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لرهخ كهٛخ انترثٛخ خبيعخ انعشٚش ْٛئخ تحشٚشلبئًخ   
 الاعـــــــــــــــــــــــــُ َ

اٌذسعخ 

 ٚاٌزخظض
 اٌظفخ

 ِحّذ سعت فؼً الله. د.أ :سئ١ظ ١٘ئخ اٌزحش٠ش

 الذٛئخ الإداسٚخ نهزسشٚش

 أ.د. سفعذ عمش عضوص 1
أظخار أصىٌ 

 التربُت

 سئِغ مجلغ الؤداسة -عمُذ اليلُت 

 مىد علي  العُذأ.د. مح 2

أظخار. سئِغ 

كعم علم الىفغ 

 التربىي 

هائب  -وهُل اليلُت للذساظاث العلُا 

 سئِغ مجلغ الؤداسة

  فخحُت على حمُذد.  3

معاعذ أظخار 

 –)مشاسن ( 

مىاهج وطشق 

 الخذسَغ

وهُل اليلُت لشؤون الخعلُم والطلاب 

 عضى مجلغ الؤداسة -

ج حعينإبشاهُم د.  4   فشٍ
أظخار معاعذ 

مىاهج  –)مشاسن ( 

 وطشق الخذسَغ 

 -وهُل اليلُت لشؤون خذمت االإجخمع 

 عضى مجلغ الؤداسة

 أ.د. صالح محمذ صالح 5
أظخار التربُت 

 العلمُت

غ   –سئِغ كعم االإىاهج وطشق الخذسَ

 عضى مجلغ الؤداسة

6 
أ.د. العُذ وامل 

 الششبُني

أظخار الصخت 

 الىفعُت

عضى  –سئِغ كعم الصخت الىفعُت 

 مجلغ الؤداسة

شم  د.مأ. 7  أخمذ عفذ كشَ

أظخار معاعذ 

 –)مشاسن ( 

مىاهج وطشق 

 الخذسَغ

 –االإششف على كعم التربُت الخاصت 

 عضى مجلغ الؤداسة

8 
أ.د. أحمذ عبذ العظُم 

 ظالم

أصىٌ أظخار 

 التربُت

عضى  – أصىٌ التربُتسئِغ كعم 

 مجلغ الؤداسة
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 الذٛئخ انفُٛخ ) انفشٚك انزُفٛز٘( نهزسشٚش

9 
حمذ سحب فضل أ.د. م

 الله

أظخار االإىاهج 

 وطشق الخذسَغ

م  ش ) سئِغ الفشٍ سئِغ الخحشٍ

 الخىفُزي(

 د. هماٌ طاهش مىس ى 11

أظخار معاعذ ) 

مىاهج  –مشاسن ( 

 وطشق الخذسَغ

ش  معؤوٌ الطباعت  –عضى هُئت جحشٍ

 واليشش والخذكُم اللغىي 

 د. محمذ علام طلبت 11

مذسط ) أظخار  

مىاهج  –معاعذ (

 الخذسَغوطشق 

ش  معؤوٌ مخابعت  –عضى هُئت جحشٍ

 أعماٌ الخحىُم واليشش

12 
د. ضُاء أبى عاص ي 

 فُصل

مذسط ) أظخار  

 –معاعذ (

 الصخت الىفعُت

ش  معؤوٌ مخابعت  –عضى هُئت جحشٍ

 الأمىس االإالُت

 د. هاوس ي عمش حعفش  13

مذسط ) أظخار 

مىاهج  –معاعذ (

 وطشق الخذسَغ

ش  جصاٌ الامعؤوٌ  –عضى هُئت جحشٍ

 والعلاكاث الخاسحُت 

 الشاعش محمذ أ. أظماء 14

أخصائي علاكاث  

 –علمُت وزلافُت 

 باحثت دهخىساه 

ش  إداسي ومعؤوٌ  –عضى هُئت جحشٍ

 الخىاصل مع الباحثين 

 أحمذ مععذ الععاٌ . أ 15
 –أخصائي حعلُم 

 باحث دهخىساه

ش  إداسة االإىكع  –عضى هُئت جحشٍ

 الالىترووي للمجلت

 ٍبيمحمذ عش  . أ 16
مذًش ظفاسة 

 االإعشفت بالجامعت

ش   االإعؤوٌ االإالي –عضى هُئت جحشٍ

  أععبء ْٛئخ انزسشٚش يٍ الخبسج

ا محمذ هُبت  17  أ.د  صهشٍ
أظخار أصىٌ 

 التربُت 

حامعت طُبت باالإذًىت االإىىسة 

 بالععىدًت 

18 
أ.د عبذ الشاصق مخخاس 

 محمىد 

أظخار االإىاهج 

 وطشق الخذسَغ

 معت أظُىط حا –ولُت التربُت 

19 
أ.د ماٌعت فاضل أبى 

 معلم أحمذ 
 

م  االإشهض اللىمي للامخحاهاث والخلىٍ

 التربىي 
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لمجهخ كهٛخ انترثٛخ خبيعخ انعشٚش انذٔنٛخ لبئًخ الذٛئخ الاعزشبسٚخ  

 ِىبْ اٌؼًّ ٚأُ٘ اٌّٙبَ الأوبد١ّ٠خ ٚالإداس٠خ اٌزخظض الاعــــــــــــــــــُ َ

1 
بشاهُم احمذ إ أ.د 

 ضُف غىُم

أظخار 

االإىاهج 

غ  وطشق جذسَ

الخعلُم 

 الصىاعي 

حامعت كىاة 

غ   -العىَ

 مصش

غ، وصٍش  هائب سئِغ حامعت كىاة العىَ

االإعدشاس  -التربُت والخعلُم الأظبم 

وجودة  العابم للخخطُط الاظتراجُجي

جامعت هاًف العشبُت للعلىم ل التعليم

 الخابعت لجامعت الذوٌ العشبُت. الأمىُت

2 
ام مصطفى أ.د  إم

 ظُذ محمذ

أظخار علم 

الىفغ 

 التربىي 

حامعت 

 أظُىط

 مصش

وهُل التربىي، و سئِغ كعم علم الىفغ  -

 (ولُت التربُ
ً
 ت بأظُىط ) ظابلا

مذًش مشهض اهدشاف الاطفاٌ االإىهىبين  -

 –بجامعت اظُىط 

 لأبحاراالإعدشاس العلمي للمشهض الىطني  -

 -االإىهبت والابذاع بجامعت االإلً فُصل 

 .ملىت العشبُت الععىدًتاالإ

3 
أ.د  بُىمي محمذ 

 ضخاوي 

أظخار الؤداسة 

الخعلُمُت 

والتربُت 

 االإلاسهت

حامعت كىاة 

غ   -العىَ

 مصش

وهُل شئىن خذمت االإجخمع وجىمُت البِئت 

 "
ً
ملشس اللجىت العلمُت الذائمت  -" ظابلا

لتركُت الأظاجزة والأظاجزة االإعاعذًً في 

 –االإلاسهت  الؤداسة الخعلُمُت والتربُت

االإجلغ الأعلى للجامعاث. مشاحع معخمذ 

لذي الهُئت اللىمُت لضمان حىدة 

 الخعلُم والاعخماد.

4 
أ.د حعً ظُذ 

 حعً شخاجه

أظخار 

االإىاهج 

غ  وطشق جذسَ

 اللغت العشبُت

حامعت عين 

 شمغ

 مصش

 
ً
سئِغ كعم االإىاهج وطشق الخذسَغ ظابلا

ملشس  اللجىت العلمُت الذائمت لتركُت  –

ظاجزة جخص  االإىاهج وطشق الخذسَغ الأ 

 وجىىىلىحُا الخعلُم

5 
العُذ  سضا أ.د

 محمىد حجاصي 

أظخار باحث 

في االإىاهج 

غ  وطشق جذسَ

 العلىم 

االإشهض اللىمي 

للامخحاهاث 

م  والخلىٍ

 -التربىي 

 مصش

 –هائب مذًش الأوادًمُت االإهىُت للمعلمين 

سئِغ  -وهُل أوٌ وصاسة التربُت والخعلُم

علُم. هائب وصٍش التربُت والخعلُم كطاع الخ

" 
ً
 لشؤون االإعلمين " حالُا

6 
سضا مععذ ابى  أ.د

 عصش

أظخار 

االإىاهج 

غ  وطشق جذسَ

 حامعت

 دمُاط

  مصش 

 
ً
وهُل أوٌ وصاسة التربُت والخعلُم " ظابلا

أمين اللجىت العلمُت لتركُاث الأظاجزة  -" 

والأظاجزة االإعاعذًً للمىاهج وطشق 



 
 
 

 
2222  أكتوبر –و الثلاثون   الثانيالعدد  –السنة العاشرة  –جامعة العريش  –مجلة كلية التربية   

 

  

2222  أكتوبر   –الثلاثون  الثاني و العدد – العاشرةالسنة  –جامعة العريش  –مجلة كلية التربية   6 

 

اضُاث ت –َغالخذس  الشٍ سئِغ الجمعُت االإصشٍ

"
ً
اضُاث" حالُا اث الشٍ  لتربىٍ

7 
سمضان محمذ  أ.د

 سمضان

علم أظخار 

ىفغ ال

 تربىي ال

 حامعت بنها

  مصش

مذًش -عمُذ ولُت التربُت الىىعُت ببنها

 " 
ً
 -الأوادًمُت االإهىُت للمعلمين " ظابلا

م  مذًش االإشهض اللىمي للامخحاهاث والخلىٍ

"
ً
 التربىي" حالُا

8 
ظعُذ عبذ الله   أ.د

 سفاعي لافي

أظخار 

االإىاهج 

غ  وطشق جذسَ

 اللغت العشبُت

حامعت 

ش  العشَ

 مصش

ش -العمُذ الأظبم ليلُت التربُت بالعشَ

هائب سئِغ الجامعت للذساظاث العلُا 

" بأعماٌ سئِغ  –والبحىر 
ً
كائم " حالُا

 حامعت العشَش.

 أ.د ظعُذ عبذه هافع 9

أظخار 

االإىاهج 

غ  وطشق جذسَ

 ماعُاثالاحخ

حامعت 

ت   -الؤظىىذسٍ

 مصش

ت، وسئِغ  هائب سئِغ حامعت الؤظىىذسٍ

خبير الخخطُط  –حامعت دمنهىس الأظبم 

ش العىىٍت  الاظتراجُجي وإعذاد الخلاسٍ

 بالجامعاث الععىدًت. 

11 
عبذ الخىاب عبذ  أ.د

 اللاه دظىقي

أظخار 

 احخماعُاث

 التربُت

حامعت 

 أظُىط

 مصش 

بُت بجامعت العمُذ الأظبم ليلُت التر 

مذًش مشهض جطىٍش الخعلُم  –أظُىط 

الجامعي، واالإششف على فشع الهُئت 

اللىمُت لضمان حىدة الخعلُم والاعخماد 

ت  – أمين لجىت كطاع الذساظاث التربىٍ

 باالإجلغ الأعلى للجامعاث.

11 
عبذ اللطُف  أ.د

 حعين حُذس

مىاهج  أظخار

وطشق جذسَغ 

 العلىم

حامعت 

 صىعاء

 الُمً 

عخماد الأوادًمي، وعمُذ ولُت ميعم الا 

"  –التربُت 
ً
 –حامعت الؤماساث " ظابلا

 "
ً
 –وصٍش التربُت والخعلُم بالُمً " ظابلا

خبير الجىدة بمىخب التربُت العشبي لذوٌ 

 الخلُج

12 
عىتر صلحي عبذ  أ.د

 اللاه طلُبت

مىاهج  أظخار

وطشق جذسَغ 

اللغت 

ت   الؤهجليزً

حامعت 

حىىب 

 - الىادي

 مصش

 FOERبشهامج جطىٍش ولُاث التربُت  ميعم

،  ERPالخابع الإششوع جطىٍش الخعلُم 

اظدشاسي الخىمُت االإهىُت واالإؤظعُت و 

POD  ش الخعلُم   ERPالخابع الإششوع جطىٍ

.) 
ً
 ) ظابلا

بجامعت أظخار صائش بيلُت الؤوعاهُاث، 

 2121والشجىن بىىذا 
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13 
عىشت احمذ  أ.د

 االإهيري 

أظخار التربُت 

                                    الخاصت   

حامعت 

 الاماساث

 الؤماساث

معاعذ  –سئِغ كعم التربُت الخاصت 

عمُذ ولُت التربُت بجامعت الؤماساث 

 لشؤون الطلبت.

14 
ب صاهش  أ.د الغشٍ

 إظماعُل

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 االإىصىسة

 مصش

ملشس اللجىت العلمُت الذائمت لتركُت  -

ة االإعاعذًً في االإىاهج وطشق الأظاجز

 الخذسَغ وجىىىلىحُا الخعلُم .

سئِغ مجلغ إداسة الجمعُت الذولُت  - 

مذًش أماهت -للخعلُم والخعلم الالىترووي

اجحاد حامعاث العالم الؤظلامي ، ومذًش 

ت التربُت بمىظمت الؤٌعِعىى "  مذًشٍ

" 
ً
 ظابلا

15 
ماهش اظماعُل  أ.د

 صبري 

مىاهج  أظخار

َغ وطشق جذس 

 العلىم

 حامعت بنها

 مصش 

غ  سئِغ كعم االإىاهج وطشق الخذسَ

وجىىىلىحُا الخعلُم " العابم بيلُت 

سئِغ مجلغ  -حامعت بنها"  –التربُت 

ين العشب  إداسة سابطت التربىٍ

16 
محمذ ابشاهُم  أ.د

 الذظىقي

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 حلىان

 مصش 

لمين " هائب مذًش الأوادًمُت االإهىُت للمع

 " 
ً
سئِغ مجلغ إداسة الجمعُت  –ظابلا

ت للىمبُىجش الخعلُمي  االإصشٍ

17 
محمذ عبذ  أ.د

 الظاهش الطُب

علم  أظخار

ىفغ ال

يلُيُيى ال

علاج الو 

 هفس ي

حامعت  

 طىطا

 مصش

العمُذ الأظبم ليلُت التربُت بجامعت 

خبير بالهُئت اللىمُت لضمان  -طىطا

اع حىدة الخعلُم والاعخماد بمصش ، وبلط

 ولُاث التربُت باالإجلغ الأعلى للجامعاث.

