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لرهخ كهٛخ انترثٛخ جبيعخ انعشٚش ْٛئخ تحشٚشلبئًخ   

الذسحت  الاظـــــــــــــــــــــــــم م

 والخخصص

 الصفت

ت العلُا للمجلت  أولا : الهُئت الؤداسٍ

 سئِغ الجامعت  .د خعً عبذ االإىعم الذمذاػ أ 1

أظخار االإىاهج وطشق  أ.د ظعُذ عبذ الله لافي سفاعي  2

غ اللغت  العشبُت جذسَ

ولُت التربُت حامعت 

 العشَؾ 

هائب سئِغ الجامعت لؽإون 

 الذساظاث العلُا والبدىث 

أظخار. علم  أ.د. مدمىد علي  العُذ 3

 الىفغ التربىي 

 عمُذ اليلُت 

العُذ الأظخار أؼشف عبذ  4

 الفخاح 
 أمين عام الجامعت 

 عضى كاهىوي  العُذ الأظخار صبري عطُت  5

 
ً
ش الهُئت الؤ  -أولا ت للخدشٍ  ) مجلغ الؤداسة ( داسٍ

ا مدمذ هُبت 3 جشبُت أظخار   أ.د. صهشٍ

الطفل بلعم 

 أصىٌ التربُت

 -وهُل اليلُت للذساظاث العلُا 

 هائب سئِغ مجلغ الؤداسة

هماٌ عبذ الىهاب أ.د.  4

 أخمذ

الؤداسة أظخار 

الخعلُمُت 

  والتربُت االإلاسهت 

الخعلُم وهُل اليلُت لؽإون 

 عضى مجلغ الؤداسة - والطلاب 

أ.د. أخمذ عبذ العظُم  5

 ظالم

أصىٌ أظخار 

 التربُت

عضى  – سئِغ كعم أصىٌ التربُت 

 مجلغ الؤداسة

أ.د هبُلت عبذ الشؤوف  6

 ؼشاب 

أظخار علم 

 الىفغ التربىي 

 – سئِغ كعم علم الىفغ التربىي  

 عضى مجلغ الؤداسة

أظخار االإىاهج  أ.د ئبشاهُم مدمذ عبذ الله  7

 طشق الخذسَغ  و 

غ   سئِغ كعم االإىاهج وطشق الخذسَ

 عضى مجلغ الؤداسة –
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أ.م.د أخمذ ئبشاهُم ظلمي  8

 أسهاؤوط 

الؤداسة أظخار 

الخعلُمُت 

  والتربُت االإلاسهت 

سئِغ كعم الؤداسة الخعلُمُت 

عضى مجلغ  -    والتربُت االإلاسهت 

 الؤداسة

التربُت أظخار  أ.م.د أخمذ هبىي عِس ى  9

  ت  الخاص

 -    سئِغ كعم التربُت الخاصت  

 عضى مجلغ الؤداسة

أ.م.د ضُاء أبى عاص ي  11

 فُصل 

الصخت أظخار 

  الىفعُت   

 -    سئِغ كعم الصخت الىفعُت   

 عضى مجلغ الؤداسة

مدمذ العُذ  . أ 11

 مصطفى 

 أمين اليلُت 

 
ً
ش -ثاهُا م الخىفُزي( للخدشٍ  الهُئت الفىُت ) الفشٍ

أظخار االإىاهج وطشق  فضل الله أ.د. مدمذ سحب 6

 الخذسَغ

م  ش ) سئِغ الفشٍ سئِغ الخدشٍ

 الخىفُزي(

 أظخار معاعذ             د. مدمذ علام طلبت 

مىاهج  –( مؽاسن) 

 وطشق الخذسَغ

ش الخهُئت  هائب سئِغ  –خدشٍ

معإوٌ مخابعت أعماٌ الخدىُم 

 واليؽش

             أظخار معاعذ د. هماٌ طاهش مىس ى 7

 –ؽاسن ( ) م

مىاهج وطشق 

 الخذسَغ

ش  معإوٌ  –عضى هُئت جدشٍ

الطباعت واليؽش والخذكُم 

 اللغىي 

أخصائي علاكاث   الؽاعش مدمذ . أظماءد 8

 –علمُت وثلافُت 

 باخثت دهخىساه 

ش  ئداسي  –عضى هُئت جدشٍ

 ومعإوٌ الخىاصل مع الباخثين 

د. خعً ساض ي خعً  9

 مدمذ 

أظخار معاعذ  

 ُم جىىىلىحُا الخعل

ش  ومعإوٌ –عضى هُئت جدشٍ

ئداسة االإىكع الؤلىترووي للمجلت 

 عبر بىً االإعشفت 

 
ً
م الخىفُزياالإعاوهت ( لالهُئت الفىُت )  -ثالثا ش لفشٍ  للخدشٍ

مها ظمير مدمىد . م.م 

 ظلُمان 

 معاعذ            مذسط

أصىٌ بلعم   –

ش  معإوٌ مخابعت  –عضى هُئت جدشٍ

 الأمىس االإالُت
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 التربُت 

 

م.م. أخمذ مدمذ خعً  11

 ظالم

مذسط معاعذ 

 جىىىلىحُا حعلُم 

ش  ئداسة االإىكع  –عضى هُئت جدشٍ

 الالىترووي للمجلت

م.م. هاصش أخمذ عابذًً   12

 مهشان

مذسط معاعذ 

بلعم التربُت 

االإلاسهت والؤداسة 

 الخعلُمُت

ش  معاعذ  –عضى هُئت جدشٍ

عإوٌ مخابعت أعماٌ الخدىُم الإ

 عذد لليؽشججهيز ال – واليؽش

معُذة بلعم  م. ؼُماء صبحي  13

االإىاهج وطشق 

 الخذسَغ 

ش  معاعذ  –عضى هُئت جدشٍ

الطباعت واليؽش وججهيز عإوٌ الإ

 العذد

معُذة بلعم  م. خعىاء علي خامذ  

 علم الىفغ 

ش  معاعذ  –عضى هُئت الخدشٍ

معإوٌ الاجصالاث والعلاكاث 

 الخاسحُت والخىاصل مع الباخثين 

مذًش ئداسة  بشاهُم مدمذمدمىد ئ . أ 14

 الؽئىن االإالُت

ش   االإعإوٌ االإالي –عضى هُئت جدشٍ

 
ً
ش مً الخاسج  -سابعا  أعضاء هُئت الخدشٍ

أ.د عبذ الشاصق مخخاس  15

 مدمىد 

أظخار االإىاهج 

 وطشق الخذسَغ

 حامعت أظُىط  –ولُت التربُت 

أ.د ماٌعت فاضل أبى معلم  16

 أخمذ 

أظخار علم 

 الىفغ التربىي 

م ا الإشهض اللىمي للامخداهاث والخلىٍ

 التربىي 

م أخمذ عبذ العظُم   17 أظخار االإىاهج  أ.د سٍ

غ  وطشق جذسَ

 اللغت العشبُت 

 حامعت عين ؼمغ  –ولُت البىاث 

 
 
 
 



 

 

 0202 ُٚبٚش – ٔانثلاثٌٕ انغبثعانعذد  – انثبَٛخ عششحانغُخ  –جبيعخ انعشٚش  –لرهخ كهٛخ انترثٛخ 
  

 

  

0202    يناير –السابع والثلاثونالعدد  –الثانية عشرة  السنة  –جامعة العريش  –مجلة كلية التربية   6 

 

