.

Table (1) illustrates EFL freshmen students’ results in the written
English test

No. of Students | Grade (10) Percentage
3 10 4.61%
3 9 4.61%
4 8 6.15%
3 7 4.61%
5 6 7.69%
13 5 20%
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17 3 26.15%

12 2 18.46

5 1 7.69%
Total: 65 99.97%

The students' writing problems were categorized into five
main language conventions, namely; spelling, capitalization,
punctuation, grammar and handwriting. The students themselves
missed a one complete year; the final year of the secondary stage.
None of them went to school to attend classes. Instead, they took
private lessons in private centers where they were taught to
memorize information, to pass the secondary school final exam.
When they joined the university, most of them found it difficult
to write a very short paragraph (7-10 lines), and hence, they
struggled with writing in general and using written language
conventions in particular. Please see Samples of EFL freshmen
students' errors in written language conventions (appendix 1).

Furthermore, a 49-student randomly selected sample of the
78 EFL freshmen students was asked to write the seven days of
the week and the twelve months of the year. Only nine students
could write the seven days of the week and the 12 months of the
year correctly. The other 40 students made a tremendous number
of errors in terms of spelling and capitalization. However,
students' spelling and capitalization errors and their frequencies
are shown in Appendix (2).

The causes of such spelling errors made by the freshmen
EFL students can be attributed to some reasons such as poor
spelling abilities, lack of reading, lack of spelling instruction, the
mother tongue interference, differences between English and
Arabic, the lack of practice in writing, and the wrong use of
punctuation and capitalization. In this respect, some reasons of
the spelling errors are proposed by Ozar (2009) such as " lack of
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care in anatomic structures of letters, lack of care in spelling and
lack of care in page setup”. One of the problematic areas in
students' handwriting is mixing the two sets of capitals and
lowercase, which are different from each other in terms of their
shapes. In addition, handwriting errors include writing the letter
"p" instead of the letter "b" and vice versa, such as "bleasant" for
pleasant”, "bleasure™ for "pleasure”, "footpall” for "football".
Furthermore, handwriting errors include using a capital letter in
the middle of a word such as "lisTen", "To",
"sPeak","dePartment", "....my Father", "fuTure".

In terms of capitalization, EFL learners were found to be

struggling with proper nouns: “english for English”, "america
for America", "egypt for Egypt". In addition, they have problems
with the capitalization of the first letters of words in a sentence
instead of writing them in lower case and vice versa : i.e. " |
Like the Internet", "The Internet Is very important Because....",
" the Internet plays....", "i like the intenet". "second letter
shapes, the capitalization of the first letter of the first word in a
sentence. The capitalization of the pronoun "I": i have a
computer, "i read books", " i will join the Department of
English". The capitalization of the names of days of the week
and months of the year: " | like to access the Internet on friday",
"Last summer, | visited England”. . In addition, capital letters
were used instead if small one and viseversa . i.e., "it Can Help
People” for "It can help people”. The same thing goes with
punctuation & grammar as students are in a critical need for
enhancing their writing conventions that help them to produce

good and accepted pieces of writing.
3.2 Statement of the Problem

EFL freshmen students are not doing well in writing a
paragraph in general and in using language conventions while
writing in particular. This research attempts to use the Dictogloss
strategy to enhance the EFL freshmen students’ writing
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conventions that enable them to produce a well-written
paragraph.

3.3 Research Questions

The present research attempts to answer the following
guestion:

To what extent will the Dictogloss strategy enhance the
EFL freshmen students' writing conventions?

This main question is subdivided into the following sub
questions:

1. To what extent will the Dictogloss strategy enhance EFL
freshmen students' spelling convention?

2. How will the Dictogloss strategy enhance EFL freshmen
students' capitalization convention?

3. What is the effect of using Dictogloss strategy on
enhancing EFL freshmen students' handwriting convention?

4. Will the Dictogloss strategy enhance EFL freshmen
students' handwriting convention?

5. What is the effectiveness of using the Dictogloss strategy in
enhancing EFL freshmen students' grammar convention?

3.4 Importance of this research

This research investigates the use of the Dictogloss
strategy in enhancing EFL writing language conventions among
freshmen students at the Faculty of Education. It is worth noting
that, to the best knowledge of the researcher, no previous studies
have addressed the problematic areas in EFL freshmen students'
writing conventions using the "Dictogloss "strategy. Besides, the
researcher belongs to the same background and context of the
participants who struggle with learning English and are prepared
to be English teachers. This gives him much enthusiasm to be
involved in solving a part of this problem. Therefore, this
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research presents pedagogical implications that can be directly
implemented in the EFL classroom to enhance EFL freshmen
students’ writing conventions.

3.5 Significance of this Research

The knowledge gained through the practices of this
research presents theoretical and practical potential to teachers,
researchers and course designers who tend to receive a
methodological support that facilitates the development of their
students' writing conventions.