18 
أ.د محمذ الشُخ 

 حمىد

أظخار 

الصخت 

 الىفعُت

حامعت 

 - دمشم

 ظىسٍا 

غ  ج حامعت لاًبزٌ كعم  غسئِ– أالإاهُا -خشٍ

بُت  الصخت الىفعُت والتربُت الخجشٍ

 –وعمُذ ليلُت التربُت حامعت دمشم 

"  -ظىسٍا
ً
عضى الجمعُت  –"ظابلا

ىُت للإسش سئِغ  – ACAاد الىفس ي الأمشٍ

ش " العابم" الإجلت اجحاد الجامعاث  الخحشٍ

 العشبُت للتربُت وعلم الىفغ.

19 
بً  مصطفى أ.د

 الخىُم أحمذ

الأصىٌ  أظخار

الذًيُت للتربُت 

ــ التربُت 

ت  الأظشٍ

وصاسة التربُت 

 -الىطىُت 

 االإغشب

ىصاسة التربُت الىطىُت خبير جشبىي ب-

 -  االإغشببعلمي والخعلُم العالي والبحث ال

سئِغ مجلغ إداسة االإشهض الذولي 

ت ت والأظشٍ طاهُا -للاظتراجُجُاث التربىٍ  بشٍ
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21 
مهني محمذ  أ.د

 ابشاهُم غىاًم

 أظخار

الخخطُط 

التربىي 

واكخصادًاث 

 الخعلُم 

حامعت 

 -االإىصىسة 

 مصش

-العمُذ العابم ليلُت الآداب بذمُاط

مذًش مشهض جطىٍش الخعلُم الجامعي 

ملشس اللجىت العلمُت  –االإىصىسة بجامعت 

لتركُت الأظاجزة والأظاجزة االإعاعذًً في 

 أصىٌ التربُت والخخطُط التربىي 

21 
هاصش أحمذ  أ.د

 الخىالذه

مىاهج  أظخار

جذسَغ طشق و 

التربُت 

 الاظلامُت

الجامعت 

الأسدهُت _ 

 الأسدن

ت   عمُذ ولُت الذساظاث الؤوعاهُت التربىٍ

عت العلىم هائب زم سئِغ حام –بعمان

 "
ً
ج  –الؤظلامُت العاالإُت " ظابلا خشٍ

طاهُا. –حامعت هبراظيا   بشٍ

22 
هُاف بً سشُذ  أ،د

 الجابشي 

 أظخار

اكخصادًاث 

الخعلُم 

 وظُاظخه

حامعت طُبت 

 الععىدًت  -

عمُذ ولُت التربُت بجامعت طُبت باالإذًىت 

 "
ً
االإششف العام على  –االإىىسة" ظابلا

م الخعلُم البحىر والبُاهاث بهُئت جل ىٍ

ب باالإملىت  وهُل وصاسة الخعلُم  –والخذسٍ

."
ً
 بالععىدًت" ظابلا

23 
ًىظف الخعُني  أ.د

 الؤمام

 أظخار

اث  جشبىٍ

اضُاث  الشٍ

 حامعت طىطا

 مصش

الىهُل العابم للذساظاث العلُا 

م  –والبحىر بجامعت طىطا  عضى فشٍ

الاعخماد الأوادًمي ليلُت التربُت بجامعت 

 
ً
  -"  الؤماساث " ظابلا
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 لٕاعذ انُشش بمدهخ كهٛخ انترثٛخ ثبنعشٚش      

تنشر المجمة البحكث كالدراسات التي تتكافر فييا الأصالة كالمنيجية السميمة عمى ألا يككف البحث  .ُ
لممراجعة كالنشر لدل أم جية أخرل في نفس كقت تـ تقديمو المقدـ لمنشر قد سبؽ كأف نشر، أك 

  تقديمو لممجمة. 
 بإحدل المغتيف: العربية أك الإنجميزية. لمنشر قبؿ الأبحاث المقدمة تي  .ِ
 عبر مكقع المجمة ببنؾ المعرفة المصرم –تقدـ الأبحاث  .ّ

https://foej.journals.ekb.eg 
جـ الكاحد ، كىكامش حُْحجـ الخط ، ك (Simplified Arabicالكتركنيان مكتكبة بخط ) 

سـ، مع مراعاة أف تنسؽ الفقرة بالتساكم ما بيف اليامش الأيسر كالأيمف ٓ.ِمنيا 
(Justify( كترسؿ إلكتركنيان عمى شكؿ ممؼ .)Microsoft Word.) 

يتـ فكر كصكؿ البحث مراجعة مدل مطابقتو مف حيث الشكؿ لبنط كحجـ الخط ، كالتنسيؽ  .ْ
ممجمة ، عممان بأنو يتـ تقدير الحجـ كفقان ليذا القالب ، ، كالحجـ كفقان لقالب النشر المعتمد ل
 كمف ثـ تقدير رسكـ تحكيمو كنشره.

يجب ألا يزيد عدد صفحات البحث بما في ذلؾ الأشكاؿ كالرسكـ كالمراجع كالجداكؿ  .ٓ
. )الزيادة برسكـ إضافية(. كيتـ تقدير عدد كفقان لقالب المجمة( صفحة ِٓكالملبحؽ عف )
 ىيئة التحرير قبؿ البدء في إجراءات التحكيـ الصفحات بمعرفة

يقدـ الباحث ممخصان لبحثو في صفحة كاحدة، تتضمف الفقرة الأكلى ممخصان بالمغة العربية،  .ٔ
 كممة لكؿ منيا.  ََِكالفقرة الثانية ممخصان بالمغة الإنجميزية، كبما لا يزيد عف 

عمى صفحة منفصمة ثـ يكتب يكتب عنكاف البحث كاسـ المؤلؼ كالمؤسسة التي يعمؿ بيا  .ٕ
عنكاف البحث مرة أخرل عمى الصفحة الأكلى مف البحث ، كالالتزاـ في ذلؾ بضكابط رفع 

 البحث عمى المكقع. 
يجب عدـ استخداـ اسـ الباحث في متف البحث أك قائمة المراجع كيتـ استبداؿ الاسـ بكممة  .ٖ

 ى ىكية المؤلؼ. "الباحث"، كيتـ أيضان التخمص مف أية إشارات أخرل تدؿ عم
البحكث التي تقدـ لمنشر لا تعاد لأصحابيا سكاءن قيبؿ البحث لمنشر، أك لـ ييقبؿ. كتحتفظ  .ٗ

 ىيئة التحرير بحقيا في تحديد أكلكيات نشر البحكث. 

https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
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لف ينظر في البحكث التي لا تتفؽ مع شركط النشر في المجمة، أك تمؾ التي لا تشتمؿ   .َُ
 يف ، كعمى الكممات المفتاحية لو.عمى ممخص البحث في أم مف المغت

رسالو مع إيصاؿ   .ُُ رفاؽ إقرار المكافقة عمى اتفاقية النشر. كا  يقكـ كؿ باحث بنسخ كتكقيع كا 
السداد ، أك صكرة الحكالة البريدية أك البنكية عبر إيميؿ المجمة 

J_foea@Aru.edu.eg ت التحكيـقبؿ البدء في إجراءا 
يتـ نشر البحكث أك رفض نشرىا في المجمة بناءن عمى تقارير المحكميف، كلا يسترد المبمغ في  .ُِ

 حالة رفض نشر البحث مف قبؿ المحكميف.
 ييمنح كؿ باحث إفادة بقبكؿ بحثو لمنشر بعد إتماـ كافة التصكيبات كالتعديلبت المطمكبة.  .ُّ
مة عمى بنؾ المعرفة المصرم ضمف العدد في حالة قبكؿ البحث يتـ رفعو عمى مكقع المج .ُْ

المحدد لو مف قبؿ ىيئة التحرير ،  كييرسؿ لمباحث نسخة بي دم أؼ مف العدد ، ككذلؾ 
 نسخة بي دم أؼ مف البحث ) مستمة (.

تكفير نسخة كرقية مف العدد ، كمف المستلبت مقابؿ رسكـ تكمفة  –في حالة الحاجة  –يمكف  .ُٓ
 حالة إرساليا بريديان داخؿ مصر أك خارجيا.الطباعة ، كرسكـ البريد في 

 يجدر بالباحثيف ) بعد إرساؿ بحكثيـ ، كحتى يتـ النشر ( المتابعة المستمرة لكؿ مف: .ُٔ
مكقع المجمة المربكط ببنؾ المعرفة المصرم  -

https://foej.journals.ekb.eg 
صي لمتابعة خط سير البحث عبر رسائؿ تصمو تباعان مف إيميؿ كبريده الالكتركني الشخ -

  J_foea@Aru.edu.egالمجمة الرسمي عمى مكقع الجامعة  
جميع إجراءات تمقي البحث، كتحكيمو، كتعديمو، كقبكلو لمنشر، كنشره ؛ تتـ عبر مكقع المجمة  .ُٕ

يميميا الرسمي، كلا يي   عتد بأم تكاصؿ بأية كسيمة أخرل غير ىاتيف الكسيمتيف الالكتركنيتيف.  ، كا 
 
 
 
 
 

mailto:J_foea@Aru.edu.eg
mailto:J_foea@Aru.edu.eg
https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
mailto:J_foea@Aru.edu.eg
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 ( الثلاثكفك  الثانيمحتكيات العدد ) 
 ىيئة التحرير السنة السابعة

 الصفحات الباحث عنكاف البحث الرقـ

 بحكث العدد

ُ 

 انمٛى انترثٕٚخ الدزعًُخ في ثعط رطجٛمبد الادة انشلًٙ نهطفم
 إعذاد 

 أ.د/منى دىيش القرشي
 أستاذ أصكؿ التربية الإسلامية المشارؾ

 الأ بنت حسيف بف عمي بف حريب /الباحثة

ِ 

اعزخذاو َظشٚخ انزكبء انُبخر في رذسٚظ انفهغفخ نزًُٛخ يٓبساد انزفكير 
 الأخلالٙ نذٖ طلاة الدشزهخ انثبَٕٚخ 

 إعذاد
 د/ أمؿ سعيد عابد محمد

 جامعة العريش  –كمية التربية  رس بقسـ المناىج كطرؽ تدريس المكاد الفمسفيةالمد

3 

هطبنجبد نزطٕٚش الخبراد الدٛذاَٛخ ن (TPACK) رٕظٛف إطبس نمٕرج رٛجبن 
  يعهًبد الالزصبد الدُضلي

 إعذاد 
 أ.د. محمد رجب فضؿ الله

 جامعة العريش –كمية التربية    أستاذ المناىج كطرؽ التدريس
 إيماف محمد عبدالعاؿ لطفي د.

 أستاذ  مناىج كطرؽ تدريس الاقتصاد المنزلي المساعد
 جامعة العريش –كمية الاقتصاد المنزلي 
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ْ 

 دٔس يذساط انذيح في َشش ثمبفخ انزًُٛخ الدغزذايخ كًؤشش نزسمك الدذاسط الخعشاء
 إعذاد

 د. دنيا سميـ حسيف جريش 
 مدرس التربية الخاصة

 الاسماعيمية، جامعة قناة السكيس كمية التربية ب

ٓ 

في رًُٛخ يٓبساد انزفكير انجصش٘ ٔيزعخ رعهى  (SWOM)فبعهٛخ نمٕرج عٕو 
 انشٚبظٛبد نذٖ رلايٛز انصف انغبدط الاثزذائٙ

 إعذاد
 د/ نبيؿ صلاح المصيمحي جاد

 جامعة العريش –كمية التربية   أستاذ المناىج كطرؽ تعميـ الرياضيات المساعد

ٔ 

ى عهٗ انزدٓٛض الاَفعبلي في تحغين يغزٕٖ انزفبعم فعبنٛخ ثشَبيح رذسٚجٙ لبئ
 الاخزًبعٙ نذٖ الأطفبل الدعبلين فكشٚب بمذاسط انذيح ثشًبل عُٛبء

 إعذاد 
 أ.د. عبد الحميد محمد عمي 

 جامعة العريش –كمية التربية   أستاذ الصحة النفسية المتفرغ
 محمد إسماعيؿ البريدم د.

 جامعة العريش –كمية التربية استاذ عمـ النفس التربكم المتفرغ 
 الباحثة/ إسراء محمد محمد ىكيدم

ٕ 

فٛزٚخ ٔخفط فعبنٛخ ثشَبيح يعشفٗ عهٕكٗ نزسغين ثعط انٕظبئف انزُ
 ثعط انغهٕكٛبد انًُطٛخ نذٖ عُٛخ يٍ الأطفبل رٔ٘ اظطشاة طٛف انزٕزذ

 إعذاد
 أ.د. السيد كامؿ الشربيني منصكر

 جامعة العريش –كمية التربية    أستاذ كرئيس قسـ الصحة النفسية
 محمد إسماعيؿ البريدل د.

 عريشجامعة ال –الأستاذ المتفرغ بقسـ عمـ النفس التربكل كمية التربية 
 الباحثة/ شريف حسيف حمدم أدـ
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ٖ 

أثش اعزخذاو اعترارٛدٛزٙ يب ٔساء الدعشفخ فٗ رًُٛخ ثعط الدٓبساد الحٛبرٛخ 
 نذٖ أطفبل انشٚبض  

 إعذاد 
 أ.د. نبيمة عبد الرؤكؼ شراب

 جامعة العريش –كمية التربية   أستاذ كرئيس قسـ عمـ النفس التربكم
 محمد إسماعيؿ البريدم د.

 جامعة العريش –كمية التربية  رغ استاذ عمـ النفس التربكم المتف
 الباحث/ صباح سممى ضحيكم مصبح

 جامعة العريش –كمية التربية  المعيدة بقسـ عمـ النفس التربكل

ٗ 

فبعهٛخ اعترارٛدٛخ انزعهى انمبئى عهٗ الدششٔع في رًُٛخ يٓبساد انزفكير 
 انزٕنٛذ٘ في انشٚبظٛبد نذٖ رلايٛز الدشزهخ الإعذادٚخ

 إعذاد  
 مصطفي قرشـد. أحمد عفت 

 جامعة العريش –كمية التربية  أستاذ المناىج كطرؽ تدريس الرياضيات المساعد 
 محمد علاـ محمد طمبو د.

