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Abstract

The current study aimed at developing self- efficacy of EFL
student teachers at faculties of Education through using a debate
based program. The participants of the study consisted of fourth
year student teachers enrolled in the English department at the
faculty of Education, Arish University (N= 35). The study
followed the one group pre- posttest design. The instruments
used in the current study included: a self- efficacy scale and a
debate based program. The researcher adopted Demir's (2017)
self- efficacy scale and Bruning, Kauffman, Dempsey, and
Zumbrunn's (2013) self- efficacy scale to measure students'
writing and speaking self- efficacy for fourth year students
enrolled in English department at Arish Faculty of Education.
The scale consisted of 41 sentence and all answered on a five
point Likert scale; strongly agree= 5, agree=4, | don't know=3,
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disagree=2, and strongly disagree=1. The pre-tests were
administered to the participants before the intervention, and then
they were taught through using the debate program. After the
implementation, post- tests were administered to the participants.
It was revealed that debate based program is effective in
developing self- efficacy of EFL fourth year student teachers.
oaldiall
Al LIS Gaadaad) OO oal A0l 5ol daati ) Ada dudpall cadna
el s Yo e duhll dbe g g LBHlaliall e A maliy aladiab
avenaill Luhall Caagl g Guyall daals Al LIS AplaiV) ARl L dagly)
Slo @l maliy 5 bl Al L5ulay) Ll Lad Gaaladdl DD
Bruning, (xbie 5 Demir's (2017) (e IS (ubie Zalill i L5ylalial)
e bl (5 Kauffman, Dempsey, and Zumbrunn's (2013)
=V (@l =2 dada Gilgl =0 VIS G ahadiuls agale Y S le €)
o bl LAY Guk S sads Gl Y =) (@il Y=Y el Y
ehal & Gulall aay LBl aladsal el 8 8 duhall e de gasl)
BeliS) L 3 Bylaliall Bleld bl cind) 5 duhall due o gaed) HLasY)
AsalatY) Al Dund pralaall (DAl (gal A1)

1. Introduction

Self- efficacy is a central component of Albert Bandura's
social cognitive theory (1986). Social cognitive theory proposes a
reciprocal relationship between the environment, one's behavior
and personal factors that consist of cognitive, affective and
behavioral events. In this theory, the individuals play a role in
shaping their environment. Social cognitive theory reflects a
positive psychology view of human agency in which individuals
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seek to extent a large degree of control over the outcomes of their
actions.
e Definition of self- efficacy

Bandura (1993: 118) clarified that self- efficacy beliefs determine
how much effort a person will spend and how long he or she will
persist when faced with a disappointment or difficulty. Bandura
(1994: 2) defined self- efficacy as people's beliefs about their
capabilities to produce designated levels of performance that
exercise influence over events that affect their lives.

According to Bandura (1999: 2) the mind is proactive,
creative and reflective and not simply an entity that guides the
individual in reacting and responding to stimuli that happen to
cross her path. The beliefs that individuals have about their
ability to accomplish specific tasks can be a strong determiner in
the choices people make about whether to actually engage in the
task or not.

Self- efficacy can be defined as a belief in one's own
capabilities to organize and execute the course of action required
to attain goals. Self- efficacy theory postulates that people
acquire information to appraise efficacy from their performance
accomplishment, observational experiences, forms of persuasion
and psychological indexes. An individual's own performance
affects the most reliable guides for assessing efficacy (Bandura,
1997 and Schunk, 1991: 207).

Self- efficacy plays a vital role in students' behavioral
practices toward academic subjects. Students who have a higher
sense of perceived efficacy are more likely to physically expend
more effort, persist longer at tasks and engage in instrumental
help- seeking. Therefore, self- efficacy can lead to more
engagement in the classroom and subsequently to more learning
and better achievement (Linnenbrink& Pintrich, 2003: 123). This
makes sense to those in education who are familiar with high or
low achievers.

e Importance of self- efficacy
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Pajares (2002) stated that self- efficacy beliefs provide the
foundation of human motivation, well- being and personal
accomplishment. People have little incentive to act or to
persevere in the face of difficulties unless they believe that their
actions can produce the outcomes they desire. According to self-
efficacy theory, people generally accomplish and won't attempt
things they believe they will fail. Bandura (1994: 2) distinguished
between people who have high and low sense of efficacy. People
with high assurance in their capabilities can approach difficult
tasks as challenges to be mastered, set challenging goals and
maintain strong commitment to them, heighten or sustain their
efforts in the face of failures and setbacks, attribute failure to
insufficient effort or deficient knowledge and skills which are
acquirable, and approach threating situations with assurance that
they can exercise control over them.