3.6 Hypotheses
The main hypothesis is:

Using the Dictogloss strategy will enhance EFL freshmen
students' writing conventions.

For reasons of feasibility of data analysis, the following sub-
hypotheses are proposed:

1. There is a statistically significant difference at the 0.05
level between the mean scores of the experimental group
students' spelling in the pre-and post-writing test
administration in favor of the post administration.

2. There is a statistically significant difference at the 0.05
level between the mean scores of the experimental group
students' capitalization in the pre-and post-writing test
administration in favor of the post administration.

3. There is a statistically significant difference at the 0.05
level between the mean scores of the experimental group
students' punctuation in the pre-and post-writing test
administration in favor of the post administration.

4. There is a statistically significant difference at the 0.05
level between the mean scores of the experimental group
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students' handwriting in the pre-and post-writing test
administration in favor of the post administration.

There is a statistically significant difference at the 0.05
level between the mean scores of the experimental group
students' grammar in the pre-and post-writing test
administration in favor of the post administration.

3.7 Delimitations of the Research

The present research was delimited to:

1. First year EFL freshmen students who were enrolled in the
English Department during the first semester of the academic
year 2020-2021.

2. Some EFL writing conventions and sub-conventions required
for the targeted sample in terms of spelling, capitalization,
punctuation, grammar, and handwriting.

4. Definition of Terms
4. 1. Dictogloss

The operational definition of Dictogloss is that it is a
dictation strategy according to which, students listen to a short
text read by the instructor at a normal speed, note down key
words and, reconstruct the dictated text in a different style using
their own words. This strategy involves all language skills of
listening, speaking, reading and writing. However, the difference
between Dictogloss and the traditional dictation is that in the
traditional dictation, students must write the same words dictated
by the instructor, while in Dictogloss, students use their own
words and styles to reconstruct the text dictated to them.

4.2. Language Conventions

Language conventions are defined as the five
combinations, systems and rules manipulated in writing to
produce a uniquely formed piece of writing that is accepted by a
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professional reader. They include spelling, capitalization,
punctuation, grammar, and handwriting.

5. Method

For examining the effectiveness of using the Dictogloss
strategy in enhancing the EFL freshmen students' writing
conventions, one experimental group-sample was selected among
the first-year students, Arish Faculty of Education during the
second semester of the school year 2020-2021. Seven treatment
sessions were given to first English Department students at Arish
Faculty of Education. The ages of students ranged from 20 -21
years old. The treatment took 8 weeks, two sessions weekly, 3
hours each. Each week focused on one of the writing
conventions. However, the 6th and 7" weeks focused on all the
five handwriting conventions for more training on writing. The
introductory and assessing sessions took 4 hours; two hours each.

5.1. Research Design

The design adopted in the present research was a pre-
experimental one group design. All EFL freshmen students were
exposed to the Dictogloss strategy for 8 weeks. Each week
focused on one of the writing conventions namely; spelling,
capitalization, punctuation, handwriting and grammar. The
introductory and assessing sessions took 4 hours; two hours each.
Furthermore, the last two sessions focused on all the five
conventions together with the aim of training the participants to
focus on the five conventions collectively to produce well written
texts.

5.2. Participants

The participants of this research included all EFL freshmen
students enrolled in the first year, English Department at the
Faculty of Education, Arish University during the academic year
2020-2021 (n=118, 89 females and 29 males). However, 40
students were excluded from the final statistical analysis because
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31 of them participated in the piloting of the rubric that was used
for scoring the participants' written work. In addition, 5 students
attended the pre-test, but they missed the post-test and 4 other
students missed more than two classes and hence, the number of
the participants included in the final statistical analysis was 78.

5.3. Instruments

Based on the literature review, the instruments below were
developed and used by the researcher in the present research:

5.4. A Writing Scoring Rubric

This rubric identifies the writing conventions and sub-
conventions that should be mastered by all the participants.

To develop a suitable rubric for scoring students’ writing
conventions, the researcher reviewed some of the previous
research related to using rubrics as scoring tools for the scoring
of students’ written work. Out of these rubrics, the researcher
developed a rubric that includes five domains covering the five
target writing conventions namely spelling, capitalization,
punctuation, grammar, and handwriting. The first domain
"Spelling” included four items, the second domain
"Capitalization” included three items, the third domain
"Punctuation” included four items, the fourth domain
"Handwriting” included seven items, and the fifth domain
"Grammar" included three items. The rubric was used in scoring
the participants’ written work in the pre and posttests.