 جامعة العريش –مدرس المناىج كطرؽ تدريس الرياضيات كمية التربية 
 الباحث/ محمد حمدم محمد عمي فكده

َُ 

فعبنٛخ ثشَبيح رذسٚجٙ لخفط ثعط يُجئبد عهٕن انزًُش نذٖ عُٛخ يٍ 
 أطفبل انجذٔ في يشزهخ يب لجم الدذسعخ

 إعذاد 
 أ.د. السيد كامؿ الشربيني منصكر

 جامعة العريش –كمية التربية  أستاذ كرئيس قشـ الصحة النفسية 
 ضياء أبك عاصى فيصؿ د.

 جامعة العريش –مية التربية ك مدرس الصحة النفسية 
 الباحثة/ ىالة فؤاد سعيد

 جامعة العريش -كمية التربية  مدرس مساعػد بقسـ الصحة النفسية 
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ُُ 

خ نزًُٛخ إداسح انزاد نذٖ فبعهٛخ ثشَبيح رذسٚجٙ لبئى عهٙ انٕظبئف انزُفٛزٚ
ب
ً
 الأطفبل الدعبلين ثصشٚ

 إعذاد 
 أ.د. تياني محمد عثماف منيب

 جامعة عيف شمس –كمية التربية  أستاذ التربية الخاصة
 ربػػاب عػػادؿ عبد القادر د.

 جامعة العريش –كمية التربية  مدرس التربة الخاصة
 الباحثة/ ىبو عبده عبد ربو إبراىيـ

 جامعة العريػش  -كمية التربيػة   قسـ التربية الخاصةمدرس مساعد ب

ُِ 

انزًُٛخ الدُٓٛخ الدجُٛخ عهٗ الجذاساد لدذٚش٘ الدذاسط انثبَٕٚخ انفُٛخ 
. رصٕس 0202انصُبعٛخ بمسبفظخ شمبل عُٛبء في ظٕء يزطهجبد سؤٚخ يصش

 يمترذ 
 إعذاد 

 أ.د/ كماؿ عبد الكىاب أحمد
 العريش جامعة -كمية التربية  أستاذ التربية المقارنة كالإدارة التربكية

 د / أحمد إبراىيـ سممى أرناؤكط
 جامعة العريش-كالإدارة التربكية كمية التربية  أستاذ مساعد كرئيس قسـ التربية المقارنة

 د / أمؿ محسكب زناتي
 جامعة العريش –كمية التربية  مدرس التربية المقارنة كالإدارة التربكية

 الباحث/ كائؿ محمكد حسيف حسكنة
 إدارة العريش التعميمية -د كتكييؼ اليكاءمعمـ خبير التبري
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ُّ 

فعبنٛخ ثشَبيح لبئى عهٗ لجعبد انزفكير انغذ في رًُٛخ يٓبسح زم الدشكلاد 
 ٕثبد انزعهىنذٖ انزلايٛز رٔ٘ صع

 إعذاد 
 أ.د. تياني محمد عثماف منيب

 جامعة عيف شمس –كمية التربية  أستاذ التربية الخاصة 
 ربػػاب عػػادؿ عبد القادر د.

 جامعة العريش –كمية التربية  مدرس التربة الخاصة
 الباحثة/ كلاء فكزم عمي النعيرم

 ة العريػشجامع  -كمية التربيػة  مدرس مساعد بقسـ التربية الخاصة

ُْ  

Using Dictogloss Strategy for Enhancing EFL Written 

Language Conventions among Freshmen Students at the 

Faculty of Education 

By 
Mahdi M. A. Ibrahim, Ph.D 

Lecturer of Curriculum & Instruction (TEFL) 

Faculty of Education – Arish University 

ُٓ 

A Debate Based Program for Developing Communicative 

Competence among EFL Student Teachers at Faculties of 

Education 
By 

Dr. Eman Mohammed Abd- Elhaq 

 Professor of Curriculum and English Instruction (TEFL), Dean of 

Faculty of Education, Benha University 

Dr. Ahmed El- Sayed El- Khodary 

 Lecturer of Curriculum and English Instruction (TEFL) Faculty of 

Education, Arish University 

Author/ Shaimaa Mahmoud Ahmed Fouad 

Assistant Lecturer of TEFL  

Faculty of Education, Arish University 
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ُٔ 

A Semantic Web Based Program for Developing Some of 

Teaching Performance of EFL Pre-service Teachers in the 

Light of the Requirements of Academic Accreditation 

By 
Dr. Eman Mohammed Abd- Elhaq 

 Professor of Curriculum and English Instruction (TEFL), Dean of 

Faculty of Education, Benha University  

Dr. Mahdi M. Abdallah 
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 مذٚىر

 َٓبٚخ عبو في يغيرح المجهخ ، ٔثذاٚخ عبو نهذساعخ الجبيعٛخ 

                                                                                                           

ش  بللم: هُئت الخحشٍ

----------------------------------------------------------------------------------------------------- 

 ( مف مجمتنا العممية ِّىذا ىك العدد ) 
 ىك العدد الأخير مف العاـ ) العاشر ( لممجمة

تو ىيئة التحرير عمى نفسيا بأف يأتي ، كقد تحقؽ اليدؼ ، كالكعد الذم قطع 
 يككف العاـ العاشر ىي عاـ التجديد كالتطكير اليادؼ، كالكصكؿ إلى قمة التقييـ.

( ، كىي الدرجة  ٕمع إطلبلة ىذا العدد الجديد ببمكغ المجمة لمنقطة )  –نحتفؿ 
س العظمى لتقييـ المجمة؛ بما يعني استيفاء المجمة لجميع المعايير التي حددىا المجم

 الأعمى لمجامعات لاعتماد المجلبت العممية.
( لنصر أكتكبر العظيـ ... ىذا النصر  ْٗإننا نعيش ىذه الأياـ الذكرل الػػػػػ ) 

الذم حققو جيشنا العظيـ ، كالذم أعاد بو الييبة لمصرنا الحبيبة، كالفرحة لشعبنا بعد 
 ـ.ُٕٔٗسنكات صعبة أعقبت نكسة العاـ 
ىمية الأخذ بالأسباب مف حيث حسف التخطيط، لقد أثبت نصر أكتكبر أ

كالتجييز المعنكم كالمادم ، ثـ التككؿ عمى ا﵀، كالمباغتة بجرأة كشجاعة تحت شعار  
 ) ا﵀ أكبر ( ، كمف ثـ كاف النصر ، كعكدة الكرامة كالأرض.

إنيا ذكرل نعيشيا كؿ عاـ في أكتكبر ، نستميـ منيا في كؿ مناحي الحياة 
جاىزية ، كالتحمي بالقكة، كالسعي إلى الريادة ، كعدـ الرضى إلا الحرص عمى ال

 بالأفضؿ دائمان ، كعندىا سنحصؿ عمى الأفضؿ بإذف ا﵀.
الآف : نقكؿ لشعبنا العظيـ ، كلأسرة جامعتنا ككميتنا كؿ عاـ كمصرنا بخير ، 

 كجامعتنا في تقدـ كازدىار.
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ا﵀ أف يككف عاـ خير  بداية عاـ جامعي جديد : ندعك َِِِكيأتي أكتكبر 
كسعادة عمى جامعاتنا بعامة ، كجامعتنا بخاصة ، ككميتنا ) تربية العريش ( عمى كجو 

 الخصكص.
، العاـ الحادم عشر لممجمة بدءان  َِِّ -َِِِكفي العاـ الجامعي الجديد

مف يناير القادـ بإذف ا﵀ نتطمع لاستكماؿ ما حالت ظركؼ خارجة عف الإرادة دكف 
 لو ، كما ستسعى ىيئة التحرير لاستكمالو بإذف ا﵀ يتحدد في : استكما

  إدراج المجمة ضمف منظكمة معامؿ التأثير العربي؛ فقد تقدمت ىيئة التحرير
بالممؼ الخاص بذلؾ ، كالمتضمف الكثائؽ كالأدلة المطمكبة ، كترل أف ىذا التقدـ 

 يمكف أف يككف خطكة عمى طريؽ الكصكؿ لاعتماد عالمي .
 احة فرصة لنشر أدكات بحثية مف مثؿ : القكائـ ، كالاختبارات ، كالمقاييس ، إت

كبطاقة الملبحظة ، كالكحدات التعميمية ، كأكراؽ عمؿ التلبميذ، كأدلة المعمميف ، 
 عمى تقارير البحكث. –خاصة الالكتركني منو  –بحيث لا يقتصر النشر 

ر بيف أيدم قرائيا عددان أكبر مف كمع نياية العاـ الحالي لممجمة تضع ىيئة التحري
 البحكث يفكؽ ما كاف يتـ نشره في كؿ عدد مف الأعداد السابقة.

( متضمنا خمسة عشر بحثان عمميان في مجالات التربية  ِّيأتي العدد الحالي ) العدد 
 المختمفة بالمغتيف : العربية كالإنجميزية ، كذلؾ في المكضكعات التالية

 اؾ  تكظيؼ إطار نمكذج تيب(TPACK) . لتطكير الخبرات الميدانية 
 القيـ التربكية المتضمنة في بعض تطبيقات الادب الرقمي لمطفؿ 
  استخداـ نظرية الذكاء الناجح لتنمية ميارات التفكير الأخلبقي 
  نمكذج سكـ(SWOM) . كتنمية ميارات التفكير البصرم كمتعة التعمـ 
 امة كمؤشر لتحقؽ المدارس الخضراءمدارس الدمج، كنشر ثقافة التنمية المستد 
  التجييز الانفعالي، كتحسيف مستكل التفاعؿ الاجتماعي لدل الأطفاؿ المعاقيف

 فكريا. 
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  تحسيف الكظائؼ التنفيذية كخفض السمككيات النمطية لدل ذكم اضطراب طيؼ
 التكحد.

  استخداـ استراتيجيتي ما كراء المعرفة فى تنمية بعض الميارات الحياتية لدل
 أطفاؿ الرياض.  

  فاعمية استراتيجية التعمـ القائـ عمى المشركع في تنمية ميارات التفكير التكليدم 
  خفض بعض منبئات سمكؾ التنمر لدل عينة مف أطفاؿ البدك في مرحمة ما قبؿ

 المدرسة.
 .الكظائؼ التنفيذية لتنمية إدارة الذات لدل الأطفاؿ المعاقيف بصرينا 
 نية عمى الجدارات لمديرم المدارس الثانكية الفنية الصناعية. التنمية المينية المب 
  قبعات التفكير الست كتنمية ميارة حؿ المشكلبت لدل التلبميذ ذكم صعكبات

 التعمـ.
 Communicative Competence among EFL Student 

Teachers  

 Developing Some of Teaching Performance of EFL Pre-

service Teachers  

 Using Doctorless Strategy for Enhancing EFL Written 

Language Conventions  

نأمؿ أف يحظى ىذا العدد برضا القراء الأعزاء ، كيجدكف فيو ما يفيدىـ ، كما يفتح 
 أماميـ المزيد مف مجالات البحث التربكم.

 
 كالله المكفؽ

 ْٛئخ انزسشٚش
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Abstract  

This pre-posttest one design experimental research aimed 

at investigating the effect of using the Dictogloss strategy on 

enhancing EFL freshmen students' writing conventions namely; 

spelling, capitalization, punctuation, handwriting and grammar. 

For the purpose of the research, three instruments were used; a 

pre-post writing test, a training treatment of a number of 24 short 

texts implying various topics with the aim of training EFL 

freshmen students to use their own language in reconstructing 

them when dictated by their instructor, and a rubric to score 

students' written work. The participants consisted of 78 EFL 

freshmen students who were enrolled in the first year English 

Department at Arish Faculty of Education during the second 

semester of the 2020-2021 academic year. The results of the 

rresearch revealed a statistically significant difference between 

the mean scores of the experimental group students in the pre and 

post administration of the writing test in favor of the posttest. 

These results were ascribed to using the Dictogloss strategy for 

enhancing EFL freshmen students' writing conventions. In 

addition, using the proposed strategy had approved to be 

effective in developing all language skills, combining individual, 

pair and group work, promoting students' self autonomy, 

maximizing their class participation and minimizing their anxiety 

in learning.  
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Key Words: Dictogloss Strategy, Language Conventions, EFL, 

Dictation. 

أثر استراتيجية الإملاء الإنشائي "ديكتكجمكس"  في تحسيف فنيات الكتابة 
 بالمغة الإنجميزية  لدل طلاب الفرقة الأكلى بكمية التربية

 

 المستخمص
استيدؼ البحث الحالي الكشؼ عف أثر استراتيجية الإملبء الإنشائي  

(Dictogloss)تابة في المغة الإنجميزية كمغة أجنبية، لطلبب الفرقة في تحسينفنيات الك
جامعة العريش. كقد بمغت عينة الدراسة  –الأكلى، شعبة المغة الإنجميزية بكمية التربية 

( ثمانية كسبعيف طالبنا كطالبة. كقد تـ تصميـ كاستخداـ أدكات الدراسة الآتية: ٖٕ)
( ّكما تـ ) (Rubric)الأداء ( مقياس مستكيات ِ( اختبار فنيات الكتابة ك )ُ)

ا ِْاستخداـ مكاد المعالجة التجريبية التي تمثمت في برنامج تدريبي يتضمف ) ( نصن
قصيرنا تدكر حكؿ مكضكعات متنكعة. كقد استخدـ البحث التصميـ شبة التجريبي ذا 
المجمكعة الكاحدة. كقد أسفرت نتائج الدراسة عف فاعمية استراتيجية الإملبء الإنشائي 

 في تحسيف فنيات  الكتابة بالمغة الإنجميزية لدل عينة البحث.  
: استراتيجية الإملبء الإنشائي، فنيات الكتابة في  المغة الانجميزية الكممات المفتاحية

 كمغة أجنبية. 
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1. Introduction  

The teaching of English as a foreign language to Arab 

students requires the development of their four language skills of 

listening, speaking, reading & writing so as toenable them to use 

such skills actively in the classroom. Compared to other language 

skills, writing is the most challenging language skill(Lang, 

2019;Shadi, 2019; Ibrahim, 2018; Pertiwi, Ngadiso&Drajati, 

2018; Al-Gharabally, 2015; Ibrahim, 2015). The difficulty 

in writing comes from the fact that EFL students have to use 

suitable vocabulary, correct spelling and grammar, semantic, 

related idioms and ideas, language conventions, mechanics and 

language systems in a format that is accepted and appreciated by 

their readers. This difficulty might lead to frustration when EFL 

learners fail to produce a well written piece of writing that 

satisfies their authentic readers, and hence, they might give up 

writing.  