لمجهخ كهٛخ انترثٛخ جبيعخ انعشٚش انذٔنٛخ لبئًخ الذٛئخ الاعتشبسٚخ  

 هى انًهاو الأكادًَُت والإدارَتيكاٌ انعًم وأ انتخصص الاســــــــــــــــــى و

1 
بشاهُم اخمذ ئ أ.د 

 غىُم ضُف

أظخار 

االإىاهج 

غ  وطشق جذسَ

الخعلُم 

 الصىاعي 

حامعت كىاة 

غ   -العىَ

 مصش

غ، وصٍش  هائب سئِغ حامعت كىاة العىَ

االإعدؽاس  -التربُت والخعلُم الأظبم 

وجودة  العابم للخخطُط الاظتراجُجي

للعلىم  جامعت هاًف العشبُتل التعليم

 الخابعت لجامعت الذوٌ العشبُت. الأمىُت

2 
أ.د  ئمام مصطفى 

 ظُذ مدمذ

أظخار علم 

الىفغ 

 التربىي 

حامعت 

 أظُىط

 مصش

وهُل التربىي، و سئِغ كعم علم الىفغ  -

 (ولُت التربُ
ً
 ت بأظُىط ) ظابلا

مذًش مشهض اهدؽاف الاطفاٌ االإىهىبين  -

 –بجامعت اظُىط 

 لأبداثض الىطني االإعدؽاس العلمي للمشه -

 -االإىهبت والابذاع بجامعت االإلً فُصل 

 .االإملىت العشبُت الععىدًت

3 
أ.د  بُىمي مدمذ 

 ضخاوي 

أظخار الؤداسة 

الخعلُمُت 

والتربُت 

 االإلاسهت

حامعت كىاة 

غ   -العىَ

 مصش

وهُل ؼئىن خذمت االإجخمع وجىمُت البِئت 

 "
ً
ملشس اللجىت العلمُت الذائمت  -" ظابلا

ظاجزة والأظاجزة االإعاعذًً في لتركُت الأ 

 –الؤداسة الخعلُمُت والتربُت االإلاسهت 

االإجلغ الأعلى للجامعاث. مشاحع معخمذ 

لذي الهُئت اللىمُت لضمان حىدة 

 الخعلُم والاعخماد.

4 
أ.د خعً ظُذ 

 خعً شخاجه

أظخار 

االإىاهج 

غ  وطشق جذسَ

 اللغت العشبُت

حامعت عين 

 ؼمغ

 مصش

  سئِغ كعم االإىاهج وطشق 
ً
الخذسَغ ظابلا

ملشس  اللجىت العلمُت الذائمت لتركُت  –

الأظاجزة جخصص االإىاهج وطشق الخذسَغ 

 وجىىىلىحُا الخعلُم

5 
العُذ  سضا أ.د

 مدمىد حجاصي 

أظخار باخث 

في االإىاهج 

غ  وطشق جذسَ

 العلىم 

االإشهض اللىمي 

للامخداهاث 

م  والخلىٍ

 -التربىي 

 مصش

 –لمعلمين هائب مذًش الأوادًمُت االإهىُت ل

سئِغ  -وهُل أوٌ وصاسة التربُت والخعلُم

كطاع الخعلُم. هائب وصٍش التربُت والخعلُم 

" 
ً
 لؽإون االإعلمين " خالُا

6 
سضا مععذ ابى  أ.د

 عصش

أظخار 

االإىاهج 

غ  وطشق جذسَ

 حامعت

 دمُاط

  مصش 

 
ً
وهُل أوٌ وصاسة التربُت والخعلُم " ظابلا

لتركُاث الأظاجزة  أمين اللجىت العلمُت -" 

والأظاجزة االإعاعذًً للمىاهج وطشق 
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اضُاث غ الشٍ ت –الخذسَ سئِغ الجمعُت االإصشٍ

"
ً
اضُاث" خالُا اث الشٍ  لتربىٍ

7 
سمضان مدمذ  أ.د

 سمضان

علم أظخار 

ىفغ ال

 تربىي ال

 حامعت بنها

  مصش

مذًش -عمُذ ولُت التربُت الىىعُت ببنها

 " 
ً
 -الأوادًمُت االإهىُت للمعلمين " ظابلا

م مذًش ا الإشهض اللىمي للامخداهاث والخلىٍ

"
ً
 التربىي" خالُا

8 
أ.د  ظعُذ عبذ الله 

 سفاعي لافي

أظخار 

االإىاهج 

غ  وطشق جذسَ

 اللغت العشبُت

حامعت 

ؾ  العشَ

 مصش

ؾ -العمُذ الأظبم ليلُت التربُت بالعشَ

هائب سئِغ الجامعت للذساظاث العلُا 

" بأعماٌ سئِغ  –والبدىث 
ً
كائم " خالُا

 َؾ.حامعت العش 

 أ.د ظعُذ عبذه هافع 9

أظخار 

االإىاهج 

غ  وطشق جذسَ

 الاحخماعُاث

حامعت 

ت   -الؤظىىذسٍ

 مصش

ت، وسئِغ  هائب سئِغ حامعت الؤظىىذسٍ

خبير الخخطُط  –حامعت دمنهىس الأظبم 

ش العىىٍت  الاظتراجُجي وئعذاد الخلاسٍ

 بالجامعاث الععىدًت. 

11 
عبذ الخىاب عبذ  أ.د

 اللاه دظىقي

أظخار 

 ماعُاثاحخ

 التربُت

حامعت 

 أظُىط

 مصش 

العمُذ الأظبم ليلُت التربُت بجامعت 

مذًش مشهض جطىٍش الخعلُم  –أظُىط 

الجامعي، واالإؽشف على فشع الهُئت 

اللىمُت لضمان حىدة الخعلُم والاعخماد 

ت  – أمين لجىت كطاع الذساظاث التربىٍ

 باالإجلغ الأعلى للجامعاث.

11 
عبذ اللطُف  أ.د

 خعين خُذس

مىاهج  أظخار

وطشق جذسَغ 

 العلىم

حامعت 

 صىعاء

 الُمً 

ميعم الاعخماد الأوادًمي، وعمُذ ولُت 

"  –التربُت 
ً
 –حامعت الؤماساث " ظابلا

 "
ً
 –وصٍش التربُت والخعلُم بالُمً " ظابلا

خبير الجىدة بمىخب التربُت العشبي لذوٌ 

 الخلُج

12 
عىتر صلحي عبذ  أ.د

 اللاه طلُبت

مىاهج  أظخار

غ و  طشق جذسَ

اللغت 

ت   الؤهجليزً

حامعت 

حىىب 

 - الىادي

 مصش

 FOERميعم بشهامج جطىٍش ولُاث التربُت 

،  ERPالخابع الإؽشوع جطىٍش الخعلُم 

اظدؽاسي الخىمُت االإهىُت واالإإظعُت و 

POD  ش الخعلُم   ERPالخابع الإؽشوع جطىٍ

.) 
ً
 ) ظابلا

بجامعت أظخار صائش بيلُت الؤوعاهُاث، 

 2121 والشجىن بىىذا
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13 
عىؼت اخمذ  أ.د

 االإهيري 

أظخار التربُت 

 الخاصت                                      

حامعت 

 الاماساث

 الؤماساث

معاعذ  –سئِغ كعم التربُت الخاصت 

عمُذ ولُت التربُت بجامعت الؤماساث 

 لؽإون الطلبت.

14 
ب صاهش  أ.د الغشٍ

 ئظماعُل

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 الإىصىسةا

 مصش

ملشس اللجىت العلمُت الذائمت لتركُت  -

الأظاجزة االإعاعذًً في االإىاهج وطشق 

 الخذسَغ وجىىىلىحُا الخعلُم .