1. a. Validity of the Rubric

The rubric in its initial format was submitted to 9-
professor-jury members to check its validity, correctness and
suitability for the administration. Feedback was provided and few
corrections were made according to the feedback received from
the jurors and hence, the rubric was ready for measuring its
reliability.
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2. b. Reliability of the Rubric

To determine its reliability, the test-retest reliability
method was used. The rubric was administered to a 31-randomly
selected sample among the population. The 31 EFL freshmen
students sat for a written test that was administered according to
the steps of the Dictogloss strategy where a text was read to them
three times. In the first reading, students listened to the paragraph
without writing anything. In the second and third readings,
students took notes of the key words. After the third reading,
students were given 45 minutes to reconstruct the same paragraph
that was read to them using their own words and styles. The
participants' written paragraphs were scored by the researcher
and one of the staff members who holds a Ph.D. in TEFL. The
total score of the written paragraphs was 10 marks. The scores
given to each of the 31 paragraphs by both scorers were almost
the same. (Please see appendix (3) for the scoring rubric in its
final format).

5.4.b. The Pre and Post Writing Test

The pre-post writing test is composed of a 147-word text
that describes a five-year old-clever poor boy whose father was
poor, and his mother was sick. The boy wrote a letter to the
richest man in the nearby town asking him to find a job for his
father and some medicine for his sick mother. When the richest
man received the boy's letter, he visited the poor family, offered
the poor father a job, took the boy's sick mother to the hospital,
and gave the little boy some wooden toys and as a result, all the
family members were so happy. This text that was used as a pre-
post writing test is written in a simple, clear style that suits the
participants' actual low level.

5.4.c Validity and Reliability of the Pre-post Writing Test

The test was submitted to a panel of jury members (N=5) to
estimate its clarity, correctness, appropriateness for the EFL
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freshmen students and suitability for administration. Feedback
was received and the test was approved by the jurors. Then it
was administered to 5 freshmen students to check its reliability
using test-retest method having 14 days between the first and
second administration. The Pearson correlation between the two
administrations was 0.92 which is statistically significant at 0.01.

5.5.a A Training Treatment

The content of the training treatment that aimed at
enhancing the EFL freshmen students’ writing conventions
included 12 sessions, two hours each. In addition, two more
sessions that were assigned to the orientation of the treatment and
the pre-post tests. The training treatment sessions ranged from
easy to moderate in terms of their level of difficulty.

The participants sat for the pre-test where a short text (147
words) was read by the researcher three times. In the first
reading, the participants listened to the passage read to them,
without writing anything. In the second and third readings, they
listened to the same passage read to them, and they were
instructed to write notes and key words. After the third reading,
students were given 45 minutes to reconstruct the same passage
read to them by the researcher using their own words and styles.
The same writing test was administered to the participants (pre &
post) to measure the effect of using the Dictogloss strategy on
enhancing the EFL freshmen students' writing conventions.
However, the framework of the treatment included in the table
below.

Table (2) Framework of the Treatment

Week | Session Target Content No. of | No. of
Convention (Parz_igraph Words Hours
Title)
1% 1% Pre-test (The | Pre-test (The 147 2
Poor Boy). Poor Boy).
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Week | Session Target Content No. of | No. of
Convention (Paragraph Words Hours
Title)
2" 1. Mohamed 141 2
2nd Spelling Salah. 135 2
2. Football (1).
3" 3. Football (2). 142 2
4. Tennis. 132 2
4! 5. Corona Virus | 137 2
3" Capitalization (1). 136 2
6. Corona Virus
(2).
5 7. Influenza 137 2
8. The Internet 142 2
6™ 9. William 136 2
4" Punctuation Shakespeare. 138 2
10. Elbert
Einstein (1).
7™ 11. Elbert 137 2
Einstein (2). 143 5
12. Elbert
Einstein (3).
g 13. Ahmed 143 2
5 Grammar Zewail. 140 2
14. Naguib
Mahfouz.
o 15. The Nile 141 2
River. 138 5
16. Ancient
Egypt.
10" 17. Ramses 1. 143 2
1)
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Week | Session Target Content No. of | No. of
Convention (Parz_igraph Words Hours
Title)
6" 18. Ramses 1. 143 2
Handwriting (2)
11" 19. 143 2
Tutankhamun. 2
1)
20.
Tutankhamun.
)
7" 12" 21. Women's 142 2
Roles in 22.
Ancient Egypt. 142 2
g Post | Alllanguage | Post-test (The 147 2
test conventions poor boy)
together
Total 48

6. The Administration of Dictogloss Procedures

The procedures of each one of training sessions followed the
following four stages:

Stage I: Introductory Stage:

This brainstorming stage focuses on eliciting the content of
the target text from students and giving a general idea about the
target topic of the session where the participants' attention is
directed to focus on the content of the dictated text. Then the
difficult vocabulary included in the dictated text is presented,
practiced and mastered by them. After that, students are provided
with clear instructions that are related to what they need to do.
Finally, the participants are grouped according to the tasks they
have to go through; individual work, pair work, group work,
listening, taking notes and reconstructing their texts.
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Stage I1: The Dictation Stage:

This stage represents the actual dictation made by the
instructor where the target text is read three times at normal
speed. Sometimes, the text is read more than three times,
depending on the level of its difficulty. During the first reading,
students are not permitted to take notes or write anything. They
only listen to the text read to them to get a general idea about it.
Then students listen to the same text for the second time and take
fragmentarynotes of the key words. After that, the text is dictated
for the third time and students note down more key vocabulary to
help them recall the content and reconstruct the text. As soon the
third dictation is done, students sit in groups of four or five, and
start exchanging their notes, ideas and writing styles.