For EFL students to be good writers, they need to develop 

their writing conventions that lead to a better written language 

(Graham, 2019; Huda &Rahadianto, 2019; Siddikui, 2015). In its 

online blog, Oxford University Press ELT(2015) proposes a list 

of skills that are critically needed to produce good quality 

writing. These skills include ―correct grammar, range of 

vocabulary, accurate punctuation, linking, imagination, planning, 

drafting & proofreading‖. Moreover, the Eberly Center at 

Carnegie Mellon University (2021), has assured that writing is a 

―complex intellectual task involving many component skills such 

as writing mechanics: grammar, sentence structure, spelling, etc. 

planning a writing strategy & communicating idea clearly and 

concisely‖. Furthermore, Lang (2019) notes that the issue of 

students‘ poor writing is critical, serious & widely spread, and 

hence, it deserves a particular attention within the education 

system, and thus, it should be seriously addressed.  

 

https://oupeltglobalblog.com/author/oupeltglobal/
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1.2 Arab Learners’ Challenges with English Writing 

There is no doubt that writing in English is a challenging 

task for non-English native speakers to master (Pingan & Said, 

2019; Ibrahim, 2018; Ratnaningsih, 2016; Abbasian, 2013). 

Previous research has revealed tremendous reasons for the 

challenges encountered by native Arabic speakers when they 

attempt to write in English because there are fundamental 

differences between both languages. In this respect, Ayman 

(2020) shows fourchallenges of learning English for Arabic-

speakers namely, writing, phonology, grammar and 

pronunciation. Besides, Shadi (2019) attributes EFL learners‘ 

inability to write effectively to five reasons namely ―their 

cognitive background, their linguistic deficiency, first language 

interference, academic writing problems in designing and 

planning paragraphs cohesively or even teaching methods, p.65".   

In addition, Shadi, (ibid:68) states that ―students fail to write 

what is going on in their heads lest they should make mechanical 

mistakes which are highly valued in their schools‖.   

Sturm (2018) believes that writing is difficult for most 

learners because of inconsistent writing schedule, being out of 

practice, and lack of confidence and fear of failure. However, she 

recommends that the solution for overcoming such a problem is 

―to show up, sit down, and try‖. According to Al-Gharabally, 

2015, ―word order, mixed tenses, spelling, and punctuation are 

just a few of the challenges L1 learners face, p.42‖. In addition, 

in his on line blog, Tubbs (2017) lists  five  writing challenges 

Arabic ESL students struggle with namely, run-on sentences, 

repetitiveness, literal translations, punctuation and the 

organization of writing. Furthermore, Fuqua (2015) found out 

that EFL Arab learners, who study English in the USA, encounter 

language errors in reading and writing more than they do in 

listening and speaking. According to him, such failure in reading 

https://www.esl.com/get-smart/the-5-biggest-writing-problems-arabic-esl-students-struggle-with
https://www.esl.com/get-smart/the-5-biggest-writing-problems-arabic-esl-students-struggle-with
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and writing critically affects their learningprogress in a foreign 

language. 

Constantly, Hussein and Elttayef (2017) attribute the Arab 

EFL learners‘ challenges in learning English language to many 

reasons such as the learners‘ social and cultural backgrounds. 

The authors indicate that EFL learners do not possess even the 

minimum level of knowledge of English language even though it 

is taught in schools because EFL teachers rarely pay proper 

attention to English and its significance in the classroom. Further, 

Ezza (2010) attributes the low proficiency in EFL composition 

writing to a number of reasons such as the lack of motivation & 

interest, poor education policies and less effective approaches to 

teaching EFL writing.  

Furthermore, in its online blog, the TEFL Academy (2017) 

clarified some of the differences between English and Arabic that 

make Arab students struggle in learning English. One of these 

issues is that, unlike English, Arabic is written from right to left 

and not vice versa. In addition, the Arabic language does not 

have upper-and lower-case letters and hence it has no capital 

letters at all. In terms of grammar, the Arabic language does not 

have ―the present perfect tense‖ in its grammatical rules. Instead, 

the past simple is used to indicate an action that happened in the 

past, regardless of if this action is still going on or not. Another 

difference is that in Arabic, the adjectives come after the nouns 

they qualify, not before the nouns as it is the case in English. 

Subsequently, such differences between both languages put 

Arabic learners in a dilemma when learning to write in English 

and hence, they need to exert much effort and practice in order to 

learn how language systems work in English to avoid the 

interference between Arabic (L1) and English (L2). Moreover, 

EFL teachers should bear in mind that overcoming such 

differences and their consequences is not an easy job. Patience 

and continuous hard work are critically needed so that suitable 
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teaching strategies are carefully selected and implemented to 

meet EFL learners‘ needs. In this respect, Smith (2002) states: 

―Arabic speakers must learn an entirely new alphabet for English, 

including a capital letter system; and then master its rather 

unconventional spelling pattern (p.199). 

1. 2. Literature Review 

2.1 The Importance of Learning to Write in English 

Writing is a unique, fundamental productive language skill 

that equips us with the ability to express, refine and reveal our 

views, ideas, and thoughts to others. It is a vital component of 

education and a vivacious element in developing several human 

talents, including awareness, focus, thinking clearly, critical and 

creative thinking, planning, analyzing, imagination, connecting 

with others and organizations. In writing, we need to show 

evidence that approves our understanding, appreciation, and point 

of view regarding a certain topic. In addition, we need to enhance 

awareness, carefully select and order our words, logically present 

them to our readers, build inspiration and imagination, and 

convince others when participating in academic and scientific 

self-expression. We need to organize and present what we write, 

give examples, summarize and analyze others‘ written works, 

systematically, clearly and concisely.   Graham (2019) assures 

that one of the basic objectives of schooling is to teach students 

to become competent writers. A well-accepted piece of writing 

according to Siddiqui (2015), requires using grammatical 

accuracy, selecting appropriate vocabulary, cohesion and 

coherence in arranging the content, and proper use of punctuation 

and capitalization. 

Needless to say, that the teaching of English writing to 

non-native English learners is a challenging task as far as the 

previously mentioned challenges are concerned. Daffern et al. 

(2017) state that ―writing is a means of a personal reflection, 

thinking, creativity, meaning-making, and sharing, p.75‖. 
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Lemlech, (1998) asserts that the writing process has five basic 

phases namely, prewriting, drafting, responding and revising, 

editing and sharing. In other words, the learners‘ ideas need to be 

stimulated to develop fluency in writing, not only on form, 

grammar, spelling and handwriting, but also on ideas, scope and 

sequence. Furthermore, students need to rethink, rearrange and 

refine their writing in order to achieve better clarity, emphasis, 

and wholeness. Besides, they reach the stage in which they 

examine the accuracy of information, syntax, punctuations, 

grammar and coherence before sharing their final product with an 

audience or publishing it in a class book or creating classroom 

magazine (Linnaeus University, 2021; Cain, 2020; Master Class, 

2020; Perterson, 2019; Freire, 2018; Craig, 2016). 

Nowadays, because of the widespread of advanced 

technology in general, and in particular social media among 

people around the world, writing has become a vital tool of 

communication. As a result, the need for writing is increasing as 

it emerges in every field of communication. In this respect, 

Klimova, (2013) states that writing helps to ―express one‘s 

personality, foster communication, develop thinking skills, make 

logical and persuasive arguments, provide and receive feedback; 

and prepare for school and employment, p.9".  In addition, 

Walsh, (2010) stresses the importance of writing at the university 

and workplace. He assures that if university students are unable 

to use writing competently, they, then, will not be able to succeed 

in communicating with their professors, employers, and peers as 

―much of professional communication is done in writing: 

proposals, memos, reports, applications, preliminary interviews, 

e-mails, and more are part of a college student or successful 

graduate, p.1".  

2.2. EFL Classroom Writing Instruction  

 Since writing is ―a crucial competency for the academic 

growth of an individual‖ (Gautam & Kumar, 2020;3890-3894), 



 
 

        
 

 

  

2222  أكتوبر   –الثلاثون  الثاني و العدد – العاشرةالسنة  –جامعة العريش  –مجلة كلية التربية   603 

 

Using Dictogloss Strategy for Enhancing EFL Written Language Conventions 

among Freshmen Students at the Faculty of Education      D. Mahdi M. A. Ibrahim 

 

has a ―unique position in language teaching since its acquisition 

involves a practice and knowledge of other three  language  

skillsof  listening,  reading  and  speaking‖ (Klimova, 2013:147), 

it deserves to be paid special attention to from educators‘ side.  

 Recently, numerous strategies and approaches have been 

used to enhance EFL learners‘ writing. Each one of them tackles 

the writing from a certain point of view and hence, they differ 

accordingly. Needless to say, developing this constructive skill is 

impossible to be achieved over night. However, it requires that 

students receive adequate practice & instruction, time and effort 

to develop this complicated productive skill namely, writing 

which does not develop naturally (Graham, 2019; Ibrahim, 2018). 

Therefore, a tremendous number of research have been 

conducted to develop this challenging and demanding skill 

among EFL learners and it can be said that there is no one certain 

ideal strategy that can be used to help EFL students overcome all 

challenges and develop skills because each strategy has shown 

success in some time & manner. 

 Today, EFL learners need to be motivated and engaged in 

the learning process. Therefore, innovative strategies, methods, 

and techniques have been proposed to help in achieving this 

need. Dictogloss strategy has received a significant attention as 

one of these strategies that are concerned with the EFL writing 

instruction. This strategy combines various techniques such as 

warm-up activities, motivation, integrating language skills, 

thinking skills, error correction, collaborative learning, 

cooperative listening and improving writing skills (Kurtaj, 2020; 

Pingan & Said, 2019; N. B.2019;  Firmansyah, 2017; Tahri& 

Taki, 2017; Stewart, et al, 2014; Vasiljevic,2010). 

2.3. EFL Writing Conventions  

Literature shows that language conventions make the 

written language easily and clearly understood. They show the 
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beginning and the ends of sentences without struggling to 

decipher such sentences first (Kessler, 2020).  

In his online article, Kessler (2020) indicates that the term 

―language conventions‖ might not be familiar to some people. 

However, when reference is made to the five pillars of language 

conventions, namely, spelling, grammar, punctuation, 

capitalization, and handwriting, it becomes clear how and why 

they are significant in writing. The author assures that 40% of 

people use digital tools and hence, they use poor grammar and 

spelling skills, and as a result, the message is lost. In fact, when 

EFL learners tend to write academic essays, they need to submit 

a coherent set of ideas that lead to a solid argument. In addition, 

such essays should be well prepared, cleverly written and 

carefully revised. 

In his online blog, Ray (2018) states that ―while writing, 

students mainly concentrate on the other parts of writing like 

organizing their ideas, vocabulary, and sentence fluency, 

ignoring the other important aspects known as conventions as 

they have to finish lots of coursework in a short span of time‖. 

This research focuses on the key writing conventions that 

should be mastered by EFL freshmen students in order to 

produce good quality essays including correct writing 

conventions namely, spelling, capitalization, punctuation, 

grammar and handwriting. 

1.  Spelling: 

 Spelling is defined by Nordquist (2019) & Tavera (2017)   

as ―the choice and arrangement of letters that form words, p.15‖. 

It includes phonological awareness, letter knowledge, and 

orthographic knowledge (Parlindungan, 2018). In other words, it 

isthe composition of correct, meaningful words from their letters 

because successful writing does not work without correct 

spelling. According to Ankucic (2019), "spelling is a skill that 
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can be learned, must be taught explicitly, and requires more than 

a good memory to be properly understood". Besides, in his online 

blog, Best (2017), states that spelling is important because it is a 

significant part and parcel of written communication. It helps 

develop overall literacy and affects employment opportunities as 

C.Vs that are written wrongly in spelling and grammar are 

usually not accepted. According to Victoria State Government‘s 

blog (2019), ―Good spelling is also a social expectation that 

contributes to clear communication of a written message, p.1".  

In addition, Read Naturally Gate asserts that a better spelling 

leads to a better reading. Besides, poor and inaccurate spellers 

usually struggle in writing coherent and accurate texts (Oakley, 

2018; Graham & Santangelo, 2014; Parodi, 2007).  In this 

respect, Catherine Snow et al. (2005) state that ―Spelling and 

reading build and rely on the same mental representation of a 

word.  Knowing the spelling of a word makes the representation 

of it sturdy and accessible for fluent reading,p.86".  Furthermore, 

research bears out a strong relationship between spelling and 

writing as spelling leads to using cognitive resources needed for 

higher level aspects of composition (Institute of Multi-Sensory 

Education, 2021; Laurado, A. &Dockrell, J. E.,2020; Singer and 

Bashir, 2004). Perhaps one of the challenging aspects related to 

spelling for Arab speakers is the use of American spelling and 

British spelling. For example, in American spelling, words like 

color, humor, license, program, behavior and center, are written 

differently in British spelling as colour, humour, licence, 

programme, behavior &centre. Thus, knowing and developing 

spelling leads to better, accepted and appreciated written 

communication for EFL freshmen students. 