In contrast, people who doubt their capabilities, shy away
from tasks they view as personal threats, have low aspirations
and weak commitment to goals they choose to pursue, dwell on
personal deficiencies, obstacles they will encounter and all kinds
of adverse outcomes, rather than concentrating on how to
perform successfully, are slow to recover their sense of efficacy
following failure or setbacks, and fall easy victim to stress and
depression.

Self- efficacy is a factor that influences human functioning.
Although the knowledge and skills they possess play critical roles
in the choices people make and the courses of actions they
pursue, people's level of motivation, affective states and actions
are based more on what they believe than on what is objectively
true. Individuals tend to select tasks and activities in which they
feel competent and confident and avoid those in which they do
not (Kear, 2000, Pajares, 2002 and Kurbanoglu, 2003: 639).

e Sources of self- efficacy
Bandura (1997: 3) explained that "persons' beliefs about the
efficacy can be explained and enhanced in four key ways:
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mastery experience, vicarious experience, social persuasion and
somatic and emotional stats". To confirm the aforementioned,
Ellwan (2009: 14) pointed out that there are four sources of self-
efficacy through which people could execute different tasks.
These sources are:

1. Mastery Experience
Bandura (1994: 3) argued that mastery experience or personal
performance accomplishments are the most effective way to
create a strong sense of efficacy, as he stated "success builds a
robust belief in one's personal efficacy. Failures undermined it,
especially if failure occurs before a sense of efficacy is firmly
established". Robert (2004: 21) stated that there are many names
for mastery experience such as: enactive mastery, performance
attainment or enactive attainment. The effect of mastery
experience on the learning process can be seen through direct
experience.

From this perspective, Dawes, Horain and Hackett (2000)
conducted a study to identify the impact of mastery experience
on self- efficacy in middle school technology, but the results
showed that no significant findings connecting mastery
experiences to self- efficacy. Bandura (1997: 80) discussed that a
variety of factors play a role in determining how effective a
particular mastery experience will be including: a. self-
knowledge, self-monitoring and reconstruction of the experience,
b. task difficulty and contextual factors, c. the amount of effort
expanded, d. the temporal pattern of success/ failure.

2. Vicarious Experience

According to Bandura (1994: 3) vicarious experience is also
known as modeling. In modeling, people judge their own
behaviors and abilities when they compare them with others'
abilities and behaviors. It is considered as the most important
factor that determine the strength of influence of an observed
success or failure on one's own self- efficacy is the degree of
similarity between the observer and the model. McCown,
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Driscoll and Roop (1996: 269) discussed that some researchers
called vicarious experiences as learning by model and
observation of others.

Each learner possesses a unique characteristic that partially
determine the impact that a vicarious experience will have in his/
her sense of perceived efficacy. Some of these factors include:
the cognitive and motivational processes of the learner, the mode
of the actual modeling, and the perceived characteristics of the
model (Bandura, 1997: 87). Gorrell and Carpron (1990)
conducted a study to investigate the effect of cognitive modeling
and self- efficacy among pre- service teachers. They discovered
that cognitive modeling had really impacted self- efficacy and
that modeling controlled the process of thought before behavior
occurred. Findings revealed that vicarious experiences raised
self- efficacy among pre-service teachers.

In brief, vicarious experiences are the indirect experiences
acquired by an individual. Students who observe successful
models may use these observations to evaluate their personal
effectiveness.