Stage I11: The Reconstruction Stage:

This is a cooperative/collaborative stage work where
students work together to reconstruct the dictated text using the
notes they have written in order to make their own texts well
written in terms of the target language convention they are
working on. As soon as the participants finish the target text,
each group nominates one of them to read out its final product.

Stage 1V: The Final Stage:

This final stage focuses on analyzing, correcting, and
editing the final written products by comparing the versions they
have produced with the ones produced by their colleagues of
other groups. Finally, the participants compare their own texts to
the original one that was dictated to them. The stages of the
Dictogloss strategy are clarified in the flowchart below:

Flowchart (1) shows stages of the Dictogloss strategy in the
teaching of writing
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—( Brainstorming.

—{ Eliciting content of the target text

1. Introductory Stage = —{ Giving clear instructions.

—{ Grouping students

e Reading text (2-3 times).

— 2. Dictation Stage Students listen to text.

= Students note down key words.

Students work collaboratively &
3. Reconstruction _[ cooperatively to reconstruct their

Stage texts.

Groups nominate their spokesmen to
read out their own texts.

Stages of Dictogloss Strategy

Students analyze & correct the final
texts.

4. Analvsis & Students compare their own texts to
) n? ysis - other group's texts.
Correction Stage

Students compare their own texts to
the original text.

It is worth noting here that in each session, the participants'
attention was directed to focus on the target writing convention.
In other words, if the target convention in a certain session is
"spelling”, then the focus is devoted only to spelling, without
focusing on any of the other target writing conventions. The
reason behind this is that the participants' concentration is totally
devoted to that particular writing convention for more
accomplishment. Besides, each group was asked to leave a copy
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of its final product on their own tables and change their seats so
that they read what was written by other groups with the purpose
of gaining more advantages of reading what was written by other
colleagues on the shared written tasks.

In addition, the participants were required to remember the
content of the text dictated to them rather than remembering its
exact words. In the reconstruction stage, the participants were
encouraged to put their notes that they write earlier, in
meaningful units. Besides, to make the reconstruction stage more
fruitful, it is better for the participants to be provided with
immediate, constructive feedback in order to enable them to
understand their errors and hence, they learn from them.

7. Results of the Research and Discussion
1. First Hypothesis

1. The first Hypothesis states that There is a statistically
significant difference at the 0.05 level between the mean
scores of the experimental group students' spelling in the
pre-and post-writing test administration in favor of the post
administration”.

In order to test this hypothesis, the SPSS 17.0.0. program
was used. The mean scores, standard deviation and the “t” value
of the experimental group's spelling total scores in the pre and
post tests were calculated, and the results are shown in the table
below.

Table (3) Comparing the experimental group Spelling
performance in the pre and post writing conventions test.

Group | N | Mean | SD Paired Differences

Pre 6.51 | 333 |Mean| SD | t Sig.
70
Post 15.47 | 2.28 | -8.96 | 2.62(-28.57| .000
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Table (3), indicates that the mean scores of the
experimental group in the pre-application of the spelling testing
was 6.51 with a standard deviation of 3.33 and that the mean
scores of the experimental group in the post-application of the
spelling testing was 15.47 with a standard deviation of 2.28, and
the t-value for the difference between the two means was -28.57,
this value is statistically significant at the 0.01 level. This
indicates the validity of the first hypothesis; and that the
improvement is significant in the spelling convention as a result
of using the Dictogloss strategy among the participants of the
experimental group.

2. Second Hypothesis

The second hypothesis states that "There is a statistically
significant difference at the 0.05 level between the mean
scores of the experimental group students' capitalization in the
pre-and post-writing test administration in favor of the post
administration™.

In order to test this hypothesis, the SPSS 17.0.0. program
was used. The mean scores, standard deviation, and the “t” value
of the experimental group's capitalization total scores in the pre
and post tests were calculated, and the results are shown in the
table below.

Table (4) Comparing the experimental group capitalization
performance in the pre and post writing conventions test.