سئِغ مجلغ ئداسة الجمعُت الذولُت  - 

مذًش أماهت -للخعلُم والخعلم الالىترووي

اجداد حامعاث العالم الؤظلامي ، ومذًش 

ت التربُت بمىظمت الؤٌعِعىى "  مذًشٍ

" 
ً
 ظابلا

15 
ماهش اظماعُل  أ.د

 صبري 

مىاهج  أظخار

وطشق جذسَغ 

 العلىم

 حامعت بنها

 مصش 

غ  سئِغ كعم االإىاهج وطشق الخذسَ

وجىىىلىحُا الخعلُم " العابم بيلُت 

سئِغ مجلغ  -حامعت بنها"  –التربُت 

ين العشب  ئداسة سابطت التربىٍ

16 
مدمذ ابشاهُم  أ.د

 الذظىقي

 أظخار

جىىىلىحُا 

 علُم الخ

حامعت 

 خلىان

 مصش 

هائب مذًش الأوادًمُت االإهىُت للمعلمين " 

 " 
ً
سئِغ مجلغ ئداسة الجمعُت  –ظابلا

ت للىمبُىجش الخعلُمي  االإصشٍ

17 
مدمذ عبذ  أ.د

 الظاهش الطُب

علم  أظخار

ىفغ ال

يلُيُيى ال

علاج الو 

 هفس ي

حامعت  

 طىطا

 مصش

العمُذ الأظبم ليلُت التربُت بجامعت 

بالهُئت اللىمُت لضمان خبير  -طىطا

حىدة الخعلُم والاعخماد بمصش ، وبلطاع 

 ولُاث التربُت باالإجلغ الأعلى للجامعاث.

18 
أ.د مدمذ الؽُخ 

 خمىد

أظخار 

الصخت 

 الىفعُت

حامعت 

 - دمؽم

 ظىسٍا 

غ  ج حامعت لاًبزٌ كعم  غسئِ– أالإاهُا -خشٍ

بُت  الصخت الىفعُت والتربُت الخجشٍ

 –معت دمؽم وعمُذ ليلُت التربُت حا

"  -ظىسٍا
ً
عضى الجمعُت  –"ظابلا

ىُت للإسؼاد الىفس ي  سئِغ  – ACAالأمشٍ

ش " العابم" الإجلت اجداد الجامعاث  الخدشٍ

 العشبُت للتربُت وعلم الىفغ.

19 
بً  مصطفى أ.د

 الخىُم أخمذ

الأصىٌ  أظخار

الذًيُت للتربُت 

ــ التربُت 

ت  الأظشٍ

وصاسة التربُت 

 -الىطىُت 

 االإغشب

ىصاسة التربُت الىطىُت ر جشبىي بخبي-

 -  االإغشببوالخعلُم العالي والبدث العلمي 

سئِغ مجلغ ئداسة االإشهض الذولي 

ت ت والأظشٍ طاهُا -للاظتراجُجُاث التربىٍ  بشٍ
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21 
مهني مدمذ  أ.د

 ابشاهُم غىاًم

 أظخار

الخخطُط 

التربىي 

واكخصادًاث 

 الخعلُم 

حامعت 

 -االإىصىسة 

 مصش

-ُت الآداب بذمُاطالعمُذ العابم ليل

مذًش مشهض جطىٍش الخعلُم الجامعي 

ملشس اللجىت العلمُت  –بجامعت االإىصىسة 

لتركُت الأظاجزة والأظاجزة االإعاعذًً في 

 أصىٌ التربُت والخخطُط التربىي 

21 
هاصش أخمذ  أ.د

 الخىالذه

مىاهج  أظخار

جذسَغ طشق و 

التربُت 

 الاظلامُت

الجامعت 

الأسدهُت _ 

 الأسدن

ت  عمُذ و لُت الذساظاث الؤوعاهُت التربىٍ

هائب ثم سئِغ حامعت العلىم  –بعمان

 "
ً
ج  –الؤظلامُت العاالإُت " ظابلا خشٍ

طاهُا. –حامعت هبراظيا   بشٍ

22 
هُاف بً سؼُذ  أ،د

 الجابشي 

 أظخار

اكخصادًاث 

الخعلُم 

 وظُاظخه

حامعت طُبت 

 الععىدًت  -

عمُذ ولُت التربُت بجامعت طُبت باالإذًىت 

" االإىى 
ً
االإؽشف العام على  –سة" ظابلا

م الخعلُم  البدىث والبُاهاث بهُئت جلىٍ

ب باالإملىت  وهُل وصاسة الخعلُم  –والخذسٍ

."
ً
 بالععىدًت" ظابلا

23 
ًىظف الخعُني  أ.د

 الؤمام

 أظخار

اث  جشبىٍ

اضُاث  الشٍ

 حامعت طىطا

 مصش

الىهُل العابم للذساظاث العلُا 

م  –والبدىث بجامعت طىطا  عضى فشٍ

عخماد الأوادًمي ليلُت التربُت بجامعت الا 

 " 
ً
  -الؤماساث " ظابلا
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 لٕاعذ انُشش بمجهخ كهٛخ انترثٛخ ثبنعشٚش      

تنشر المجمة البحكث كالدراسات التي تتكافر فييا الأصالة كالمنيجية السميمة عمى ألا يككف البحث  .ٔ
عة كالنشر لدل أم جية أخرل في نفس كقت لممراجتـ تقديمو المقدـ لمنشر قد سبؽ كأف نشر، أك 

  تقديمو لممجمة. 
 بإحدل المغتيف: العربية أك الإنجميزية. لمنشر تقُبؿ الأبحاث المقدمة  .ٕ
 عبر مكقع المجمة ببنؾ المعرفة المصرم –تقدـ الأبحاث  .ٖ

https://foej.journals.ekb.eg 
، كىكامش حجـ الكاحد ٗٔحجـ الخط ، ك (Simplified Arabicمكتكبة بخط ) الكتركنيان  

سـ، مع مراعاة أف تنسؽ الفقرة بالتساكم ما بيف اليامش الأيسر كالأيمف ٘.ٕمنيا 
(Justify( كترسؿ إلكتركنيان عمى شكؿ ممؼ .)Microsoft Word.) 

حجـ الخط ، كالتنسيؽ يتـ فكر كصكؿ البحث مراجعة مدل مطابقتو مف حيث الشكؿ لبنط ك  .ٗ
، كالحجـ كفقان لقالب النشر المعتمد لممجمة ، عممان بأنو يتـ تقدير الحجـ كفقان ليذا القالب ، 

 كمف ثـ تقدير رسكـ تحكيمو كنشره.
يجب ألا يزيد عدد صفحات البحث بما في ذلؾ الأشكاؿ كالرسكـ كالمراجع كالجداكؿ  .٘

. )الزيادة برسكـ إضافية(. كيتـ تقدير عدد ةوفقاً لقالب المجم( صفحة ٕ٘كالملبحؽ عف )
 الصفحات بمعرفة ىيئة التحرير قبؿ البدء في إجراءات التحكيـ

يقدـ الباحث ممخصان لبحثو في صفحة كاحدة، تتضمف الفقرة الأكلى ممخصان بالمغة العربية،  .ٙ
 ا. كممة لكؿ مني ٕٓٓكالفقرة الثانية ممخصان بالمغة الإنجميزية، كبما لا يزيد عف 

يكتب عنكاف البحث كاسـ المؤلؼ كالمؤسسة التي يعمؿ بيا عمى صفحة منفصمة ثـ يكتب  .ٚ
عنكاف البحث مرة أخرل عمى الصفحة الأكلى مف البحث ، كالالتزاـ في ذلؾ بضكابط رفع 

 البحث عمى المكقع. 
مة يجب عدـ استخداـ اسـ الباحث في متف البحث أك قائمة المراجع كيتـ استبداؿ الاسـ بكم .ٛ

 "الباحث"، كيتـ أيضان التخمص مف أية إشارات أخرل تدؿ عمى ىكية المؤلؼ. 
البحكث التي تقدـ لمنشر لا تعاد لأصحابيا سكاءن قُبؿ البحث لمنشر، أك لـ يُقبؿ. كتحتفظ  .ٜ

 ىيئة التحرير بحقيا في تحديد أكلكيات نشر البحكث. 

https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
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مجمة، أك تمؾ التي لا تشتمؿ لف ينظر في البحكث التي لا تتفؽ مع شركط النشر في ال  .ٓٔ
 عمى ممخص البحث في أم مف المغتيف ، كعمى الكممات المفتاحية لو.