3. Verbal persuasion

Verbal or social persuasion also affects one's perception of
self- efficacy. It can provide a temporary boost in perceived
ability. Bandura (1994: 3) declared that "people who are
persuaded verbally that they possess the capabilities to master
given activities are likely to mobilize greater effort and sustain it
than if they harbor self- doubts and dwell on personal
deficiencies when problem arise". Bandura (1997: 103) identified
several factors that determine the effectiveness of social
persuasion. The first factor is how the performance feedback is
framed. The seond one pertains to the credibility of the one
providing the persuasion. The third factor is the degree of
disparity between the individual assessments of his/ her own
ability band the one providing feedback.

4. Somatic or Emotional States
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Somatic or emotional states also called physiological arousal.
It is the individuals" decisions regarding their physiological states
People also rely on their somatic or emotional states when
judging their capabilities. Stress and tension are considered as
signs of poor performance. Fatigue, pains and mood also effect
perception of ability. However, it is not the intensity of the
emotional or physical reaction that is important, but rather, how it
Is perceived and interpreted (Bandura, 1994: 3 and Robert, 2004
27).

o Self- Efficacy in Second/ Foreign Language Context

Interests in students' self- efficacy second and foreign
language contexts have grown in the last 10 years. Research in
these contexts has largely examined the relationship between
self- efficacy and other variables in SLA contexts (Yough, 2011:
74). In foreign language learning context, research studies have
examined self- efficacy in relation to a limited number of
variables namely learning strategies, performance and language
anxiety. Other researchers have investigated the correlation
relationship between learners' self- efficacy beliefs and variables.
Research indicates that self- efficacy in second language context
influences learner's motivation and learning (Raoofi, Tan and
Chan, 2012: 61).

Some studies attempted to indicate how self- efficacy is
supported and developed in language learning context such as:
Graham (2006) conducted a qualitative study to investigate
language learning beliefs of French students in England. Ten
students were the participants. Instruments of the study were
interviews and a self- efficacy questionnaire. She found that
students with low self- efficacy tended to make peer comparisons
and used exaggerated language when talking about the
comparison.

Caldwell (2007) examined the integration of service learning into
a college- level Spanish conversation course. She suggested that
language study coupled with service- learning opportunities with
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members of the target community could provide mastery
experience that could promote self- efficacy.

Chan and Lam (2010) conducted two studies to examine the
effects of four types of teachers' evaluative feedback on Chinese
students' self- efficacy in English vocabulary acquisition. In the
first study, seventy- nine students were randomly chosen from
grade eight and received either formative or summative feedback.
They found that students who received formative assessment
showed high level of self- efficacy. In the second study, seventy-
seven students were randomly chosen form grade seven. Students
received either self-referenced or norm-referenced feedback. The
results showed that self-referenced feedback was more beneficial
to students’ self-efficacy than norm-referenced feedback.

e Processes of self- efficacy

Self- efficacy influences human functioning through four
processes (Bandura, 1994: 4-5):

1. Cognitive process:

Self- efficacy influences cognitive processes in several ways.
Individuals set goals for themselves based on their perceived
beliefs about their abilities. Bandura noted that the most behavior
Is thought out before being acted out. Those with a high sense of
efficacy for a particular task are likely to envision successful
scenarios (Bandura, 1994: 4). These scenarios act as guides for
performance unlike an individual with low self- efficacy who
may visualize failure. Visions of failure will not likely be of
much use in accomplishing the task. A various challenges that a
task may impose, maintain resilience through unexpected
obstacles (Bandura, 1997).

2. Motivational processes:

Most human motivation is cognitively generated. People
motivate themselves and guide their actions by the exercise of
forethought (Bandura, 1994: 4). Sefl- efficacy affects
motivational process in several ways. Firstly, self- efficacy
influences the casual attributions that one makes. Students who
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have a high sense of perceived efficacy for written English may
attribute the cause of low test scores. In addition, efficacy beliefs
can:

e Shape the goals that people set for themselves.

e Determine how much effort they put into these goals.

e Determine how long they persevere through difficulties

they encounter.

e Determine how resilient they are to failures (Zimmerman,

1995: 206).