Group| N | Mean | SD Paired Differences

Pre 6.64 | 3.27 | Mean| SD t Sig.
70

Post 16.10 | 2.15 | -9.46 | 2.95 | -26.80 | .000

Table (4), indicates that the mean scores of the
experimental group in the pre-application of the

630

Yoy ugSl — ool o (SUN aaedl — 3 5dledl Al — (5 el daals — 4 yill 40K sk



Using Dictogloss Strategy for Enhancing EFL Written Language Conventions
among Freshmen Students at the Faculty of Education ~ D. Mahdi M. A. Ibrahim

S

capitalization test was 6.64 with a standard deviation of
3.27 and that the mean of the experimental group in the post-
application of the spelling test was 16.10 with a standard
deviation of 2.15, and the t-value for the difference between the
two means was -26.80, this value is statistically significant at the
0.01 level; This indicates the the second hypothesis is supported;
and that the enhancement is significant in the capitalization
convention. This enhancement might be a result of using the
Dictogloss strategy among the EFL freshmen students of the
experimental group.

3. Third Hypothesis:

The third hypothesis states that "There is a statistically
significant difference at the 0.05 level between the mean scores
of the experimental group students' punctuation in the pre-and
post-writing test administration in favor of the post
administration”.

In order to test this hypothesis, the SPSS 17.0.0. program
was used. The mean scores, standard deviation, and the “t” value
of the experimental group's punctuation total scores in the pre
and post tests were calculated, and the results are shown in the
table below.

Table (5) Comparing the experimental group punctuation
performance in the pre and post writing conventions test.

Group| N | Mean | SD Paired Differences

Pre 6.61 | 3.33 | Mean | SD t Sig.
70

Post 16.29 | 1.96 | -9.67 |2.95[-27.45] .000

Table (5), indicates the mean scores of the experimental group
in the pre-application of the spelling test was 6.61 with a standard
deviation of 3.33 and that the mean of the experimental group in
the post-application of the spelling test was 16.29 with a standard
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deviation of 1.96, and the t-value for the difference between the
two means was -27.45, this value is statistically significant at the
0.01 level; This indicates the validity of the third hypothesis; and
that the improvement is significant in the punctuation skill as a
result of using the Dictogloss strategy among the students of the
experimental group.

4. Fourth Hypothesis

The fourth hypothesis states that "There is a statistically
significant difference at the 0.05 level between the mean
scores of the experimental group students' grammar in the pre-
and post-writing test administration in favor of the post
administration™. In order to test this hypothesis, the SPSS
17.0.0. Program was used. The mean scores, standard
deviation and the “t” value of the experimental group's
grammar total scores in the pre and post tests were calculated,
and the results are shown in the table below.

Table (6) Comparing the experimental group grammar
performance in the pre and post writing conventions test.

Group | N |Mean| SD Paired Differences

Pre 70 6.91 ] 329 Mr:aa SD t Sig.
Post 15.61| 2.04 |-8.70]2.48]-29.34| .000

Table (6), indicates that the mean scores of the
experimental group in the pre-application of the grammar testing
was 6.91 with a standard deviation of 3.29 and that the mean
scores of the experimental group in the post-application of the
grammar testing was 15.61 with a standard deviation of 2.04, and
the t-value for the difference between the two means was -29.34,
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this value is statistically significant at the 0.01 level; This
indicates the validity of the fourth hypothesis; and that the
improvement is significant in the grammarconvention as a result
of using the Dictogloss strategy among the participants of the
experimental group.

5. Fifth Hypothesis

The fourth hypothesis states that "There is a statistically
significant difference at the 0.05 level between the mean
scores of the experimental group students’ handwriting in the
pre-and post-writing test administration in favor of the post
administration”.

In order to test this hypothesis, the SPSS 17.0.0. program
was used. The mean scores, standard deviation, and the “t” value
of the experimental group's handwriting total scores in the pre
and post tests were calculated, and the results are shown in the
table below.

Table (7) Comparing the experimental group handwriting
performance in the pre and post writing conventions test.

Group | N | Mean | SD Paired Differences

Pre 9.70 |4.26|Mean| SD t | Sig.
70
Post 18.56 | 1.2 | -8.86 | 4.08|-18.18|.000

Table (7), indicates that the mean scores of the
experimental group in the pre-application of the spelling testing
was 9.70 with a standard deviation of 4.26 and that the mean of
the experimental group in the post-application of the spelling
testing was 18.56 with a standard deviation of 1.2, and the t-value
for the difference between the two means was -18.18, this value
is statistically significant at the 0.01 level; This indicates the
validity of the fifth hypothesis; and that the improvement is
significant in the handwriting convention as a result of using the
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Dictogloss strategy among the participants of the experimental
group.
6. Sixth Hypothesis

The sixth hypothesis states that "There is a statistically
significant difference at the 0.05 level between the mean
scores of the pre-and post- writing test administration of the
experimental group in overall testing in favor of the post
administration”.

In order to test this hypothesis, the SPSS 17.0.0. program
was used. The mean scores, standard deviation and the “t” value
of the experimental group's overalltotal scores in the pre and post
testing were calculated, and the results are shown in the table
below.

Table (8) Comparing the experimental group performance in the
pre and post total writing conventions testing.