رسالو مع إيصاؿ   .ٔٔ رفاؽ إقرار المكافقة عمى اتفاقية النشر. كا  يقكـ كؿ باحث بنسخ كتكقيع كا 
السداد ، أك صكرة الحكالة البريدية أك البنكية عبر إيميؿ المجمة 

J_foea@Aru.edu.eg قبؿ البدء في إجراءات التحكيـ 
يتـ نشر البحكث أك رفض نشرىا في المجمة بناءن عمى تقارير المحكميف، كلا يسترد المبمغ في  .ٕٔ

 حالة رفض نشر البحث مف قبؿ المحكميف.
 لبت المطمكبة. يُمنح كؿ باحث إفادة بقبكؿ بحثو لمنشر بعد إتماـ كافة التصكيبات كالتعدي .ٖٔ
في حالة قبكؿ البحث يتـ رفعو عمى مكقع المجمة عمى بنؾ المعرفة المصرم ضمف العدد  .ٗٔ

المحدد لو مف قبؿ ىيئة التحرير ،  كيُرسؿ لمباحث نسخة بي دم أؼ مف العدد ، ككذلؾ 
 نسخة بي دم أؼ مف البحث ) مستمة (.

كمف المستلبت مقابؿ رسكـ تكمفة تكفير نسخة كرقية مف العدد ،  –في حالة الحاجة  –يمكف  .٘ٔ
 الطباعة ، كرسكـ البريد في حالة إرساليا بريديان داخؿ مصر أك خارجيا.

 يجدر بالباحثيف ) بعد إرساؿ بحكثيـ ، كحتى يتـ النشر ( المتابعة المستمرة لكؿ مف: .ٙٔ
مكقع المجمة المربكط ببنؾ المعرفة المصرم  -

https://foej.journals.ekb.eg 
كبريده الالكتركني الشخصي لمتابعة خط سير البحث عبر رسائؿ تصمو تباعان مف إيميؿ  -

  J_foea@Aru.edu.egالمجمة الرسمي عمى مكقع الجامعة  
شر، كنشره ؛ تتـ عبر مكقع المجمة ، جميع إجراءات تمقي البحث، كتحكيمو، كتعديمو، كقبكلو لمن

يميميا الرسمي، كلا يُعتد بأم تكاصؿ بأية كسيمة أخرل غير   ىاتيف الكسيمتيف الالكتركنيتيف.كا 
 
 
 
 
 

mailto:J_foea@Aru.edu.eg
mailto:J_foea@Aru.edu.eg
https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
mailto:J_foea@Aru.edu.eg
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  ( الثلاثوفالسابع  و محتويات العدد ) 
 ىيئة التحرير السنة السابعة

 الصفحات الباحث عنواف البحث الرقـ

 دبحوث العد

1 

الاَتخبثبد تشثٕٚبد  
 إعداد 

 الله فضؿ رجب محمد/  د.أ بقمـ
 العريش بجامعة التربية بكمية الأستاذ

2 

الدضطشثخ انٕانذ٘ انتعهك أنمبط خفض في إسشبد٘ ثشَبيج فعبنٛخ  
 الدشاْمين يٍ عُٛخ نذٖ انشخصٛخ يٍ الدعتى انثلاثٙ خفض في ٔأثشِ

 إعداد 
 أحمد وائؿ المتولى عبد الباقى الخولى الباحث/ 
 بمديرية التضامف الإجتماعى شماؿ سيناء – أخصائي نفسي

 السيد كامؿ الشربينيأ.د. 
 الصحة النفسية المتفرغ أستاذ
 العريش جامعة – التربيةكمية 

 ضياء أبو عاصي فيصؿ د.
 مساعد ورئيس قسـ الصحة النفسية أستاذ

 العريش جامعة – التربيةكمية 

3 

بد انتخطٛطٛخ في تًُٛخ انتفكير الذُذعٙ نذٖ فبعهٛخ اعتخذاو الدُظً
 تلايٛز الدشحهخ الإعذادٚخ

 إعداد 
 الباحثة / رندة فؤاد عبد الحميد حسيف
 موجو رياضيات بإدارة العريش التعميمية
 أ.ـ.د. نبيؿ صلاح المصيمحي جاد
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 أستاذ المناىج وطرؽ تدريس الرياضيات المساعد
 جامعة العريش -كمية التربية 

 د. أسماء سامي السروجي
 يشجامعة العر  -مدرس المناىج وطرؽ تدريس الرياضيات كمية التربية 

4 

سؤٚخ يمترحخ نتحمٛك انشضب انٕظٛفٙ لدعهًٙ الدشحهخ الاثتذائٛخ بمذاسط 
 لزبفظخ شمبل عُٛبء يٍ خلال انتًكين الدُٓٙ

  إعداد
 سميماف العزيز عبد محمد الباحثة / سارة

 أ.د. أحمد عبد العظيـ سالـ
 أستاذ ورئيس قسـ أصوؿ التربية  

 جامعة العريش -لتربية كمية ا
 أحمد محمد الكريـ د.عبد
 مدرس الإدارة التربوية    

 جامعة العريش -كمية التربية 

5 

فبعهٛخ ثشَبيج لبئى عهٗ ثعض أدٔاد انتعهى الانكترَٔٙ في تًُٛخ انتمٕٚى 
 انتكُٕٚٙ
 إعداد 

 الباحثة / عميػاء أبػو بكر عبد المنعـ المتولي
 معمـ أوؿ بإدارة العريش التعميمية
 افأ.د. أحمد عبد الرحمف إبراىيـ عثم

 أستاذ متفرغ بقسـ عمـ النفس التربوي
 جامعة الزقازيؽ -كمية التربية 

 نبيمة عبد الرؤوؼ شراب أ.د.
 أستاذ ورئيس قسـ عمـ النفس التربوي

 جامعة العريش -كمية التربية 
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6 

نتٕجّٛ انفنى ثبلإداساد انتعهًٛٛخ ثشًبل عُٛبء في تحغين أداء يششفي ا
 حيمتر تصٕس –ضٕء يٓبساد انمشٌ الحبد٘ ٔانعششٍٚ 

 إعداد 
 عبد الستار أبو ىاشـ عبد القادرالباحث/ 

 أحمد إبراىيـ سممى أرناؤوطأ.ـ.د. 
  مساعدالوالإدارة التربوية  أستاذ ورئيس قسـ التربية المقارنة

 جامعة العريش -كمية التربية 
 أمؿ جمعة كامؿ د.

 ارنة والإدارة التربوية مدرس التربية المق
 جامعة العريش -كمية التربية 

7 

فبعهٛخ ثشَبيج يمترح في تذسٚظ انتبسٚخ لبئى عهٗ يتطهجبد الأيٍ انفكش٘ 
 نتًُٛخ انتفكير الإيجبثٙ نذٖ طلاة الدشحهخ انثبَٕٚخ    

 إعداد 
 الباحثة / ىناء عمي عابد عبد الباقى

 باحث شئوف تعميـ بجامعة العريش
 أ.د. عمى أحمد الجمؿ

 وطرؽ تدريس التاريخأستاذ المناىج 
 جامعة عيف شمس -وعميد كمية التربية الأسبؽ 

 رضا منصور السيد    د.
 مدرس المناىج وطرؽ تدريس التاريخ

 جامعة العريش -كمية التربية 

8 

The Effectiveness of a Successful Intelligence-based 

Program for Developing English Writing Skills 

among  Preparatory  Schoolers 
Shimaa Abd Al-Alim Mohamed Mostafa Al-Sharawy 

Dr. Taher Mohammad Al-Hadi 

Professor of Curriculum and EFL Instruction, Faculty of 
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 افتتبحٛخ 

 انعبو انثبَٙ عشش: ثذاٚخ جذٚذح
                                                                                                                   

ش  بللم: هُئت الخدشٍ
----------------------------------------------------------------------------------------------------- 