2. Capitalization 

Capitalization, in its general concept, refers to writing the 

first letter of a word or a sentence in uppercase. It helps the writer 

to be able to convey well written information. In fact, one of the 
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factors that show whether the written language is professional or 

amateurish is the use of correct capitalization. Capitalization, 

according to Siddiqui (2015),"makes communication clear, 

effective and impressive by giving the text a standard and 

distinctive appearance and each sentence starting with a capital 

letter carries a new idea and helps readers to distinguish within 

different ideas in the text, p.237".According to correct 

capitalization rules, the first letter of the first word in a sentence 

should be capitalized to show the beginning of a new sentence. In 

English, proper nouns should be capitalized to show uniqueness. 

Proper nouns include names of persons, places, organizations, 

religions, cities, countries and things. For a written language to 

be accepted, attention should be paid to capitalization.  

3. Punctuation  

Punctuation is simply, the use of certain marks such as a 

period (.), a coma (,), a colon (:) or semi colon (;) etc., to make a 

piece of writing readable, easily understood, and logical for the 

reader. Punctuation helps the writer to convey meaning 

accurately and concisely. On the other hand, punctuation can 

totally change the meaning of a sentence. In her online blog, 

Sanoudou (2021) asserts that ―using punctuation in your writing 

helps the reader to clearly understand the message that is being 

conveyed, and a wrongly used punctuation or a missing 

punctuation can change the entire meaning of a sentence‖. In this 

respect, it might be good to look at the well-known example that 

is usually used to show the critical importance of punctuation: 

A woman, without her man, is nothing.  

A woman, without her, man is nothing. 

Punctuations include a period (.), a question mark (?), an 

exclamation mark (!),  a comma (,) apostrophe ('), hyphen (-)  the 

en-dash (–), the em-dash (—), hyphens (-) are used to join words 

or parts of words such as "self-respect",  a  semi-colon (;), a 

https://www.trinka.ai/
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colon (:), brackets ([]),Braces ({}),Parentheses ( () ),Quotations 

marks (" "), ellipsis (…), slash ( / ).  In fact, each one of these 

punctuations has its own significance in terms of understanding 

the written text. In addition, punctuation refers to the pauses and 

the emphasis on particular ideas or thoughts that are presented in 

the text. 

4. Grammar  

Grammar is the main structure of language and how words 

are used to properly form an understood sentence. The use of 

correct grammar in writing leads to correct comprehension from 

the reader‘s side.  In both spoken and written language, grammar 

shows the correct rules that foster the used language.  It shows 

whether the word is a verb, a noun, a preposition, a pronoun, 

adjective, adverb, etc., In his online blog, MacMillan (2017),  

states that ―Grammar explains the forms and structure of words 

(called morphology) and how they are arranged in sentences 

(called syntax). In other words, grammar provides the rules for 

common use of both spoken and written language so we can 

more easily understand each other‖. According to him, the 

building blocks of grammar are the eight parts of speech, namely, 

verbs, nouns, pronouns, adjectives, adverbs, prepositions, 

conjunctions and interjections. Traditionally, grammar was seen 

as the core of English language teaching. However, with the rise 

of the Communicative Approach in the 1970s, there was a shift to 

fluency rather than accuracy and hence, it became hard for EFL 

learners to produce accurate written English (Francis, 2004).  

5. Handwriting  

https://grammar.yourdictionary.com/punctuation/how/how-to-use-quotation-marks.html
https://grammar.yourdictionary.com/punctuation/how/how-to-use-quotation-marks.html
https://grammar.yourdictionary.com/punctuation/when-to-use-ellipses.html
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Nowadays, EFL students usually communicate with each 

other using computers and digital devices, especially computers 

and smart phones. In fact, the use of correct, accepted 

handwriting as one of the critically needed writing conventions is 

still needed for students when they tend to take meaningful notes, 

write essays, and keep personal diaries.  Therefore, making a 

balance between handwriting & the rapid advancement of digital 

form of communication is an important demand (Mackenzie & 

Spokes, 2018). Furthermore, being able to provide personal 

handwritten script is a highly indicator that the learner is doing 

well in writing.  

2.4  Dictogloss Strategy for Enhancing EFL Writing 

Conventions 

 As a teaching strategy, Dictogloss was introduced by 

Wajnryb in 1990 with the purpose of studying grammar (Kuraj, 

2020). ―Lexically, Dictogloss is derived from the prefix ‗dicto‘ or 

‗dictation‘ and ‗gloss‘ which means a way of explaining or 

interpreting something‖ (Shadi 2019: 66). According to this 

strategy, students listen to a text, or a story read by their 

instructor, make notes, write keywords, work together in pairs or 

groups, and reconstruct what they had listened to in a new format 

that carries the same meaning of the content. In fact, such 

procedures require a thinking skill, and this is a significant 

difference between Dictogloss and the traditional dictation where 

students are required to write down the exact words read by the 

teacher without any creativity, imaginativeness, resourcefulness, 

and vision. The process of writing according to the Dictogloss 

strategy is carried out through a sequence of steps as it is clarified 

below. 

Step One: this step is a warm-up activity where students are 

given a general idea about the topic being read to them, as the 

teacher reads the passage at normal speed while students listen to 

him/her attentively without writing anything. 
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In steps two& three, students listen to the same text being read 

by the teacher and start writing as much key words as they can. 

In Step Four, students write down as much key words as they 

can. Then, they work in pairs/groups, expand their vocabulary 

and reconstruct what they had listened to. They work 

cooperatively and share information to produce a well-written 

product. Thus, the main objective of the Dictogloss strategy is for 

a class to listen to a text or a passage, take notes, work in pairs 

and groups to reconstruct it in a written form using their own 

style of writing to make it close to the original content. It is worth 

noting here that in reconstructing process, students need to paya 

close attention to text type, grammar, content vocabulary 

(Gibbons, 2015).Thus, this step is characterized by pair and 

group work where students work cooperatively and 

collaboratively.  

 

 

 

The Advantages of Using the Dictogloss Strategy in 

Enhancing EFL Freshmen's Writing Conventions  

The application of the Dictogloss Strategy in Enhancing 

EFL Freshmen  students' writing conventions has revealed the 

following advantages:  

1.  The Dictogloss strategy is effective in terms of promoting 

students' self-autonomy as they are trained to be independent 

users and producers of their own texts rather than being 

dependent receivers of information from their instructor.  

2. The Dictogloss strategy helps students to acquire new EFL 

vocabulary as they have to listen carefully to new vocabulary 

dictated to them, recall it, reconstruct it and produce it 

meaningfully in their own styles. 



 
 

        
 

 

  

2222  أكتوبر   –الثلاثون  الثاني و العدد – العاشرةالسنة  –جامعة العريش  –مجلة كلية التربية   610 

 

Using Dictogloss Strategy for Enhancing EFL Written Language Conventions 

among Freshmen Students at the Faculty of Education      D. Mahdi M. A. Ibrahim 

 

3. Psychologically, the Dictogloss strategy is effective in terms of 

maximizing participants' class participation and reducing their 

anxiety as they work in small groups including their friends and 

colleagues. 

4. The Dictogloss strategy has approved to be effective in terms 

of combining individual, pair, and group work.  

5. The Dictogloss strategy facilitates the development of all 

language skills namely; listening, speaking, reading and writing. 

Students use language skills while involved in authentic texts in 

formal settings.  

6. The Dictogloss strategy helps the participants to know their 

own points of strength and weakness in terms of listening and 

writing as these two language skills are closely related in the 

dictation and reconstruction stages. As a result, participants come 

to confront such points of weakness as they were involved in the 

writing convention-based tasks. 

7. The Dictogloss strategy gave the participants a more deep and 

precise understanding of writing conventions in terms of theory 

and practice. In fact, the five language conventions of spelling, 

capitalization, punctuation, handwriting and grammar are 

explicitly taught and consequently lead to a higher fluency and 

accuracy in writing.  

However, the use of the Dictogloss strategy requires that 

the teacher explains the rationale behind using this strategy. In 

other words, students need to know their exact roles and 

responsibilities in cooperative activities as they reconstruct their 

texts, when and how to exchange such roles within the same 

group in order to accomplish such tasks and activities.  

2.5 Previous Research on Dictogloss Strategy in Enhancing 

EFL Students’ Writing 
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Previous research has highlighted the use of Dictogloss for 

enhancing EFL learners‘ writing. Abu-Al-Haija‘s descriptive 

analytical study (2021), for example, explored the impact of 

applying Dictogram strategy on improving EFL students‘ writing 

skills from teachers‘ perspectives in Jenin City schools, Palestine. 

The only instrument used in the study was a questionnaire that 

was developed by the researcher and distributed to 161 EFL 

teachers in Jenin City. Data was analyzed using SPSS program. 

The results showed that there was an agreement among EFL 

teachers that using Dictogloss was an effective strategy that 

would enhance EFL students‘ teamwork and vocabulary. In 

addition, it was indicated that insufficient time is given to teach 

writing and hence, the level of the writing skills among most 

students is average and below average.  

Besides, Putri, et al. (2020), conducted a study that aimed 

at improving EFL students‘ writing ability based on the literature 

analysis using the Dictogloss strategy. The study applied the four 

steps of Dictogloss namely‘ preparation, dictation, 

reconstruction, analysis & correction. Textbooks, articles, 

journals and papers were used as data sources. Results of the 

study showed that students‘ abilities in all aspects of writing 

including language conventions were clearly improved because 

of using Dictogloss strategy, which enhanced students‘ 

cooperative work, and exchanging ideas easily and smoothly. 

Furthermore, Hang (2020) conducted a study that aimed at using 

the Dictogloss strategy to enhance 28 second year students' 

grammatical competence and motivation for learning grammar at 

Thuyloi University, Vietnam. The instruments used in this 

twelve-week-study included class observation, a pre-posttest, 

questionnaires and interviews. The results of the study showed 

that 67.8% of the participants' grammatical competence was 

relatively low, and the use of the Dictogloss helped to lessen the 

fear of learning grammar in addition to developing listening, note 

taking and grammatical competence.   
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Shadi (2019), investigated the effect of using collaborative 

Dictogloss strategy on enhancing the writing skills of 64 

Egyptian EFL learners at Al-Azhar prep stage. The sample was 

randomly divided into two experimental groups and one control 

group. Instruments included a pre-post-writing test, a writing 

skills checklist and a scoring writing rubric. Results showed that 

the experimental group participants gained more benefit than 

their counterparts in the control group in terms of enhancing their 

writing skills as a result of using Collaborative Dictogloss 

strategy. In addition, Hoda & Rahadianto (2019) used the 

Dictogloss strategy to develop EFL 20 eleventh grade students‘ 

writing class at MA Sunan GiriGondang, Indonesia. Five 

instruments were used in the study namely, a writing test, 

interviews with teacher and students, observation, a 

questionnaire, and field notes. The findings of the study showed 

that there was a significant improvement in students‘ writing skill 

due to the use of the Dictogloss strategy and it was concluded 

that the implementation of Dictogloss strategy can enhance 

students‘ writing skill. Furthermore, Pingan & Said (2019) 

conducted an action research study that aimed to enhance EFL 

students‘ skill in writing narrative text using the Dictogloss 

strategy. The instruments used in the study included field notes, 

participant observation, teacher‘s reflection and pre-posttest. The 

results of this study showed that the Dictogloss strategy was 

found to be effective in terms of enhancing EFL students‘ skill in 

writing a paragraph orientation of narrative text. In addition, both 

teachers and students expressed their positive feedback and 

satisfaction toward the implementation of the Dictogloss in 

developing EFL students‘ writing skill.    

Furthermore, Al-Obaydi& Al-Mawsawi (2019) conducted 

a study with the aim of raising Iraqi EFL College students 

knowledge of grammar, writing and comprehension of meaning. 

The number of participants was 12 and the experiment lasted for 

12 lectures. A new authentic text with a new focus on a specific 
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role of grammar was used in each lecture. The four instruments 

of the study included an achievement test, a reflection sheet used 

at the end of every lecture, a questionnaire and a daily 

observation. The results of the study indicated that the Dictogloss 

strategy had a positive impact on students' knowledge of English 

grammar, writing and comprehension of meaning in addition to 

the positive attitudes of the participants toward the use of 

Dictogloss in teaching.  

Moh & Rahadianto (2019) conducted a study that aimed at using 

Dictogloss in upgrading 20 11th grade students' writing. 

Instruments included a writing test, interviews with students and 

teachers, observation, field notes and a questionnaire. The study 

findings revealed a clear improvement in students' writing as a 

result of using Dictogloss in teaching. It was also concluded that 

the use of Dictogloss is effective in upgrading students' writing.  

Putri, Sitinjak & Mirizon (2018) conducted a study to 

investigate the impact of Dictogloss strategy on developing the 

descriptive writing skills of 10
th
 graders of SMAN 5 Prabumulih, 

Indonesia. The sample included 62 students who were divided 

equally to an experimental and control groups that were pre-post 

tested. Results showed that the experimental group participants 

taught by using Dictogloss outperformed their counterparts in the 

control group in terms of developing their descriptive writing 

skills.  

Dewi's study (2017) investigated the use of Dictogloss 

strategy in improving students' grammar through collaborative 

writing and describing students' participation and their responses 

to the use of Dictogloss. The study sample included 22 high 

school participants; 17 females and 5 males. Instruments included 

observation checklists, pre-posttests, a questionnaire and field 

notes. The results of the study showed a significant improvement 

in the use of grammar writing a narrative text and mastery of 

punctuation and mechanics.  
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Murad‘s experimental study (2017) investigated the 

effectiveness of utilizing Dictogloss strategy in developing 

English grammar and writing skills among female 10
th
 graders in 

Gaza Strip. 68 students participated in the study. They were 

divided into two groups: experimental and control, 34 each. Two 

instruments were used in the study, namely, a 35-item grammar 

pre-posttest focusing on three tenses and modal verbs and a 20-

item writing pre-posttest focusing on three writing skills: 

coherence cohesion and mechanics. Results showed that the 

experimental group students outperformed their counterparts in 

the control group in terms of developing learning English 

grammar and writing skills. In addition, the positive results of the 

experiment were attributed to the use of the Dictogloss strategy 

in teaching.   