Students who have a high sense of perceived efficacy are
more likely to be motivated to take on challenging tasks than
students who are low in perceived efficacy. Motivation may
increase when students has interests in the subjects, places
Importance on the subject and has positive effect towards the
subject (Zimmerman, 1995. 207 and Linnenbrink& Pintrich,
2003: 126). In other words, Students who have a higher sense of
self- efficacy will be more likely to use learning strategies that
are at a deeper processing level that student with a lower sense of
efficacy

3. Affective processes:

Self- efficacy influences the way potential threats are
interpreted. Those with a high sense of self- efficacy remained
undisturbed by threats while those with a low sense of efficacy
can be debilitated by them (Bandura, 1994: 5). Therefore, those
with a high sense of efficacy can control disturbing thoughts and
are not likely to become disturbed, while those with low self-
efficacy will likely to become depressed and anxious (Yough,
2011).

4. Selection processes:

This type of processes is related to people when they take
their own decisions. By the choices they make, people cultivate
different competencies, interests and social networks that
determine life course (Bandura, 1994: 7).
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The researcher suggests using "debate" as an approach to
develop self- efficacy. Debate is a formal method of interactive
and representational argument which aimed at persuading judges
and audience. It is a rhetoric practice in which different strategies
of logic building as well as delivery are used to pull in the target
audience to a conclusion on a controversial issue (Alasmari&
Ahmed, 2013: 147). Debate is a kind of learning method which is
considered as a learner- centered method. This method is more
comprehensive and "bilateral™ relationship between teacher and
learner. Learning will occur and each learner has his/ her own
views in the teaching, learning and teaching process (Najafi,
Motaghi, Nasrabadi and Heshi, 2016: 213).

Krieger (2005: 1) pointed out that debate is an excellent
activity for language learning because it engages students in a
variety of cognitive and linguistic ways. In line with Krieger
opinion, Maryadi (2008: 16) asserted that debate can motivate
students' thinking, moreover if they must defend their stand or
opinion which is contradiction with conviction. Sinder and
Schnurer (2006: 6) stated that debate is an “equitably™ structured
communication event about some topic of interest with opposing
advocate alternating before taking a decision. They confirmed
that debate is a form of communication where the mode of
operation is oral or written (a text debate) and serves as
performance as well as a method of transmitting ideas and
arguments. Every debate has a topic, allowing the debate process
to be more directed than a normal discussion. It is vitally
important that the topic of the debate should be of some import
and interest to the participant themselves.

Debate focuses on the students as the subjects. The students
are the ones who choose the topics, find the argument, find
proofs and present their opinions to their opponents. This is what
innovative learning expert call "student center". What the
students will debate about is called topic or resolution or motion
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which is basically problems. These problems will be solved
together in the form of debate (Kurniawan, 2015: 4).

One major importance of debate is that it prompts interactive
learning. When people cooperate to resolve or discuss an issue,
they are more likely to come up with innovative ways of dealing
with problems. In addition, debate can empower learners and
prompt social activities that extent beyond classroom activities. It
has got a great potential to develop learners' critical and creative
thinking as well as reasoning, communication skills and problem
solving skills (Darby, 2007:2, Park, Kier and Jugdev, 2011: 3).

Kurniawan (2015: 5) declared that debate also prompts an
integrated learning because the students will learn many English
language skills such as listening, speaking, note taking, critical
thinking and reading. Debate gives choices to the learners
because they are not only encouraged to speak up, but also to
sharpen their other language skills as well. When debate is done
systematically, the output of this method will gain high benefits
to students. The learners will be accustomed to read a lot in order
to find arguments in different sources like: books, magazines,
articles, etc... This will help them to broaden their knowledge
and understanding about topics they are going to debate.

The benefits of debate are explored clearly in different studies
such as:

Goodwin (2003) stated that debate is beneficial for group tasls in
which each student notices benefits from the same inputs of their
classmates. Results of his study asserted that classroom debate
exercises appear to be an outstanding method of incorporating
group work into subjects and courses. He clarified that the
traditional method of learning and teaching separate learners
from the open questions and competing answers which regularly
drive our own interests in our subjects.

Aclan and Abdul- Aziz (2015) conducted a qualitative study to
explore why and how EFL students learn vocabulary in
classroom debate. Findings showed that students learned
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vocabulary due to debate's interactive nature requiring
contextualized and meaningful language from preparation to
actual debate. They argued that the nature of debate itself makes
the students learn new words during the preparation time because
they see the necessity of using what they learn later in the actual
debate.