( مف مجمتنا العممية. ىك العدد الأكؿ مف العاـ )الثاني عشر ( ٖٚىذا ىك العدد )
 لممجمة
يأتي، كالمجمة تمضي بثبات كاستقرار جعميا تحافظ عمى قمة التقدير الذم كصمت  

دارة ىيئة التحرير بخبراتيا كبشبابيا.  إليو بفضؿ إرادة الإدارة ، كا 
لجديد كمصرنا تعيش تحديات كبيرة تتعمؽ بأمنيا القكمي عمى يأتي ىذا العدد ا

 . حدكدنا الشرقية مف ناحية، كاستقرارىا السياسي داخميان مف ناحية أخرل
كىيئة تحرير المجمة تستثمر مكعد ىذا العدد لػتأكد دعميا لتكجيات قيادتنا كشعبنا 

في مكاصمة الجيكد في رفض الاعتداءات الغاشمة عمى أىمنا في فمسطيف الغالية، ك 
المبذكلة مف أجؿ كقؼ إطلبؽ النار مف ناحية، كتقديـ المساعدات الإنسانية مف ناحية 
أخرل، كتأكيد أف حدكدنا خط أحمر، كأننا دكلة ذات سيادة. كستبقى مصر عظيمة 

 . بقراراتيا كجيكدىا
كتشارؾ ىيئة التحرير في تقديرىا لإرادة شعبنا العظيـ في اختياراتو الحرة 
بالانتخابات الرئاسية التي تمت خلبؿ الشير الماضي، كشارؾ فييا المصريكف بالخارج 

ـ فترة رئاسية جديدة عمى ٕٕٗٓكبالداخؿ، كمع انتيائيا تبدأ مصر مع بداية العاـ الجديد 
 طريؽ مصرنا الجديدة

كيتصدر العدد الجديد الحالي بمقاؿ عف تربكيات الانتخابات يتضمف بعض القيـ 
 ة كالمبادئ الحاكمة ليذا النشاط السياسي الميـ.التربكي

مف عمر  ٕٔـ ليتزامف مع العاـ ٕٕٗٓيأتي مكعد صدكر ىذا العدد في أكؿ يناير 
بعد الألفيف مف العاـ الميلبدم، كذلؾ مع نيايات الفصؿ الدراسي  ٕٗالمجمة مع العاـ 
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التدريس، كلما الأكؿ مف العاـ الجامعي؛ حيث فترة الحصاد لما زرعو أعضاء ىيئة 
 حصمو طلبب الكمية في مرحمتي الميسانس كالبكالكريكس كالدراسات العميا

كمعنى ما سبؽ أف العدد الجديد يأتي في أياـ ثرية جدان ، كحاسمة جدان، كتتصؼ 
 بالأىمية كالاىتماـ عمى كؿ المستكيات الفردية كالجماعية كالقيادية كالشعبية.

ل عميو مف بحكث في التخصصات التربكية المختمفة كما احتك  –بيذا العدد  –لعمنا 
 –نككف إيجابييف في مشاركة الكمية أنشطتيا العممية كالمجتمعية المختمفة، كمشاركيف 

 في الأحداث المحمية كالإقميمية المثيرة كالساخنة.  –بإيجابية 
 في مجالات التربية ةعممي ثمانية يحكث ( متضمف ٖٚيأتي العدد الحالي ) العدد 

 المختمفة بالمغتيف : العربية كالإنجميزية، كذلؾ في المكضكعات التالية:
  .التعمؽ الكالدم المضطربة كالثلبثي المعتـ مف الشخصية لدل المراىقيف 
 اليندسي.   التفكير تنمية كدكرىا في التخطيطية المنظمات 
 الميني.  التمكيف خلبؿ مف الابتدائية المرحمة لمعممي الكظيفي الرضا 
 التككيني.   التقكيـ كتنمية الالكتركني التعمـ دكاتأ 
 كالعشريف. الحادم القرف ميارات ضكء في الفنى التكجيو مشرفي أداء تحسيف 
 الإيجابي.  التفكير كتنمية الفكرم الأمف متطمبات 
 الإنجميزية. بالمغة الكتابة ميارات الذكاء الناجح كتنمية 
 الإنجميزية. بالمغة لقراءةا في الطلبقة المتمايز كتنمية التدريس 

نأمؿ أف يحظى ىذا العدد برضا القراء الأعزاء ، كيجدكف فيو ما يفيدىـ ، كما يفتح 
 أماميـ المزيد مف مجالات البحث التربكم                

 والله الموفؽ
 ْٛئخ انتحشٚش
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Abstract 

 
This study aimed at investigating the effectiveness of a successful 

intelligence-based program for developing English writing skills 

among preparatory schoolers. The participants (N=25) were divided 

into two groups; the experimental group and the control one. The 

experimental group consisted of 12 students at Al-Arish Preparatory 

Institute for Girls, Al-Arish city, North Sinai Governorate, whereas the 

control group consisted of 13 students at Al-Arish New Preparatory 

Institute for Girls, Al-Arish city, North Sinai Governorate. The 

instruments and material were prepared and validated as follows: a 

writing skills checklist, a writing skills pre-post test and a successful 

intelligence-based program. The experimental group received the 

successful intelligence-based program as an experimental intervention, 

while the control group received only the regular running program. 

The writing skills test was pre-administered. The successful 

intelligence-based program was implemented, and then the test was 

post-administrated at the end of the intervention. Data was collected 

and statistically analysed. The study results revealed that there are 

statistically significant differences between the mean scores of the 

experimental group pre and post measurements on the writing skills 

test in favour of the post measurement. Results also showed that there 

are statistically significant differences between the mean scores of the 
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experimental and control groups on the writing skills test in favour of 

the experimental group. Accordingly, it is concluded that the 

successful intelligence-based program has a positive effect on 

developing the first year preparatory schoolers’ writing skills.  

Key words:  Successful intelligence-English writing skills  

 

 بانهغت انعربُت  يستخهص انرسانت

ىدفت الدراسة الحالية إلى التحقؽ مف فاعمية برنامج مقترح قائـ عمى نظرية الذكاء 
 الناجح لتنمية ميارات الكتابة بالمغة الإنجميزية كالاتجاه نحك الكتابة لدل طلبب المرحمة
الإعدادية. كاعتمدت الدراسة الحالية عمى المنػيج شبو  التجػريبي، القائـ عمى تصميـ 

( بمعيد فتيات العريش الإعدادم، بمدينة العريش، ٕٔالمجمكعتيف )تجريبية كعددىا )
( بمعيد فتيات العريش الإعدادم الجديد، ٖٔكضابطة كعددىا ) -محافظة شماؿ سيناء

ؿ سيناء، كذلؾ لمتعرؼ عمى فاعمية البرنامج المقترح في تنمية بمدينة العريش، محافظة شما
متغيرات الدراسة. كتـ تدريس البرنامج المقترح كالقائـ عمى نظرية الذكاء الناجح عمى 
المجمكعة التجريبية فقط، بينما تـ التدريس لممجمكعة الضابطة باستخداـ الطريقة التقميدية. 