 Daffern et al. (2017) explored the relationship between the 

three language conventions of spelling, grammar and punctuation 

and the quality of written composition. The sample consisted of 

819 Australian primary school learners.  The quality of written 

composition was measured by the Australian National 

Assessment Program Literacy and Numeracy Language 

Conventions Test. The results of the study indicated that the three 

conventions of spelling, grammar and punctuation were found to 

jointly influence written composition. However, spelling was 

found to be a more effective contributor to written composition 

than grammar and punctuation. In addition, Ratnaningsih (2016), 

conducted a study that aimed at improving Iranian EFL students‘ 

general writing skill using the Dictogloss strategy. It was 

concluded that the Dictogloss strategy was found out to be 

effective in terms of improving EFL writing ability, maximizing 

students‘ classroom interaction, and contributing to the 

occurrence of feedback related to students‘ writing errors.  

Dews‘s study (2014) was conducted to help an EFL 

sample of Indonesian students overcome their writing 
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problematic areas using Dictogloss strategy. The treatment of this 

study focused on the writing mechanics namely, spelling, 

vocabulary, grammar, and punctuation. In addition, the activities 

included in the study were listening, taking notes, discussing, and 

reconstructing. It was found that the Dictogloss strategy had a 

positive effect on developing students‘ ideas in writing. 

3.1 Context of the Problem 

Freshmen students who join the Department of English at 

Arish Faculty of Education are usually required to pass a written 

test followed by an interview. At the very beginning of the 2020-

2021 academic year, 78 students (Group One) sat for a written 

English test as they were asked to write a short paragraph (5-7 

lines) to show how the internet is important to a university 

student. Unfortunately, the results of the test were not promising. 

They showed a sever use of writing conventions in their writing. 

Only 3 students got the full mark, 3 other students got 9 out of 

10, 4 students got 8 out of 10, 3 students got 7 out of 10, 5 

students got 6 out of 10, 13 students got 5 out of 10, 13 students 

got 4 out of 10, 17 students got 3 out of 10, 12 students got 2 out 

of 10, and 5 students got 1 out of 10. The table below illustrates 

students' results in the test. 

Table (1) illustrates EFL freshmen students' results in the written 

English test 

No. of Students Grade (10) Percentage  

3 10 4.61% 

3 9 4.61% 

4 8 6.15% 

3 7 4.61% 

5 6 7.69% 

13 5 20% 
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17 3 26.15% 

12 2 18.46 

5 1 7.69% 

Total: 65  99.97% 

 

The students' writing problems were categorized into five 

main language conventions, namely; spelling, capitalization, 

punctuation, grammar and handwriting. The students themselves 

missed a one complete year; the final year of the secondary stage. 

None of them went to school to attend classes. Instead, they took 

private lessons in private centers where they were taught to 

memorize information, to pass the secondary school final exam. 

When they joined the university, most of them found it difficult 

to write a very short paragraph (7-10 lines), and hence, they 

struggled with writing in general and using written language 

conventions in particular. Please see Samples of EFL freshmen 

students' errors in written language conventions (appendix 1).   

Furthermore, a 49-student randomly selected sample of the 

78 EFL  freshmen students was asked to write the seven days of 

the week and the twelve months of the year. Only nine students 

could write the seven days of the week and the 12 months of the 

year correctly. The other 40 students made a tremendous number 

of errors in terms of spelling and capitalization. However, 

students' spelling and capitalization errors and their frequencies 

are shown in Appendix (2). 

The causes of such spelling errors made by the freshmen 

EFL students can be attributed to some reasons such as poor 

spelling abilities, lack of reading, lack of spelling instruction, the 

mother tongue interference, differences between English and 

Arabic, the lack of practice in writing, and the wrong use of 

punctuation and capitalization. In this respect, some reasons of 

the spelling errors are proposed by  Özar (2009)  such as " lack of 
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care in anatomic structures of letters, lack of care in spelling and 

lack of care in page setup".  One of the problematic areas in 

students' handwriting is mixing the two sets of capitals and 

lowercase, which are different from each other in terms of their 

shapes. In addition, handwriting errors include writing the letter 

"p" instead of the letter "b" and vice versa, such as "bleasant" for 

pleasant", "bleasure" for "pleasure", "footpall" for "football". 

Furthermore, handwriting errors include using a capital letter in 

the middle of a word such as "lisTen", "To", 

"sPeak","dePartment", "….my Father", "fuTure". 

In terms of capitalization, EFL learners were found to be 

struggling with proper nouns: "english  for English", "america 

for America", "egypt  for Egypt". In addition, they have problems 

with the capitalization of the first letters of words in a sentence 

instead of writing them in  lower case and vice versa : i.e. " I 

Like the Internet", "The Internet  Is  very important Because….", 

" the Internet plays….", "i like the intenet".  "second letter 

shapes, the capitalization of the first letter of the first word in a 

sentence. The capitalization of the pronoun "I": i  have a 

computer, "i  read books", " i  will join the Department of 

English".  The capitalization of the names of days of the week 

and months of the year: " I like to access the Internet on friday", 

"Last summer, I visited England".  . In addition, capital letters 

were used instead if small one and viseversa . i.e., "it Can Help 

People" for "It can help people". The same thing goes with 

punctuation & grammar as students are in a critical need for 

enhancing their writing conventions that help them to produce 

good and accepted pieces of writing.  

3.2 Statement of the Problem 

EFL freshmen students are not doing well in writing a 

paragraph in general and in using language conventions while 

writing in particular. This research attempts to use the Dictogloss 

strategy to enhance the EFL freshmen students‘ writing 
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conventions that enable them to produce a well-written 

paragraph.  

3.3 Research Questions 

The present research attempts to answer the following 

question: 

To what extent will the Dictogloss strategy enhance the 

EFL freshmen students' writing conventions?  

This main question is subdivided into the following sub 

questions: 

1. To what extent will the Dictogloss strategy enhance EFL 

freshmen students' spelling convention?  

2. How will the Dictogloss strategy enhance EFL freshmen 

students' capitalization convention?  

3. What is the effect of using Dictogloss strategy on 

enhancing EFL freshmen students' handwriting convention?  

4. Will the Dictogloss strategy enhance EFL freshmen 

students' handwriting convention?  

5. What is the effectiveness of using the Dictogloss strategy in 

enhancing EFL freshmen students' grammar convention?  

 

3.4 Importance of this research 

This research investigates the use of the Dictogloss 

strategy in enhancing EFL writing  language conventions among 

freshmen students at the Faculty of Education. It is worth noting 

that, to the best knowledge of the researcher, no previous studies 

have addressed the problematic areas in EFL freshmen students' 

writing conventions using the "Dictogloss "strategy. Besides, the 

researcher belongs to the same background and context of the 

participants who struggle with learning English and are prepared 

to be English teachers. This gives him much enthusiasm to be 

involved in solving a part of this problem.  Therefore, this 
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research presents pedagogical implications that can be directly 

implemented in the EFL classroom to enhance EFL freshmen 

students‘ writing conventions.  

3.5 Significance of this Research 

  The knowledge gained through the practices of this 

research presents theoretical and practical potential to teachers, 

researchers and course designers who tend to receive a 

methodological support that facilitates the development of their 

students' writing conventions.  

3.6 Hypotheses  

The main hypothesis is: 

Using the Dictogloss strategy will enhance EFL freshmen 

students' writing conventions. 

For reasons of feasibility of data analysis, the following sub-

hypotheses are proposed: 

1. There is a statistically significant difference at the 0.05 

level between the mean scores of the experimental group 

students' spelling in the pre-and post-writing test 

administration in favor of the post administration.  

2. There is a statistically significant difference at the 0.05 

level between the mean scores of the experimental group 

students' capitalization in the pre-and post-writing test 

administration in favor of the post administration.  

 

3. There is a statistically significant difference at the 0.05 

level between the mean scores of the experimental group 

students' punctuation in the pre-and post-writing test 

administration in favor of the post administration.  

4. There is a statistically significant difference at the 0.05 

level between the mean scores of the experimental group 
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students' handwriting in the pre-and post-writing test 

administration in favor of the post administration.  
5. There is a statistically significant difference at the 0.05 

level between the mean scores of the experimental group 

students' grammar in the pre-and post-writing test 

administration in favor of the post administration. 
 

3.7 Delimitations of the Research 

The present research was delimited to: 

1. First year EFL freshmen students who were enrolled in the 

English Department during the first semester of the academic 

year 2020-2021. 

2. Some EFL writing conventions and sub-conventions required 

for the targeted sample in terms of spelling, capitalization, 

punctuation, grammar, and handwriting. 

4. Definition of Terms
 

4. 1. Dictogloss 

The operational definition of Dictogloss is that it is a 

dictation strategy according to which, students listen to a short 

text read by the instructor at a normal speed, note down key 

words and, reconstruct the dictated text in a different style using 

their own words. This strategy involves all language skills of 

listening, speaking, reading and writing. However, the difference 

between Dictogloss and the traditional dictation is that in the 

traditional dictation, students must write the same words dictated 

by the instructor, while in Dictogloss, students use their own 

words and styles to reconstruct the text dictated to them.  

4.2. Language Conventions 

Language conventions are defined as the five 

combinations, systems and rules manipulated in writing to 

produce a uniquely formed piece of writing that is accepted by a 
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professional reader. They include spelling, capitalization, 

punctuation, grammar, and handwriting.  

5. Method  

For examining the effectiveness of using the Dictogloss 

strategy in enhancing the EFL freshmen students' writing 

conventions, one experimental group-sample was selected among 

the first-year students, Arish Faculty of Education during the 

second semester of the school year 2020-2021. Seven treatment 

sessions were given to first English Department students at Arish 

Faculty of Education. The ages of students ranged from 20 -21 

years old. The treatment took 8 weeks, two sessions weekly, 3 

hours each. Each week focused on one of the writing 

conventions. However, the 6th and 7
th
 weeks focused on all the 

five handwriting conventions for more training on writing. The 

introductory and assessing sessions took 4 hours; two hours each.  

5.1. Research Design 

The design adopted in the present research was a pre-

experimental one group design. All EFL freshmen students were 

exposed to the Dictogloss strategy for 8 weeks. Each week 

focused on one of the writing conventions namely; spelling, 

capitalization, punctuation, handwriting and grammar. The 

introductory and assessing sessions took 4 hours; two hours each. 

Furthermore, the last two sessions focused on all the five 

conventions together with the aim of training the participants to 

focus on the five conventions collectively to produce well written 

texts. 

5.2. Participants  

The participants of this research included all EFL freshmen 

students enrolled in the first year, English Department at the 

Faculty of Education, Arish University during the academic year 

2020-2021 (n=118, 89 females and 29 males). However, 40 

students were excluded from the final statistical analysis because 
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31 of them participated in the piloting of the rubric that was used 

for scoring the participants' written work. In addition, 5 students 

attended the pre-test, but they missed the post-test and 4 other 

students missed more than two classes and hence, the number of 

the participants included in the final statistical analysis was 78.    

5.3. Instruments  

Based on the literature review, the instruments below were 

developed and used by the researcher in the present research:  

5.4. A Writing Scoring Rubric  

This rubric identifies the writing conventions and sub-

conventions that should be mastered by all the participants. 

To develop a suitable rubric for scoring students' writing 

conventions, the researcher reviewed some of the previous 

research related to using rubrics as scoring tools for the scoring 

of students‘ written work. Out of these rubrics, the researcher 

developed a rubric that includes five domains covering the five 

target writing conventions namely spelling, capitalization, 

punctuation, grammar, and handwriting.  The first domain 

"Spelling" included four items, the second domain 

"Capitalization" included   three items, the third domain 

"Punctuation" included four items, the fourth domain 

"Handwriting" included seven items, and the fifth domain 

"Grammar" included three items.  The rubric was used in scoring 

the participants‘ written work in the pre and posttests.  

1. a. Validity of the Rubric 

The rubric in its initial format was submitted to 9-

professor-jury members to check its validity, correctness and 

suitability for the administration. Feedback was provided and few 

corrections were made according to the feedback received from 

the jurors and hence, the rubric was ready for measuring its 

reliability.  
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2. b. Reliability of the Rubric 

To determine its reliability, the test-retest reliability 

method was used. The rubric was administered to a 31-randomly 

selected sample among the population. The 31 EFL freshmen 

students sat for a written test that was administered according to 

the steps of the Dictogloss strategy where a text was read to them 

three times. In the first reading, students listened to the paragraph 

without writing anything. In the second and third readings, 

students took notes of the key words. After the third reading, 

students were given 45 minutes to reconstruct the same paragraph 

that was read to them using their own words and styles. The 

participants' written paragraphs were scored by the researcher 

and one of the staff members who holds a Ph.D. in TEFL. The 

total score of the written paragraphs was 10 marks. The scores 

given to each of the 31 paragraphs by both scorers were almost 

the same. (Please see appendix (3) for the scoring  rubric in its 

final format). 

5.4.b. The Pre and Post Writing Test  

The pre-post writing test is composed of a 147-word text 

that describes a five-year old-clever poor boy whose father was 

poor, and his mother was sick. The boy wrote a letter to the 

richest man in the nearby town asking him to find a job for his 

father and some medicine for his sick mother. When the richest 

man received the boy's letter, he visited the poor family, offered 

the poor father a job, took the boy's sick mother to the hospital, 

and gave the little boy some wooden toys and as a result, all the 

family members were so happy. This text that was used as a pre-

post writing test is written in a simple, clear style that suits the 

participants' actual low level. 

5.4.c Validity and Reliability of the Pre-post Writing Test 

The test was submitted to a panel of jury members (N=5) to 

estimate its clarity, correctness, appropriateness for the EFL 
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freshmen students and suitability for administration. Feedback 

was received and the test was approved by the jurors.  Then it 

was administered to 5 freshmen students to check its reliability 

using test-retest method having 14 days between the first and 

second administration.  The Pearson correlation  between the two 

administrations was 0.92 which is statistically significant at 0.01.   

5.5.a   A Training Treatment  

The content of the training treatment that aimed at 

enhancing the EFL freshmen students' writing conventions 

included 12 sessions, two hours each. In addition, two more 

sessions that were assigned to the orientation of the treatment and 

the pre-post tests.  The training treatment sessions ranged from 

easy to moderate in terms of their level of difficulty.  