Group [N [Mean |SD |Paired Differences

Pre 36.49 | 15.98| Mean | SD t Sig.
70
Post 81.49 | 8.22 | -45.00 | 13.38 |-28.14| .000

Table (8), indicates that the mean scores of the
experimental group in the pre-application of the spelling testing
was 36.49 with a standard deviation of 15.98 and that the mean
of the experimental group in the post-application of the total
testing was 81.49 with a standard deviation of 8.22, and the t-
value for the difference between the two means was -28.14, this
value is statistically significant at the 0.01 level; This indicates
the validity of the sixth hypothesis.

To confirm the practical significance after verifying the
statistical significance; The Effect Sizes (ESs) for each writing
language convention were calculated separately by (Cohen's D)
as follows:
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Table (9): The Effect Sizes (ESs) for each language convention
Skill t D ES
Spelling 28.57 | 3.14 | Large

Capitalization| 26.80 | 3.42 | Large

Punctuation | 27.45 | 3.54 | Large

Grammar 29.34 | 3.18 Large

Handwriting | 18.18 | 2.83 | Large

Total 28.14 | 3.54 | Large

Table (9) above presents the Effect Sizes (ESs) of the
Dictoglossstrategy in  enhancing EFL written language
conventions among EFL freshmen students at the faculty of
education. The Effect Sizes (ESs) of the Dictogloss strategy in
the writing conventions of spelling, capitalization, punctuation,
grammar and handwriting respectively are (3.14), (3.42), (3.54),
(3.18) and (2.83). These Effect Sizes (ESs) are large according to
Cohen's reference.

8. Discussion of Results

The main purpose of this research was to enhance the
writing conventions among the EFL freshmen students who are
enrolled in the first year in the English section at the faculty of
Education, Arish University using the Dictogloss strategy. In
fact, the application of this strategy required a variety of tasks
and activities such as paying close attention to passages read by
the instructor (listening), taking notes (writing), and sharing ideas
and reporting their written products (speaking). In other words,
all language skills were actively practiced in application of the
Dictogloss strategy.

The results of the research revealed the effectiveness of the
Dictogloss strategy in enhancing the EFL freshmen students'
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language conventions namely, spelling, capitalization,
punctuation, grammar and handwriting. In addition, the
Dictogloss strategy proved to be not only effective in developing
EFL freshmen students' writing conventions, but also it supported
the development of other aspects needed for learning English
such as providing a non-threatening and motivating a learning
environment that is characterized by individual, pair, and group
work that are essential for achievement, creativity, cooperation,
interaction which are all essential for language learning.
Furthermore, the EFL freshmen students gradually started to gain
self-confidence while being actively involved in such systematic
activities that required the use of planning, correct grammar, a
range of vocabulary, correct punctuation, drafting, proof reading
in order to reconstruct the target passages and paragraphs.

In addition, the EFL freshmen students' writing skills,
grammar and logic were also developed as a result to following
the four steps of the Dictogloss strategy where each step leads to
another step until the all steps are actively and systematically
practiced.

In fact, the famous saying "Practice makes perfect” should
not be ignored in this context. This saying was present in the
minds of the participants while they were working on the
activities and tasks. Some of the participants expressed their
despair in developing their writing conventions as soon as they
saw their writing errors that were committed in their pre-writing
test. However, when these students started to work hard in the
classroom activities and realized that there was a progress in
developing their writing skills and conventions, they started to
double their efforts in order to gain more achievement in the
tasks and activities they were involved in.

It can be concluded that using the Dictogloss strategy
supports EFL freshmen students at Arish Faculty of Education in
enhancing all the five writing conventions. Therefore, such
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results are consistent with Abu-Alhajaa (2021) and Putriy, et al.
(2020) in terms of enhancing EFL students' cooperative work and
exchanging ideas easily and smoothly. However, this research is
not consistent with Abu-Alhayjaa's study (2021) as the latter
indicated that insufficient time was given to the teaching of
writing and hence, the level of the writing skills among most
participants was average and below average.

Besides, this research is consistent with Hang (2020) in
terms of developing the participants' grammar and note-taking.
Also, this research is consistent with Shadi (2019,
Hoda&Rahadianto (2019), Pingan & Said (2019), Al-Obaidi &
Al-Mawsawi (2019), Dewi (2017), Daffernet et al. (2017),
Ratnaningsih (2016) and Dews (2014) in terms of enhancing the
participants' spelling, vocabulary, grammar, punctuation,
classroom interaction, writing skills, note-taking, cooperative and
collaborative team work and attitudes word using Dictogloss.

In addition, this research is consistent with Moh., C.H. &
Rahadianto (2019). In terms of enhancing the writing skill in
general.

Finally, it is worth noting here to mention that the effect
size for each language convention was only "large"”, and none of
the targeted conventions got either higher or lower than "large" in
terms of the effect size. Therefore, the researcher believes that
more training might lead to more effect size.