كتـ تحكيميا، كتككنت مف قائمة ميارات الكتابة، كاختبار  كقد أعدت الباحثة  أدكات الدراسة 
ميارات الكتابة القبمي كالبعدم، ، كالبرنامج المقترح كالقائـ عمى نظرية الذكاء الناجح. كتـ 
تطبيؽ اختبار ميارات الكتابة القبمي عمى مجمكعتي الدراسة، ثـ تدريس البرنامج المقترح 

عمى المجمكعة التجريبية فقط. كأخيرا إجراء الاختبار كالقائـ عمى نظرية الذكاء الناجح 
البعدم للؤدكات عمى المجمكعة التجريبية كالضابطة، ثـ حصر الدرجات كمعالجتيا إحصائيا 
لمتأكد مف صحة الفركض كالخركج بالنتائج كتفسيرىا، كتقديـ التكصيات كالمقترحات في 

  ضكء ما أسفرت عنو نتائج الدراسة.
اسة إلى النتائج التالية: تكجد فركؽ دالة إحصائيان عند مستكل كقد تكصمت الدر 

بيف متكسطي درجات الطلبب في الاختبار البعدم لميارات الكتابة بالمغة الإنجميزية  ٘ٓ.ٓ
كمتكسط درجات الطلبب في الاختبار البعدم لممجمكعة الضابطة في اختبار ميارات الكتابة 

لكتابة. كبناء عمى ذلؾ، فقد تـ اثبات فاعمية البرنامج ،  لصالح الاختبار البعدم لميارات ا
المقترح كالقائـ عمى نظرية الذكاء الناجح لتنمية ميارات الكتابة بالمغة الإنجميزية لدل طلبب 

 الأكؿ الإعدادم.  الصؼ
 مهارات الكتابة-الكممات المفتاحية:  الذكاء الناجح
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1. Introduction   

  

  Language is the reflection of the inside of the mind. Whatever 

we do in our life is expressed by language. Nothing is more 

important to people than language. It is the merit which 

distinguishes human beings from all other creatures on land, so it 

can be said that the human language is unique. In the last two 

decades, it was said that the world was a small village, but 

nowadays, we describe the world as a room without walls due to 

language and means of communication.  

   Herriot (2012) found out that language is used to refer to the 

processes in the brain which regulate language behavior, whereas 

thinking is used to refer to the processes in the brain which 

regulate the non-verbal behavior. Farrell (2014, 161) reported 

that language doubtlessly has power and is certainly important, 

so its role and impact can be over-estimated and over-stated.  

   According to Dudeney and Hockly (2010) English is a common 

language. More people speak English as a foreign language than 

monolingual English ―native speakers‖. Over the past few 

decades, English has become the global language. Many 

countries include the compulsory study of English as a foreign 

language from primary school to the university and many parents 

are aware that some knowledge of English will help their 

children get better jobs in the future. Also, countries are keen to 

improve their citizens’ English skills in order to ensure entry into 

global market. In short, English has a worldwide importance. 

   In the same line, Spratt, Pulverness and Williams, (2011) 

assured that  English has four skills which are arranged in the 

following order: listening, speaking, reading and writing. 

Particularly, writing involves producing language rather than 

receiving it as in listening and reading. In other words, it is one of 

the productive skills. 

   Fidalgo, Harris and Braaksma (2018) reported that writing 

has an effective role in academic success where students have to 

accomplish written tasks across the educational levels. Moreover, 

writing skills are needed to show students’ learning in exams or 
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as tools to learn. Also, writing is an influential variable on 

students’ achievement and an important vehicle for learning, so it 

is a critical goal in today’s schools.  

  Belasen (2000) stated that it is supposed to think of  

writing as an influential process of having clear meaning that is 

easy to understand. Writing skills are considered important and 

necessary tools of discovery, development and expansion of 

people’s thinking aspects. Such skills help people to recognise 

what they know and what is essential to know to make sense to 

them. Gangal (2011) reported that the decisive aim of obtaining 

writing skills is to help a student express himself or herself 

socially and creatively on something that is in his or her mind. 

  Accordingly, Sant (2008) posited five characteristics of 

successful writing as follows: (1) correct; (2) brief; (3) fits its 

audience perfectly; (4) fits its purpose perfectly; and (5) obvious. 

Also, Graham, McKeown, Kiuhara and Harris (2012) showed 

learning writing implies the learning of writing skills, rules and 

conventions (sentence structure, grammar, spelling, usage, 

capitalization and punctuation). Therefore, students should not 

only recognise these techniques but also recognise how to control 

and use them. Well writing implies the learning of mental steps 

(introduction, body and conclusion) to write a piece of writing 

and to manage the production of writing, which is the main 

purpose of strategic writing instruction.  

  

  Moreover, (Johnson and Westkott, 2004; Dew, 2013 & Kaven, 

2015) stated that there are six major stages of successful writing 

which are as follows: prewriting, drafting, consulting, revising, 

editing and publishing_ that are shown through a reasonable 

sequence because students are transferred from thinking of ideas 

to writing the final piece. In fact, each stage interrelates with the  

other stages. Practically, each stage is used separately for the 

purposes of teaching. At the end, the writing process is a means 

by which students improve a piece of writing.  

    According to Cerveny and Cotti (2003) teaching writing 

skills in a separate way or away from strategies means telling 



 

 
  The Effectiveness of a Successful Intelligence-based Program for Developing English 

Writing Skills among  Preparatory  Schoolers 
Shimaa Abd Al-Alim Mohamed      Dr. Taher Mohammad Al-Hadi     Dr. Mahdi M. Abdallah 

 

  

0202    يناير –السابع والثلاثونالعدد  –الثانية عشرة  السنة  –جامعة العريش  –مجلة كلية التربية   215 

 

students what to do without making them clear (concerning how 

they can do it). Through strategies, students are shown how 

readers and writers use skills while they are reading or writing. 

Writing strategies are so useful since no single strategy is suitable 

for every student. These strategies which are needed by students 

involve: 1. Understanding the purposes for writing (e.g., to 

inform, to convince, and to generate personal ideas). 2. Using the 

stages in writing process (e.g., prewriting, drafting, revising, and 

proofreading). 

    Harmer (2004) showed that there are a set of 

performances that are needed to be performed by teachers in the 

writing classrooms so as to assist his/her students to be better 

writers. These duties are: (1) Demonstrating; (2) Motivating or 

stimulating and encouraging; (3) Supporting; (4) responding; and 

(5) Evaluating.  

    Due to the importance of the English writing skills, the 

current study sheds the light on them. In addition, the previous 

studies reveal that although English writing skills are important, 

the present pilot study proves that the first year schoolers’ 

performance related to these skills are not suitable and sufficient, 

so here’s a study tries to come up with solutions to the first year 

schoolers’ performance related to the English writing skills.  

 

   Moreover, there are several studies that have focused on 

English writing skills since students encounter difficulties in such 

skills. These previous studies suggested ways, strategies, and 

theories to develop writing skills such as: Mahmoudi and Buğra 

(2020); Hassan, Uddin, and Akhtar (2019); Noyan and Kocoglu 

(2019); Kilic (2019); Mohammad (2018); Astawa, Artini, and 

Nitiasih (2017); Fath Al-Bab (2016) and Engin (2014).  

  On the other hand, Sternberg (2003) stated that students 

in teaching for successful intelligence are helped to make use of 

the most of their skills by addressing such students more or less 

some of the time. Certainly, teaching for successful intelligence 

is not meant teaching everything three times, but it is meant 

teaching in each of the ways part of the time. An advantage of 
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such a procedure is that each student’s exact strengths and 

weaknesses are not recognised but when teaching in all of the 

ways; some students’ strengths are directed while revealing other 

students’ weaknesses. 

   Sternberg and Grigorenko (2007) suggested that successful 

intelligence means recognizing the capacities of people’s wide 

area of skills. The core hypothesis of Triarchic Instruction or 

successful Intelligence-based Instruction is that teachers should 

appreciate the variety in students’ aspects of skill.  McInerney 

(2014) stated that  through Sternberg’s successful intelligence 

theory, students’ achievement will be developed if the three 

distinctive and connected types of thinking (analytical, creative, 

and practical) are inserted in everyday teaching and learning as it 

will  provide a good  and strong layer for successful everyday 

living. In addition, teachers will have a greater possibility of 

enhancing expert learners if instruction implies analytical skills, 

creative skills, and practical skills, as well as memory skills.  

  Kaven (2015) proposed that students have to take into 

consideration the fact that writing is one of the fundamental 21
st
 

century life skills. Such a skill is a key issue that it is not 

discussed or questioned. In addition, research proves that to be 

successful in controlling writing skill, it needs a strong 

connection between writing process and overall education 

success. So, writing process needs to be linked to students’ 

analytical, practical, and creative skills. Also, such a thing is 

related directly to successful intelligence theory.  