The participants sat for the pre-test where a short text (147 

words) was read by the researcher three times. In the first 

reading, the participants listened to the passage read to them, 

without writing anything. In the second and third readings, they 

listened to the same passage read to them, and they were 

instructed to write notes and key words. After the third reading, 

students were given 45 minutes to reconstruct the same passage 

read to them by the researcher using their own words and styles. 

The same writing test was administered to the participants (pre & 

post) to measure the effect of using the Dictogloss strategy on 

enhancing the EFL freshmen students' writing conventions. 

However, the framework of the treatment included in the table 

below. 

Table (2) Framework of the Treatment 

Week Session Target 

Convention 

Content 

(Paragraph 

Title) 

No. of 

Words 

No. of 

Hours 

1
st
 1

st
 Pre-test (The 

Poor Boy). 

Pre-test (The 

Poor Boy). 

147 2 
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Week Session Target 

Convention 

Content 

(Paragraph 

Title) 

No. of 

Words 

No. of 

Hours 

 

2
nd

 

2
nd

  

Spelling 

1. Mohamed 

Salah. 

2. Football (1). 

141 

135 

2 

2 

3
rd

 3. Football (2). 

4. Tennis. 

142 

132 

2 

2 

 

3
rd

 

4
th

  

Capitalization 

5. Corona Virus 

(1). 

6. Corona Virus 

(2). 

137 

136 

2 

2 

5
th

 7. Influenza 

8. The Internet 

137 

142 

2 

2 

 

4
th

 

6
th

  

Punctuation 

9. William 

Shakespeare. 

10. Elbert 

Einstein (1). 

136 

138 

2 

2 

7
th

 11. Elbert 

Einstein (2). 

12. Elbert 

Einstein (3). 

137 

143 

2 

2 

 

5
th

 

8
th

  

Grammar 

13. Ahmed 

Zewail. 

14. Naguib 

Mahfouz. 

143 

140 

2 

2 

9
th

 15. The Nile 

River. 

16. Ancient 

Egypt. 

141 

138 

2 

2 

 10
th

  17. Ramses II. 

(1) 

143 2 



 
 

        
 

 

  

2222  أكتوبر   –الثلاثون  الثاني و العدد – العاشرةالسنة  –جامعة العريش  –مجلة كلية التربية   626 

 

Using Dictogloss Strategy for Enhancing EFL Written Language Conventions 

among Freshmen Students at the Faculty of Education      D. Mahdi M. A. Ibrahim 

 

Week Session Target 

Convention 

Content 

(Paragraph 

Title) 

No. of 

Words 

No. of 

Hours 

6
th

  

Handwriting 

18. Ramses II. 

(2) 
143 2 

11
th

 19. 

Tutankhamun. 

(1) 

20. 

Tutankhamun. 

(2) 

143 

 

2 

2 

7
th

 12
th

  21. Women's 

Roles in 22. 

Ancient Egypt. 

142 

142 

2 

2 

8
th

 Post 

test 

All language 

conventions 

together 

Post-test (The 

poor boy) 

147 2 

Total    48 

6. The Administration of Dictogloss Procedures  

The procedures of each one of training sessions followed the 

following four stages: 

Stage I: Introductory Stage: 

This brainstorming stage focuses on eliciting the content of 

the target text from students and giving a general idea about the 

target topic of the session where the participants' attention is 

directed to focus on the content of the dictated text. Then the 

difficult vocabulary included in the dictated text is presented, 

practiced and mastered by them. After that, students are provided 

with clear instructions that are related to what they need to do. 

Finally, the participants are grouped according to the tasks they 

have to go through; individual work, pair work, group work, 

listening, taking notes and reconstructing their texts. 
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Stage II: The Dictation Stage: 

This stage represents the actual dictation made by the 

instructor where the target text is read three times at normal 

speed. Sometimes, the text is read more than three times, 

depending on the level of its difficulty. During the first reading, 

students are not permitted to take notes or write anything. They 

only listen to the text read to them to get a general idea about it. 

Then students listen to the same text for the second time and take 

fragmentarynotes of the key words. After that, the text is dictated 

for the third time and students note down more key vocabulary to 

help them recall the content and reconstruct the text. As soon the 

third dictation is done, students sit in groups of four or five, and 

start exchanging their notes, ideas and writing styles.  

Stage III: The Reconstruction Stage: 

This is a cooperative/collaborative stage work where 

students work together to reconstruct the dictated text using the 

notes they have written in order to make their own texts well 

written in terms of the target language convention they are 

working on. As soon as the participants finish the target text, 

each group nominates one of them to read out its final product. 

Stage IV: The Final Stage: 

This final stage focuses on analyzing, correcting, and 

editing the final written products by comparing the versions they 

have produced with the ones produced by their colleagues of 

other groups. Finally, the participants compare their own texts to 

the original one that was dictated to them. The stages of the 

Dictogloss strategy are clarified in the flowchart below: 

Flowchart (1) shows stages of the Dictogloss strategy in the 

teaching of writing  
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It is worth noting here that in each session, the participants' 

attention was directed to focus on the target writing convention. 

In other words, if the target convention in a certain session is 

"spelling", then the focus is devoted only to spelling, without 

focusing on any of the other target writing conventions. The 

reason behind this is that the participants' concentration is totally 

devoted to that particular writing convention for more 

accomplishment. Besides, each group was asked to leave a copy 
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of its final product on their own tables and change their seats so 

that they read what was written by other groups with the purpose 

of gaining more advantages of reading what was written by other 

colleagues on the shared written tasks. 

In addition, the participants were required to remember the 

content of the text dictated to them rather than remembering its 

exact words. In the reconstruction stage, the participants were 

encouraged to put their notes that they write earlier, in 

meaningful units. Besides, to make the reconstruction stage more 

fruitful, it is better for the participants to be provided with 

immediate, constructive feedback in order to enable them to 

understand their errors and hence, they learn from them. 

7. Results of the Research and Discussion  

1. First Hypothesis 

1. The first Hypothesis states that
 "

There is a statistically 

significant difference at the 0.05 level between the mean 

scores of the experimental group students' spelling in the 

pre-and post-writing test administration in favor of the post 

administration".  

In order to test this hypothesis, the SPSS 17.0.0. program 

was used.  The mean scores, standard deviation and the ―t‖ value 

of the experimental group's spelling total scores in the pre and 

post tests were calculated, and the results are shown in the table 

below. 

Table (3) Comparing the experimental group Spelling 

performance in the pre and post writing conventions test.  

Group N Mean SD Paired Differences 

Pre 
70 

6.51 3.33 Mean SD t Sig. 

Post 15.47 2.28 -8.96 2.62 -28.57 .000 
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Table (3), indicates that the mean scores of the 

experimental group in the pre-application of the spelling testing 

was 6.51 with a standard deviation of 3.33 and that the mean 

scores of the experimental group in the post-application of the 

spelling testing was 15.47 with a standard deviation of 2.28, and 

the t-value for the difference between the two means was -28.57, 

this value is statistically significant at the 0.01 level. This 

indicates the validity of the first hypothesis; and that the 

improvement is significant in the spelling convention as a result 

of using the Dictogloss strategy among the participants of the 

experimental group. 

2. Second Hypothesis 

The second hypothesis states that "There is a statistically 

significant difference at the 0.05 level between the mean 

scores of the experimental group students' capitalization in the 

pre-and post-writing test administration in favor of the post 

administration". 

In order to test this hypothesis, the SPSS 17.0.0. program 

was used.  The mean scores, standard deviation, and the ―t‖ value 

of the experimental group's capitalization total scores in the pre 

and post tests were calculated, and the results are shown in the 

table below. 

Table (4) Comparing the experimental group capitalization  

performance in the pre and post writing conventions test. 

Group N Mean SD Paired Differences 

Pre 
70 

6.64 3.27 Mean SD t Sig. 

Post 16.10 2.15 -9.46 2.95 -26.80 .000 

 

Table (4), indicates that the mean scores of the 

experimental group in the pre-application of the 
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capitalization test was 6.64 with a standard deviation of 

3.27 and that the mean of the experimental group in the post-

application of the spelling test was 16.10 with a standard 

deviation of  2.15, and the t-value for the difference between the 

two means was -26.80, this value is statistically significant at the 

0.01 level; This indicates the the second hypothesis is supported; 

and that the enhancement is significant in the capitalization 

convention. This enhancement might be a result of using the 

Dictogloss strategy among the EFL freshmen students of the 

experimental group. 

3. Third Hypothesis: 

The third hypothesis states that "There is a statistically 

significant difference at the 0.05 level between the mean scores 

of the experimental group students' punctuation in the pre-and 

post-writing test administration in favor of the post 

administration". 

In order to test this hypothesis, the SPSS 17.0.0. program 

was used.  The mean scores, standard deviation, and the ―t‖ value 

of the experimental group's punctuation total scores in the pre 

and post tests were calculated, and the results are shown in the 

table below. 

Table (5) Comparing the experimental group punctuation 

performance in the pre and post writing conventions test. 

Group N Mean SD Paired Differences 

Pre 
70 

6.61 3.33 Mean SD t Sig. 

Post 16.29 1.96 -9.67 2.95 -27.45 .000 

Table (5), indicates the mean scores of the experimental group 

in the pre-application of the spelling test was 6.61 with a standard 

deviation of 3.33 and that the mean of the experimental group in 

the post-application of the spelling test was 16.29 with a standard 
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deviation of 1.96, and the t-value for the difference between the 

two means was -27.45, this value is statistically significant at the 

0.01 level; This indicates the validity of the third hypothesis; and 

that the improvement is significant in the punctuation skill as a 

result of using the Dictogloss strategy among the students of the 

experimental group. 

 

 

4. Fourth Hypothesis 

The fourth hypothesis states that "There is a statistically 

significant difference at the 0.05 level between the mean 

scores of the experimental group students' grammar in the pre-

and post-writing test administration in favor of the post 

administration". In order to test this hypothesis, the SPSS 

17.0.0. Program was used.  The mean scores, standard 

deviation and the ―t‖ value of the experimental group's 

grammar total scores in the pre and post tests were calculated, 

and the results are shown in the table below. 

Table (6) Comparing the experimental group grammar 

performance in the pre and post writing conventions test. 

Group N Mean SD Paired Differences 

Pre 70 
6.91 3.29 Mea

n 
SD t Sig. 

Post 
 

15.61 2.04 -8.70 2.48 -29.34 .000 

 

Table (6), indicates that the mean scores of the 

experimental group in the pre-application of the grammar testing 

was 6.91 with a standard deviation of 3.29 and that the mean 

scores of the experimental group in the post-application of the 

grammar testing was 15.61 with a standard deviation of 2.04, and 

the t-value for the difference between the two means was -29.34, 
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this value is statistically significant at the 0.01 level; This 

indicates the validity of the fourth hypothesis; and that the 

improvement is significant in the grammarconvention as a result 

of using the Dictogloss strategy among the participants of the 

experimental group. 

5. Fifth Hypothesis 

The fourth hypothesis states that "There is a statistically 

significant difference at the 0.05 level between the mean 

scores of the experimental group students' handwriting in the 

pre-and post-writing test administration in favor of the post 

administration". 

In order to test this hypothesis, the SPSS 17.0.0. program 

was used.  The mean scores, standard deviation, and the ―t‖ value 

of the experimental group's handwriting total scores in the pre 

and post tests were calculated, and the results are shown in the 

table below. 

Table (7) Comparing the experimental group handwriting 

performance in the pre and post writing conventions test. 

Group N Mean SD Paired Differences 

Pre 
70 

9.70 4.26 Mean SD t Sig. 

Post 18.56 1.2 -8.86 4.08 -18.18 .000 

 

Table (7), indicates that the mean scores of the 

experimental group in the pre-application of the spelling testing 

was 9.70 with a standard deviation of 4.26 and that the mean of 

the experimental group in the post-application of the spelling 

testing was 18.56 with a standard deviation of 1.2, and the t-value 

for the difference between the two means was -18.18, this value 

is statistically significant at the 0.01 level; This indicates the 

validity of the fifth hypothesis; and that the improvement is 

significant in the handwriting convention as a result of using the 
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Dictogloss strategy among the participants  of the experimental 

group. 

6. Sixth Hypothesis 

The sixth hypothesis states that "There is a statistically 

significant difference at the 0.05 level between the mean 

scores of the pre-and post- writing test administration of the 

experimental group in overall testing in favor of the post 

administration". 

In order to test this hypothesis, the SPSS 17.0.0. program 

was used.  The mean scores, standard deviation and the ―t‖ value 

of the experimental group's overalltotal scores in the pre and post 

testing were calculated, and the results are shown in the table 

below. 

Table (8) Comparing the experimental group performance in the 

pre and post total writing conventions testing.  

Group N Mean SD Paired Differences 

Pre 
70 

36.49 15.98 Mean SD t Sig. 

Post 81.49 8.22 -45.00 13.38 -28.14 .000 
 

Table (8), indicates that the mean scores of the 

experimental group in the pre-application of the spelling testing 

was 36.49 with a standard deviation of 15.98 and that the mean 

of the experimental group in the post-application of the total 

testing was 81.49 with a standard deviation of 8.22, and the t-

value for the difference between the two means was -28.14, this 

value is statistically significant at the 0.01 level; This indicates 

the validity of the sixth hypothesis. 

To confirm the practical significance after verifying the 

statistical significance; The Effect Sizes (ESs) for each writing 

language convention were calculated separately by (Cohen's D) 

as follows: 
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Table (9): The Effect Sizes (ESs) for each language convention 

Skill t D ES 

Spelling 28.57 3.14 Large 

Capitalization 26.80 3.42 Large 

Punctuation 27.45 3.54 Large 

Grammar 29.34 3.18 Large 

Handwriting 18.18 2.83 Large 

Total 28.14 3.54 Large 

Table (9) above presents the Effect Sizes (ESs) of the 

Dictoglossstrategy in enhancing EFL written language 

conventions among EFL freshmen students at the faculty of 

education. The Effect Sizes (ESs) of the Dictogloss strategy in 

the writing conventions of spelling, capitalization, punctuation, 

grammar and handwriting respectively are (3.14), (3.42), (3.54), 

(3.18) and (2.83). These Effect Sizes (ESs) are large according to 

Cohen's reference. 