Thus, the Dictogloss strategy has proved to be significant
in enhancing the writing conventions of EFL freshmen students
who are enrolled at the English Department at the Faculty of
Education-Arish University during the academic year 2020-2021.

9. Recommendations of the research

In the light of the results attained, the following
recommendations could be presented:
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[J[JThe teachers of English should be trained on using the
Dictogloss strategy in teaching English to their students in
different educational stages.

[J[JEnglish  language teachers should emphasize the
enhancement of their students' writing skills in general, and the
writing conventions in particular.

0 Curriculum designers should make use of the Dictogloss
implications in all fields of related to teaching English as a
foreign language (TEFL).

10. Suggestions for Further Research

Based on the findings of the present research, the following
implications for further research are suggested:

[J[JThe effectiveness of the Dictogloss strategy in developing the
listening skills among the secondary school students.

[J0The impact of Dictogloss strategy on the acquisition of
English grammar among the secondary school students.

[JJThe effectiveness of Dictogloss strategy in developing
secondary school students' language skills.

(10 The effect of using the Dictogloss strategy on developing
EFL students' receptive skills and English learning satisfaction.
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Appendices
Appendix (1): Examples of EFL freshmen's spelling errors.
Error Error Error
Identification Error Identification | Correction
Correction

1. becoze 1. because 6. leder 6. leader
2. chang 2. change 7. coleoJ 7. college
3. culutor 3. culture | 8. tommorrow | 8. tomorrow
4. succful 4. successful 9. alwez 9. always
5. teeher 5.teacher 10. eaise 10. easy

Appendix (2): Examples of EFL freshmen's capitalization errors.

Error Error Error Error

identification | Correction | identification | Correction

1. america 1. America | 6. english | 6. English

2. english 2. English department Department

3. egypt 3. Egypt 7. friday 7. Friday

4. 4.1 8. the internet ?.t t The
nterne

5. my father |5. My | 9- england

father 10. cairo 9. England

10. Cairo
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Appendix (3): The Scoring Rubric in its Final Format.

= < +—
GC) © | | O %
> o| = o =
S g ¢ & g
O Items 0
o 1.1 No spelling errors.

é 1.2 Clearly & correctly written words. 11234
[«b]

i 1.3 Using meaningful words.

~ 1.4 Prefixes and suffixes are used correctly.

c 2.1 First letter of a word or a sentence is

O - -

= capitalized. 1121314
-% 2.2 Proper nouns (names of particular

= persons, places, organizations, religions,

= cities, countries and things), are capitalized.

o~ 2.3 Rules for capitalization are followed.
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3.1 Beginning of all sentences is capitalized. | 1 | 2 | 3 | 4
3.2"1" is capitalized.

3.3 All sentences end with a relevant
punctuation mark.

3.4 Rules for punctuation are followed.

Punctuation

4.1 Done in a proper shape.
4.2 Legible & Clearly readable.
4.3 The size of letters is average.

4.4 Letters are connected together withinthe | 1 |2 |3 | 4
same word.

4.5 Is consistent with regards to pen
pressure.

4.6 Appropriate word and letter spacing is
observed.

4.7 Letters are complete.

Handwriting
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5.1 Every sentence has the subject and the
predicate and makes up a complete and 1121034
coherent thought.

5.2 Sentences, contractions, singular/plural,
nouns & possessive pronouns are used
correctly & appropriately.

5.3 The eight parts of speech; verbs, nouns,
pronouns, adjectives, adverbs, preposition,
and conjunctions are well employed.

Appendix (4): Examples of EFL freshmen's punctuation errors.

Error identification Examples

1. No period at the end of a | 1. | study to become a teacher

statement. 2. | have read many books,

2. Using a coma instead of a

3. Nowadays we need to use
full stop.

English.
3. No comma to show a

pause after an introductory _
word. 5. I want to be a professor like

: Doctor Ali.
4. Not using an apostrophe _ S
and an —s(‘s) to form the | 6. First, English is important.

possessive of a singular | 2 Itis international.
noun. 7. The Internet can help.
5. Titles such as Mr., Mrs.,

Ms., and Dr. are not
abbreviated.

4. My friends' car is red.

6. Ordinal numbers (such as
first, second, and third) are
mixed with numbers (such
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asl, 2 3&4).
7. Incomplete sentence.
Appendix (5): Examples of EFL freshmen's handwriting errors.

Error Error Error Error
identification Correction | identification | Correction
1. I PreFer .... 1. | prefer | 6. | Prefer To | 6. | prefer to
2. When | was | " STUdy.. Stlldy
Young. 2. When 1|7. T h e|T. The
3 | can | Was young. InTerneT | s | Internet is
HelPpeople. 4. When 1|VErylmpo Very

" was young. rtant. important.
whenlwasyoung. | 5.  Arish 8.