2. Context of the problem  

  The researcher assures that writing skill  is very important skill.  

Also, it is often perceived as the most difficult language skill 

since it requires a higher level of productive language control 

than other skills. Such a thing is proved through: Previous studies 

and related literature which indicate the importance of English 

writing skills as : (Astawa,  Artini, and Nitiasih (2017),  Yagelski 

(2015), Engin (2014),  Elashri (2013), and Hodson  and Jones 

(2012). In addition, the experience that the researcher gained 

while working as a teacher and a supervisor. She observes that 
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preparatory schoolers –especially the first-year cannot write in a 

way that enables them to deduct, criticize, create, or even come 

up with ideas that suit a topic. 

   Finally, the pilot study reveals that  the first-year prep. 

schoolers are facing some problems related to English writing 

skills.  So, to make sure of the study problem, the researcher 

conducted a pilot study. A group of students (N=19) was chosen 

from the 1
st 

preparatory students during the second semester of 

the scholastic year (2021-2022).  An English writing skills pre-

post test was used. 

  For this test, the researcher prepared it and the participants 

were asked to choose two topics they thought could be more 

appropriate to write about than the rest of the other ones: they 

had to write two compositions of ten sentences for each of the 

topics selected. They were assessed under five components: 

content, organisation, sentence fluency, writing conventions and 

layout and and mechanics. The score ranged from 1-4. The 

results of the pilot study indicated that the participants had many 

problems concerning writing skills. They were not good at 

English writing skills. The highest scores of the pilot study were 

twenty-eight out of forty, whereas the lowest scores were zero 

out of forty. 

 

3. Statement of the Problem 

    First year preparatory schoolers face some difficulties 

during English writing classes, in addition to having negative 

attitudes towards writing in English. Briefly, they lack some of 

EFL writing skills.  Consequently, the statement of the problem 

of the current study is summarized as follows:  

―the weakness of English writing skills among preparatory 

schoolers‖. 

4. Questions of the Study 

     In order to accomplish the aims of the study, answers to 

the following questions were needed:  

1. What are the required English writing skills for the first year 

preparatory schoolers? 
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2. To what extent do the first year preparatory schoolers possess 

such skills? 

3. How effective is a successful intelligence-based program for 

developing English writing skills among preparatory schoolers? 

5.  Hypotheses of the Study 

1. There are statistically significant differences between the mean 

scores of the experimental group schoolers and the mean scores 

of the control group schoolers on the English writing skills pre-

test at 0.05 level in favor of the experimental group.  

2. There are statistically significant differences between the mean 

scores of the experimental group schoolers and the mean scores 

of the control group schoolers on English writing skills post-test 

at 0.05 level in favor of the experimental group.  

3. The successful intelligence-based program is effective in 

developing English writing skills among preparatory schoolers. 

6. Aims of the Study 

  The present study aims at: 

- Developing English writing skills  

- Investigating the effectiveness of a successful intelligence-

based program for developing English writing skills among 

preparatory schoolers.  

7. Significance of the Study 

  The present study might be of significance in two ways: the 

theoretical aspect and the practical one. 

a. Theoretical aspect 

1. The study will direct educationalists’ view towards using a 

successful intelligence-based program for developing preparatory 

schoolers’ English writing skills and attitudes towards writing 

because such a study is consistent with the modern trends that 

call for the schoolers’ active learning.  

2. It can direct curriculum planners to implement the present 

study in various English workshops and courses. 

3. It can encourage researchers in the field of TEFL to conduct 

more researches about English writing skills and other necessary 

skills and sub-skills in English. 
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4. It can also pave the way for EFL students for helping them to 

find out about their strengths and weaknesses in English writing 

classes. 

b. Practical aspect 

1- The study can help preparatory schoolers to develop their 

English writing skills and build positive attitudes towards 

writing.   

2- The study can help teachers to develop their methods of 

teaching using the theory of successful intelligence for 

developing preparatory schoolers’ English writing skills and 

attitudes towards writing.     

3. It can provide EFL teachers with a Teacher's Guide based on 

the theory of successful intelligence through the prepared 

 program for developing English writing skills among 

preparatory schoolers. 

8. Participants of the Study 

   The study participants consist of two groups of the first year 

preparatory schoolers. The experimental group (N=12) was 

assigned to receive the experimental treatment (SIBP), while the 

control group (N=13) was assigned to receive the traditional 

instruction concerning the English writing skills.  

 

9.  Method of the Study 

    The researcher used the quasi- experimental design with two 

groups from the first-year preparatory schoolers: one group was 

an experimental group and the other was a control one. The 

program was administered to the experimental group to 

investigate the effectiveness of using a successful intelligence-

based program for developing preparatory schoolers’ English 

writing skills. Before conducting the experiment, the groups were 

pre-tested.  Only the experimental group was taught using a 

successful intelligence-based program for developing the first 

year preparatory schoolers’ English writing skills. Immediately 

after conducting the SIBP, the experimental group and the 

control one were post-tested. 

10. Instruments and Material of the Study 
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1.  A writing skills checklist        

2. An English writing skills pre-post test 

3. A successful intelligence-based program for developing 

English writing skills among preparatory schoolers. 

11. Definition of Terms 

1. Successful Intelligence 

  Based on many different definitions reviewed in the literature 

and related studies as  for successful intelligence, the researcher 

defines it  operationally as thus: ―The integrated set of skills 

needed to recognize one’s strengths and make the most of them, 

and recognize one’s weaknesses and find ways to correct or 

compensate for them through three main skills: analytical, 

creative, and practical‖. 

2. English Writing Skills 

  Based on many different definitions reviewed in the literature 

and related studies as for English writing skills, the researcher 

defines it  operationally as thus ―The skills of using words, 

sentences, structures and punctuation, expressing various topics 

in writing in addition to differentiating between facts and 

opinions and discussing for/against a certain topic, comparing 

and contrasting, providing with suitable causes and effects, 

making predictions, and giving positive/negative comments 

through a piece of writing that is going to be written well and 

appropriately via proper words, structures and ideas in addition to 

good presentation.‖ 

   To improve the teaching and learning of writing in English, 

there is a need to equip the teachers with new learning theories 

that are proven effective in enhancing students’ writing skills due 

to teaching students to write equals to teaching them how to 

think. One of which is successful intelligence. Such a theory 

addresses four types of different thinking skills.Therefore, this 

study suggests using successful intelligence-based program and 

employing by teachers to develop students’ EFL writing skills. 

Successful intelligence is one of the contributing theories.  
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     Sternberg and Grigorenko (2003) showed that the 

characteristics of successful intelligence-based instruction are as 

follows: (1)Successful intelligence-based instruction inspires 

students to maximize their strengths; (2) It inspires students to 

compensate or correct their weaknesses; (3) It clearly conveys 

material to three various skills by capitalizing on the number of 

retrieval ways to the information. This means it encourages 

memory retrieval later on;  (4) It encourages elaborative rather 

than maintenance rehearsal, in which results are more elaborated 

memory routes for the material; and (5) Through using successful 

intelligence-based instruction, students become highly motivated 

ones as such a kind of instruction makes the material more 

exciting than other conventional forms of instruction do. 

Sternberg and Grigorenko (2003) added that traditional ways for 

teaching pay attention to a small number of students with certain 

skills and almost never  pay attention to a large number of 

students who have a strong desire to succeed, and whose skills do 

not  harmonize with the patterns valued by the schools. Whereas 

teaching for successful intelligence values such neglected skills 

and then changes teaching and assessment so that students can be 

led to success in school.  