Bellon (2000) and Vo and Morris (2006) discussed the
benefits of debate at tertiary education which are: learning the
research culture of analyzing, clarifying ideas and presenting
arguments, understanding better content knowledge, improving
personal skills and critical understanding and bolstering
teamwork (cited in Othman et.al, 2015: 657).

Debate has a positive effect on students' perception and
attitudes. Goodwin (2003) in his study, he explored learners'
perceptions about classroom debate participation. Findings
reported that while a few students were distress and anxiety with
the competitiveness feature of debate, most of them felt happy
with participating in debate exercises. Students expressed that
engaging in debate encouraged them to explore the content of the
course deeply, exposed them to many different perspectives and
further assisted them to connect to the content of the course.
Silberman (1996: 142) stated that the class can be divided from
two to four debate teams. Procdures could be as follows:

1. Arrange a statement containing ideas about controversial

Issue on students' ability.

2. Divide students into two debate teams. Assign them on the

position of "pro” and "con".

3. Place two or four seats for the represented speakers of the

team. The seats have to be placed face to face.

4. Rest of the students should be seated at the back of each

position.

5. After all students listen to opening argument, stop the

debate and ask the students to return to their own team and
give them some time to discuss.
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6. Instruct the students to give counter arguments towards the
previous one's. Students should do it intervals.

7. In a considerable time, stop the debate to allow a
discussion after the debate.

Ur (2005) explained that in order to apply debate in a

speaking activity, some steps are needed to be taken (cited in

Sabbah, 2015: 29- 30):

1. Competition debating using format: the rule of the debate
made to regulate students to speak one at a time and each
side the same amount of time and opportunity to prove
their point.

2. Develop a very controversial question related to the
material.

3. Divide students into two groups, one prepares the case in

favor of oral testing, the other is against.

Create two to four groups within each group of the debate.

Ask each sub- group to prepare and develop arguments

based on the views presented by the groups. At the end of

discussion, each sub- group chooses a speaker.

6. Prepare two to four groups for speakers' pros and cons with
the same amount and other students sit behind the spoken
person.

7. Start the debate by allowing any group that would start
with the speaker for presenting the views.

8. After listening to the opening of the argument, stop the
debate and return to the sub- group to prepare arguments to
counteract the opening argument of the opponents.

9. Continue the debate. A speaker for the line of sight is
required to give counter arguments. When the debate takes
place, the other participants are encouraged to provide the
records containing the argument or rebuttal.

10.At the end of the debate, no need to decide which group
wins, draw a circle class. Discuss what students learned

o b
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from experiencing debate and ask students to identify the

best argument they think.

Kennedy (2007) presented three different types of debate:

1. Fish bowl debate: in this type of debate, the class is
divided into four corners which are labeled as strongly
agree, agree, strongly disagree and disagree. Students
begin to contemplate their opinions about the topic of
debate and then move to the corner which represents their
opinion. Students who have the same opinion start working
together on their arguments. The students may change their
corner if their opinions have changed after each group
defends its position.

2. Role- play debate: in this type, students are assigned
individually or in a small group to represent a stakeholder
in a particular issue.

3. Problem- solving debate: it consists of eight participants,
four on each side, debating on a certain question. The first
two students represent the historical background
information. The second two students explain why changes
are or are not justified. The third pair of students suggests a
plan, and finally the last two students summarize the
position of each team.

Rubiati (2010: 19) explained that debate can be done through the

following steps:

1. Dividing the students into many groups. Each group
consists of 5-6 students.

2. Selecting debate topic and assigning the groups to debate
topic.

3. Ensuring that the participants have time before hand to
prepare for the arguments and to collect supporting data to
present during the debate.

4. Presenting the topic and format of the debate. This could
be done through:
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a. Side 1. A present opening argument, each member gives a
statement.

b. Side 2: present opening argument, each member gives a

statement.

Side 1: has a chance to rebuttal.

Side 2: has a chance to rebuttal.

Side 1: takes time for a conclusion.

. Side 2: takes time for a conclusion.