5. Arish  Uni _University

versity is new. IS NEW.

Appendix (6): Examples of EFL freshmen's grammatical errors.

Examples of Errors Error Corrections

1. | liked very much | 1.1 like English very much.
English. 2. 1 like teaching as a career.
2. I'liked career teaching. 3. English is an international
3. English is a international | language.

languages. 4. A lot of people speak the
4. English is a languages

651 YOYY ugSi A 5 A aaad) — 5 el A i jall Faala — g il A Alaa



Using Dictogloss Strategy for Enhancing EFL Written Language Conventions
among Freshmen Students at the Faculty of Education

D. Mahdi M. A. Ibrahim

S

many people speak with.

5. | like this's language
because it very important
English.

6. | like English when I'm

English language.

5. | like the English language
because it is very important.

6. | like English since my
childhood.

small. 7. English is so important in

7. Language English is very | our lives.

very important for our life. | g | o, very good at English.

8.1 very good with English | g | jike the English language

9. | love this language | very much.

English too much. 10. | want to study English to
10.I want to learnt to|become a translator in the
English because to be future | future.

translator.

Appendix (7) shows samples of students' spelling and
capitalization errors in writing the days of the week and their
frequencies.

Ss' Errors in | Frequen | Examples of errors made in

writing days | cy writing days of the week

of the week

Saturday 21 Saterday- satarday- satday- starday-
suterday

Sunday 4 Sanday- sundi- sundai- sundy-
sundaiy- sundday

Monday 13 Mondy- manday- moundy- munday-
mondai

Tuesday 10 Tesday- thesday- teuseday- tusday-
tueday-tusday
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Wednesday 26 Wensday- wendsday- winesday-
Wednsday

Thursday 18 Thersday-  thurusday- thirsday-
thesday-thurasday

Friday 17 Fraiday-frieday-  fridi-  friaday-
fridye-fridey

Appendix (8) shows EFL students' writing spelling and
capitalization errors in writing the months of the year.

Errors in | Frequency | Examples of errors made

writing in writing months of the

months  of year

the year

January 26 janury- jaunuary- juneye-
janary-Janary- jenuary

February 25 Februay-feprary-
faubrwary-februory-
febrary-

March 21 Mars-marsh- marc-
marah-  mors-  markh-
mursh

April 18 Abrial-aprel-apreel- abril-
appril- apprile-aprile

May 16 Mai- mayi- maiy-maie-

maye- maey-meay- may

June 15 Juen- jun- jule- juli- juene-
joon- jone-joune-julie

July 18 Juliy-jullet-juile-juil-
julry- gune- juon- jully-
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juliye

August 22 Augast-agoust-augest-
Aagest — augest-setemper

September 24 Sebtempre-  sebtumber-
semtmper -septumber

October 25 Octopre- octoper- actober-
octobar-octopar-octtobr

November 19 Novempre- nevember-
novamber- novambre-

December 20 Decebre- desember-
desamber- decamber-
deceper

Appendix (9) shows samples of students' spelling and
capitalization errors in writing the days of the week and their
frequencies.

Ss' Errorsin Examples of errors made in
writing days Frequen writing days of the week
of the week | .
y
Saturday 21 Saterday- satarday- satday- starday-
suterday
Sunday 4 Sanday- sundi- sundai- sundy-
sundaiy- sundday
Monday 13 Mondy- manday- moundy- munday-
mondai
Tuesday 10 Tesday- thesday- teuseday- tusday-
tueday-tusday
Wednesday 26 Wensday- wendsday- winesday-
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Wednsday

Thursday 18 Thersday-  thurusday- thirsday-
thesday-thurasday

Friday 17 Fraiday-frieday-  fridi-  friaday-

fridye-fridey

Appendix (10) shows EFL students’ writing spelling and
capitalization errors in writing the months of the year.

Errors in | Frequency | Examples of errors made
writing in writing months of the
months  of year

the year

January 26 janury- jaunuary- juneye-
janary-Janary- jenuary

February 25 Februay-feprary-
faubrwary-februory-
febrary-

March 21 Mars-marsh- marc-
marah-  mors-  markh-
mursh

April 18 Abrial-aprel-apreel- abril-
appril- apprile-aprile

May 16 Mai- mayi- maiy-maie-
maye- maey-meay- may

June 15 Juen- jun- jule- juli- juene-
joon- jone-joune-julie

July 18 Juliy-jullet-juile-juil-
julry- gune- juon- jully-
juliye
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August 22 Augast-agoust-augest-
Aagest — augest-setemper

September 24 Sebtempre-  sebtumber-
semtmper -septumber

October 25 Octopre- octoper- actober-
octobar-octopar-octtobr

November 19 Novempre- nevember-
novamber- novambre-

December 20 Decebre- desember-
desamber- decamber-
deceper
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