8.  Discussion of Results  

The main purpose of this research was to enhance the 

writing conventions among the EFL freshmen students who are 

enrolled in the first year in the English section at the faculty of 

Education, Arish University using the Dictogloss strategy. In 

fact, the application of this strategy required a variety of tasks 

and activities such as paying close attention to passages read by 

the instructor (listening), taking notes (writing), and sharing ideas 

and reporting their written products (speaking). In other words, 

all language skills were actively practiced in application of the 

Dictogloss strategy. 

The results of the research revealed the effectiveness of the 

Dictogloss strategy in enhancing the EFL freshmen students' 
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language conventions namely, spelling, capitalization, 

punctuation, grammar and handwriting. In addition, the 

Dictogloss strategy proved to be not only effective in developing 

EFL freshmen students' writing conventions, but also it supported 

the development of other aspects needed for learning English 

such as providing a non-threatening and motivating a learning 

environment that is characterized by individual, pair, and group 

work that are essential for achievement, creativity, cooperation, 

interaction which are all essential for language learning. 

Furthermore, the EFL freshmen students gradually started to gain 

self-confidence while being actively involved in such systematic 

activities that required the use of planning, correct grammar, a 

range of vocabulary, correct punctuation, drafting, proof reading 

in order to reconstruct the target passages and paragraphs. 

In addition, the EFL freshmen students' writing skills, 

grammar and logic were also developed as a result to following 

the four steps of the Dictogloss strategy where each step leads to 

another step until the all steps are actively and systematically 

practiced.  

In fact, the famous saying "Practice makes perfect" should 

not be ignored in this context. This saying was present in the 

minds of the participants while they were working on the 

activities and tasks. Some of the participants expressed their 

despair in developing their writing conventions as soon as they 

saw their writing errors that were committed in their pre-writing 

test. However, when these students started to work hard in the 

classroom activities and realized that there was a progress in 

developing their writing skills and conventions, they started to 

double their efforts in order to gain more achievement in the 

tasks and activities they were involved in. 

It can be concluded that using the Dictogloss strategy 

supports EFL freshmen students at Arish Faculty of Education in 

enhancing all the five writing conventions. Therefore, such 
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results are consistent with Abu-Alhajaa (2021) and Putriy, et al. 

(2020) in terms of enhancing EFL students' cooperative work and 

exchanging ideas easily and smoothly. However, this research is 

not consistent with Abu-Alhayjaa's study (2021) as the latter 

indicated that insufficient time was given to the teaching of 

writing and hence, the level of the writing skills among most 

participants was average and below average.  

Besides, this research is consistent with Hang (2020) in 

terms of developing the participants' grammar and note-taking. 

Also, this research is consistent with Shadi (2019, 

Hoda&Rahadianto (2019), Pingan & Said (2019), Al-Obaidi & 

Al-Mawsawi (2019), Dewi (2017), Daffernet et al. (2017), 

Ratnaningsih (2016) and Dews (2014) in terms of enhancing the 

participants' spelling, vocabulary, grammar, punctuation, 

classroom interaction, writing skills, note-taking, cooperative and 

collaborative team work and attitudes word using Dictogloss. 

In addition, this research is consistent with Moh., C.H. & 

Rahadianto (2019). In terms of enhancing the writing skill in 

general. 

Finally, it is worth noting here to mention that the effect 

size for each language convention was only "large", and none of 

the targeted conventions got either higher or lower than "large" in 

terms of the effect size. Therefore, the researcher believes that 

more training might lead to more effect size.  

Thus, the Dictogloss strategy has proved to be significant 

in enhancing the writing conventions of  EFL freshmen students 

who are enrolled at the English Department at the Faculty of 

Education-Arish University during the academic year 2020-2021. 

9. Recommendations of the research 

In the light of the results attained, the following 

recommendations could be presented: 
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Dictogloss strategy in teaching English to their students in 

different educational stages. 

enhancement of their students' writing skills in general, and the 

writing conventions in particular. 

implications in all fields of related to teaching English as a 

foreign language (TEFL).  

10. Suggestions for Further Research 

Based on the findings of the present research, the following 

implications for further research are suggested: 

listening skills among the secondary school students.  

pact of Dictogloss strategy on the acquisition of 

English grammar among  the secondary school students.     

secondary school students' language skills.    

y on developing 

EFL students' receptive skills and English learning satisfaction. 
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Appendices 

Appendix (1): Examples of EFL freshmen's spelling errors. 

Error 

Identification 

 

Error 

Correction 

Error 

Identification 

Error 

Correction 

1. becoze 

2. chang 

3. culutor 

4. succful 

5. teeher 

1. because 

2. change 

3. culture 

4. successful 

5.teacher 

6. leder 

7. coleoJ 

8. tommorrow 

9. alwez 

10. eaise 

6. leader 

7. college 

8. tomorrow 

9. always 

10. easy 

  

Appendix (2): Examples of EFL freshmen's capitalization errors. 

Error 

identification 

Error 

Correction 

Error 

identification 

Error 

Correction 

1. america 

2. english 

3. egypt 

4. i 

5. my father  

1. America  

2. English  

3. Egypt  

4. I  

5.  My 

father  

6. english 

department 

7. friday 

8. the internet 

9. england 

10. cairo 

6. English 

Department 

7. Friday  

8. The 

Internet  

9. England  

10. Cairo  

 

https://www.emergingedtech.com/2010/11/the-importance-of-writing-skills-online-%09tools-
https://www.emergingedtech.com/2010/11/the-importance-of-writing-skills-online-%09tools-
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Appendix (3): The Scoring Rubric in its Final Format.   

C
o
n

v
en

ti o
n

 

 

 

Items  

P
o

o
r 

F
a

ir
 

G
o
o

d
 

E
x

ce
ll

en
t 

1
. 
S

p
el

li
n

g
 

 

1.1 No spelling errors. 

1.2 Clearly & correctly written words.  

1.3 Using meaningful words. 

1.4 Prefixes and suffixes are used correctly. 

 

1 

 

2 

 

3 

 

4 

2
. 
C

a
p

it
a
li

za
ti

o
n

 

 

 

2.1 First letter of a word or a sentence is 

capitalized. 

2.2 Proper nouns (names of particular 

persons, places,    organizations, religions, 

cities, countries and things), are capitalized. 

2.3 Rules for capitalization are followed. 

 

 

 

1 

 

 

2 

 

 

3 

 

 

4 
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3

. 
 

P
u

n
ct

u
a

ti
o
n

 

 
 

3.1 Beginning of all sentences is capitalized. 

3.2 "I" is capitalized.  

3.3 All sentences end with a relevant 

punctuation mark. 

3.4 Rules for punctuation are followed. 

 

 

1 

 

2 

 

3 

 

4 

4
. 

H
a

n
d

w
ri

ti
n

g
 

 

4.1 Done in a proper shape. 

4.2 Legible & Clearly readable. 

4.3 The size of letters is average.  

4.4 Letters are connected together within the 

same word. 

4.5 Is consistent with regards to pen 

pressure. 

4.6 Appropriate word and letter spacing is 

observed. 

4.7 Letters are complete. 

 

 

 

 

1 

 

 

 

 

2 

 

 

 

 

3 

 

 

 

 

4 



 
 

        
 

 

  

2222  أكتوبر   –الثلاثون  الثاني و العدد – العاشرةالسنة  –جامعة العريش  –مجلة كلية التربية   650 

 

Using Dictogloss Strategy for Enhancing EFL Written Language Conventions 

among Freshmen Students at the Faculty of Education      D. Mahdi M. A. Ibrahim 

 
5

. 

G
ra

m
m

a
r 

 
 

5.1 Every sentence has the subject and the 

predicate and makes up a complete and 

coherent thought. 

5.2 Sentences, contractions, singular/plural, 

nouns & possessive pronouns are used 

correctly & appropriately.  

5.3 The eight parts of speech; verbs, nouns, 

pronouns, adjectives, adverbs, preposition, 

and conjunctions are well employed.  

 

 

1 

 

 

2 

 

 

3 

 

 

4 

Appendix (4): Examples of EFL freshmen's punctuation errors. 

Error identification Examples 

1. No period at the end of a 

statement. 

2. Using a coma instead of a 

full stop. 

3. No comma to show a 

pause after an introductory 

word. 

4. Not using an apostrophe 

and an –s(‗s) to form the 

possessive of a singular 

noun. 

5. Titles such as Mr., Mrs., 

Ms., and Dr. are not 

abbreviated. 

6. Ordinal numbers (such as 

first, second, and third) are 

mixed with numbers (such 

1. I study to become a teacher 

2. I have read many books, 

3. Nowadays we need to use 

English.  

4. My friends' car is red. 

5. I want to be a professor like 

Doctor Ali.  

6. First, English is important. 

2. It is international.  

7. The Internet can help. 
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as 1, 2, 3 & 4). 

7. Incomplete sentence.   

Appendix (5): Examples of EFL freshmen's handwriting errors. 

Error 

identification 

Error 

Correction 

Error 

identification 

Error 

Correction 

1. I PreFer …. 

2. When I was 

Young.  

3. I can 

HelPpeople. 

4. 

whenIwasyoung. 

5. Arish Uni  

versity is new. 

 

1. I prefer 

…. 

2. When I 

was young. 

4. When I 

was young. 

5. Arish 

University 

is new.  

6. I Prefer To 

sTudy.. 

7. T h e 

InTerneT I s 

v e r y I m p o 

r t ant. 

8. 

6. I prefer to 

study… 

7. The 

Internet is 

very 

important. 

 

 

 

 

Appendix (6): Examples of EFL freshmen's grammatical errors. 

Examples of Errors Error Corrections 

1. I liked very much 

English. 

2. I liked career teaching. 

3. English is a international 

languages.   

4. English is a languages 

1. I like English very much. 

2.  I like teaching as a career.  

3. English is an international 

language. 

4. A lot of people speak the 
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many people speak with. 

5. I like this's language 

because it very important 

English.  

6. I like English when I'm 

small. 

7. Language English is very 

very important for our life.  

8. I very good with English 

9. I love this language 

English too much. 

10.I want to learnt to 

English because to be future 

translator.  

English language.  

5. I like the English language 

because it is very important. 

6. I like English since my 

childhood.  

7. English is so important in 

our lives.  

8. I am very good at English. 

9.  I like the English language 

very much. 

10. I want to study English to 

become a translator in the 

future.  

 

Appendix (7) shows samples of students' spelling and 

capitalization errors in writing the days of the week and their 

frequencies. 

Ss' Errors in 

writing days 

of the week 

Frequen

cy 

Examples of errors made in 

writing days of the week 

Saturday 21 Saterday- satarday- satday- starday- 

suterday 

Sunday 4 Sanday- sundi- sundai- sundy- 

sundaiy- sundday 

Monday 13 Mondy- manday- moundy- munday- 

mondai 

Tuesday 10 Tesday- thesday- teuseday- tusday- 

tueday-tusday 
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Wednesday 26 Wensday- wendsday- winesday- 

Wednsday 

Thursday 18 Thersday- thurusday- thirsday- 

thesday-thurasday 

Friday 17 Fraiday-frieday- fridi- friaday- 

fridye-fridey 

 

Appendix (8) shows EFL students' writing spelling and 

capitalization errors in writing the months of the year. 

Errors in 

writing 

months of 

the year 

Frequency Examples of errors made 

in writing months of the 

year 

January 26 janury- jaunuary- juneye- 

janary-Janary- jenuary 

February 25 Februay-feprary- 

faubrwary-februory- 

febrary- 

March 21 Mars-marsh- marc- 

marah- mors- markh- 

mursh 

April 18 Abrial-aprel-apreel- abril- 

appril- apprile-aprile 

May 16 Mai- mayi- maiy-maie- 

maye- maey-meay- may 

June 15 Juen- jun- jule- juli- juene- 

joon- jone-joune-julie 

July 18 Juliy-jullet-juile-juil- 

julry- gune- juon- jully-
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juliye 

August 22 Augast-agoust-augest-

Aagest – augest-setemper 

September 24 Sebtempre- sebtumber- 

semtmper -septumber 

October 25 Octopre- octoper- actober- 

octobar-octopar-octtobr 

November 19 Novempre- nevember- 

novamber- novambre-  

December 20 Decebre- desember-

desamber- decamber-

deceper 

 

Appendix (9) shows samples of students' spelling and 

capitalization errors in writing the days of the week and their 

frequencies. 

Ss' Errors in 

writing days 

of the week 

 

Frequen

cy 

Examples of errors made in 

writing days of the week 

Saturday 21 Saterday- satarday- satday- starday- 

suterday 

Sunday 4 Sanday- sundi- sundai- sundy- 

sundaiy- sundday 

Monday 13 Mondy- manday- moundy- munday- 

mondai 

Tuesday 10 Tesday- thesday- teuseday- tusday- 

tueday-tusday 

Wednesday 26 Wensday- wendsday- winesday- 
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Wednsday 

Thursday 18 Thersday- thurusday- thirsday- 

thesday-thurasday 

Friday 17 Fraiday-frieday- fridi- friaday- 

fridye-fridey 

 

Appendix (10) shows EFL students' writing spelling and 

capitalization errors in writing the months of the year. 

Errors in 

writing 

months of 

the year 

Frequency Examples of errors made 

in writing months of the 

year 

January 26 janury- jaunuary- juneye- 

janary-Janary- jenuary 

February 25 Februay-feprary- 

faubrwary-februory- 

febrary- 

March 21 Mars-marsh- marc- 

marah- mors- markh- 

mursh 

April 18 Abrial-aprel-apreel- abril- 

appril- apprile-aprile 

May 16 Mai- mayi- maiy-maie- 

maye- maey-meay- may 

June 15 Juen- jun- jule- juli- juene- 

joon- jone-joune-julie 

July 18 Juliy-jullet-juile-juil- 

julry- gune- juon- jully-

juliye 
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August 22 Augast-agoust-augest-

Aagest – augest-setemper 

September 24 Sebtempre- sebtumber- 

semtmper -septumber 

October 25 Octopre- octoper- actober- 

octobar-octopar-octtobr 

November 19 Novempre- nevember- 

novamber- novambre-  

December 20 Decebre- desember-

desamber- decamber-

deceper 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