In this study, the researcher will adopt Kennedy's types of
debate and embedded the steps of debate in these types as they
are in line with the nature of speaking and writing. Using debate
in the learning and teaching process is valuable in addressing
students' abilities and interests. Debaters learn how to gather
information and analyze it, how to cooperate with each other's in
order to compete and to prepare their evidence so they can
convince their opponents. Debate will make students not only
more willing to speak and write, but also have the ability to
convince others and influence them.

Using English language is one of the main requirements of
debate which is in a line with the major aim of communicative
competence. Debate is considered as a challenge for the students
as they are required to use, show and empower their ideas and
their communication. Debate can be described as an interactive
approach. All previous studies proved that interactive approaches
are the best for achieving high levels of self- efficacy, attitudes
and communication.

2. Statement of the problem

The problem of the current study can be encountered in the
weakness of self- efficacy among EFL student teachers. The
researcher suggests dealing with this weakness by using more
effective strategies and approaches such as "debate ". The
problem of the current study can be stated in the following main
question:

L e
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What is the effect of a debate based program for developing
self- efficacy among EFL student teachers at faculties of
Education?
This question is translated into the following sub-questions:
1. What is the level of self- efficacy for EFL student teachers
at Faculty of Education?

2. What are the features of a debate based program?
3. Study Aim:

The current study aimed at developing:

o Self- efficacy of EFL fourth year student teachers.

4.  Study Significance

The significance of the present study is represented in what it

may offer for the following:-

Students: as it helps in:-

e Developing EFL self- efficacy.

e Helping them to communicate effectively and be
competent.

e Encouraging and motivating them to use English language.

EFL Researchers: as it helps in:-

e Encouraging them to use the debate approach in their
research.

EFL Teachers: as it helps in:-

e Providing them with some guidelines about debates that
might help develop EFL students' self- efficacy.

Curriculum planners: as it helps in:-

e Drawing their attention to the efficacy of debate in
developing self- efficacy and teaching these strategies in
the EFL curriculum.

5. Delimitations
This study is delimited to the following:-

e A group of fourth year students enrolled in English

department at Faculty of Education, Arish University.
6. Design
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The present study employed a pre- post, quasi experimental
design of one group to determine the effect of debate based
program for developing communicative competence and self-
efficacy of student teachers at faculty of Education, Arish
University.

7. Participants

The participants of the study consisted of (35) EFL fourth year
student teachers enrolled in English department at Faculty of
Education, Arish university during the second semester of the
academic year 2020/ 2021. The participants attended almost all
the sessions of the treatment and the pre- post administrations of
the instruments of the study.

8. Instruments
e A self- efficacy scale modified by the researcher (used as
pre-posttest).
9. Terminology
EFL Self-Efficacy

Bandura (1994: 2) defined self- efficacy as people's beliefs
about their capabilities to produce designated levels of
performance that exercise influence over events that affect their
lives.

Erel (2000: 13) defines self-efficacy as a dynamic concept
which isrelated to person's belief or perception that he/ she is
capable of performinga certain task. It also influences and
affected by other concepts such as:goals and performance.

Torrez and Solberg (2001: 5) defined self- efficacy as one's
judgment about the ability to organize thoughts, feelings and
actions to produce a desired outcome.

Schwarzer (2004: 220) declared that self- efficacy is all
about people's beliefs in their self-abilities and confidence. It is
what a person has that permits him/ her to reach a degree of
satisfaction or equilibrium in his/ her life.

The researcher defines it as EFL learners' belief regarding
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to their abilities to accomplish specific tasks and produce a
favorable outcome.
Debate

Shan (2005: 21) discussed that debate is done by two groups
of people on opposite sides of the issue discussing an agreed
upon topic in the agreed upon rules and the judges listen to both
sides of the agreement, choosing the winning team based on the
reasoning and evidence provided.

Krieger (2005: 1) pointed out that debate is an excellent
activity for language learning because it engages students in a
variety of cognitive and linguistic ways. In line with Krieger
opinion, Maryadi (2008: 16) asserted that debate can motivate
students' thinking, moreover if they must defend their stand or
opinion which is contradiction with conviction themselves.

Based on the above discussion, debate in this research can be
defined as a process which consists of a number of steps in which
students are divided into two groups "pro"” and "opponents™ and
they try to defend their ideas and thoughts.
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