 

   According to Sternberg and Grigorenko (2007) successful 

intelligence- based Instruction is an instruction in which students: 

(1) seize the opportunity to show who they are and, so, 

confidence is improved;  (2) feel agreeable; (3) admit, see, and 

appreciate other individuals of the learning group; (4) insist on 

facing failure and search for substitutional processes to succeed 

in controlling difficult materials; (5) identify serious learning 

situations to capitalize success; (6) recognize and observe their 

personal strengths and weaknesses; and (7) try very hard to 

improve their strengths and correcting for their weaknesses.  

    Sternberg (2009) suggested that teaching for successful 

intelligence encourages students to be involved in memory 

instruction as well as analytical, creative, and practical 

instruction. The most important strategies are as follows: Strategy 
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1: Teaching for memory instruction; Strategy 2: Teaching for 

analytical instruction; Strategy 3: Teaching for creative 

instruction; and Strategy 4: Teaching for practical instruction.  

    Sternberg and Grigorenko (2007) proposed that students 

can be inspired to achieve success within Successful Intelligence- 

based Instruction or Triarchic Instruction (TI) by constantly 

seizing the opportunities to improve all three skills by examining 

their achievement in all these skills, so teachers’ and students’ 

responsibility is to make an effort to teach and learn through 

these three aspects of successful intelligence. 

    Lang (2007) indicated that each skill of successful 

intelligence is not enough or sufficient in its own. Those who are 

highly analytically intelligent, but do not have the other two skills 

are so good at memorizing and analysing. In addition, 

analytically intelligent people are not likely to come up with 

creative ideas. On the other hand, people who are highly 

creatively intelligent, but they do not have either analytical 

intelligence or practical intelligence are innovators of ideas, 

though they cannot judge appropriateness of such ideas. Whereas 

highly practically intelligent people can be as likely to apply, 

demonstrate or use ideas of little or no value as to apply, 

demonstrate or use creative ones. 

    Parida (2007) proved that learning, which is gone along 

with certain attitude, is useful and interesting and motivates one 

to go on the learning. While getting a negative attitude will be 

useless and uninteresting. Negative attitude of course stops 

leveraging one’s strengths. One the one hand, it is supposed that 

there is a connection between the attitude and writing skills in 

such a language. On the other hand, there is a connection 

between successful intelligence (leveraging one’s strengths) and 

attitudes towards writing.   

        Mather, Wendling and Roberts (2009) assured that through 

writing, active teachers analyse students’ strengths and 

weaknesses to improve accurate scholastic plans. It is through 

recognising and understanding students’ concerns, in addition to 

recognising or distinguishing their strengths, teachers use proper 
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interventions. To raise writing skills, students’ performance level 

and pedagogical programs should be analysed and planned. 

Teachers should differentiate the relationships between the 

aspects of writing such as spelling, taking notes or expressing 

ideas when using adequate interventions for students especially 

those who have difficulties with writing.  

   Zadeh, Abedi, Yousefi, and Aghababaei (2014) revealed 

that the effect of successful intelligence training has been 

permanent in a long-term period. So, successful intelligence 

training program can be used in schools to promote the academic 

motivation and engagement of students. Also, Masumzadeh and 

Hajhosseini (2019) showed that successful intelligence-based 

education can develop critical thinking disposition and enhance 

academic engagement of students. 

   Hochman and Wexler (2017) explained that writing 

needs students to sequence their ideas and put them in the right 

place. Through different grades, students pass through materials, 

making decisions concerning materials’ importance, connections 

with ideas and facts, and putting such ideas and thoughts into a 

reasonable sequence.  

   McNeely (2014) mentioned  11 ways  to develop writing skills 

as follows: (1) apparent topic, function/purpose, and 

people/audience; (2) exciting openings; (3) obvious style/form; 

(4) obvious sentences; (5) conventional organisation and 

characteristics; (6) integral  paragraphs; (7) clear language; (8) 

consequential/logic paragraphs; (9) harmonious paragraphs; (10) 

sensitivity and techniques ; and (11) influential closings. In 

addition, the following points are to strengthen/enhance your 

piece of writing: (1) good examples of good writing must be 

read; (2) practice writing; (3) be good at using techniques that 

produce good piece of writing; and (4) specify points of strengths 

and weaknesses in your piece of writing . 

   Mather, Wendling and Roberts (2009) agreed that the 

elements of writing are made by tightly interweaving components 

that a problem in one element of writing such as spelling leads to 

a problem in another element of writing, such as taking notes or 
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expressing ideas. Handwriting, spelling, usage, vocabulary and 

text structure are most difficult elements of written language 

(writing).  

   As for students, writing is essential to them all. Through 

writing, students become more in charge of their learning. In 

turn, they engage in writing activities and show a lot of interest 

and excitement about writing since they are more enthusiastic. 

They no longer work as passive students in the classroom. When 

students and teachers participate in building relationships, 

students can seize the opportunity for expressing views, ideas, 

opinions, and feelings in writing. Consequently, writing can be 

defined as a developmental process that students can try in a 

successful way at different forms, genres, and styles when it is 

accessed using an organised plan or process. Also, Teachers are 

always in charge of finding strategies that suit learners and 

learning. In addition, teachers are in charge of helping students 

through various  theories and activities (Caswell & Mahler, 

2004). 

 

    Consequently, Successful intelligence based program is 

one of such theories because teaching students to write equals to 

teaching thinking and equals to improving students’ analytical, 

creative and practical capabilities or skills, which related directly 

to successful intelligence theory. Such a theory is used to help 

students overcome writing problems that there are many recent 

studies related to teaching English skills in general. In English 

each skill needs thinking to be developed. Successful intelligence 

is related to various thinking skills. Consequently, it can be said 

that successful intelligence is related to English writing skills. 

13. Results and Discussion 

    Having judged the study instruments valid and reliable, 

they were applied to the study participants (the experimental 

group as well as the control one). Then the SIBP was taught only 

to  the experimental group. Data was collected and analysed 

using the SPSS. The study results show the following: 
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1. There are no statistically significant differences between the 

mean scores of the experimental group schoolers and the mean 

scores of the control group schoolers on the English writing skills 

pre-test. 

2. There are statistically significant differences between the mean 

scores of the experimental group schoolers and the mean scores 

of the control group schoolers on the English writing skills post-

test at 0.05 level in favor of the experimental group.  

3. The successful intelligence-based program is effective in 

developing English writing skills among preparatory schoolers. 

   Obviously, it becomes a consensus agreement among 

findings extracted from implementation, statistical methods and 

the hypotheses of the present study concerning the effectiveness 

of the prepared program. Therefore, this study indicates that 

using the successful intelligence-based program has proved to be 

a great success. 

   The findings assure that the successful intelligence-based 

program has positively affected the first year prep. schoolers’ 

writing skills Consequently, it is highly recommended that  such  

a program (a successful intelligence-based program) can be used 

by English teachers for developing the first year prep schoolers’ 

English writing skills.  

Testing Hypothesis One 

    Hypothesis one states: ―There are statistically significant  

differences between the mean scores of the experimental group 

schoolers and the mean scores of the control group schoolers on 

the English writing skills pre-test at 0.05 level in favor of the 

experimental group‖. In order to test the hypothesis, t-test was 

used to show the differences between the experimental  and the 

control groups’ mean scores on the English writing skills pre-test. 

Table 1: Differences between the experimental and the 

control groups’ mean scores on the English writing skills pre- 

test. The results are presented in the following table: 

 

Dimensi Groups  N  Mea Std  t- D p- Cohen’s 
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    The results show that there are no statistically significant 

differences  between the mean scores of pre-testing of English 

writing skills of the experimental and the control groups. This 

means that the groups are equivalent.  Also, it means that there is 

no significance in this implementation. So, this hypothesis is 

rejected. 

Testing Hypothesis Two 

     Hypothesis three states: There are statistically significant 

differences between the mean scores of the experimental group 

schoolers and the mean scores of the control group schoolers on 

English writing skills post-test at 0.05 level in favor of the 

experimental group. In order to verify the hypothesis, 

independent sample t-test was used. Obviously, t-test value is 

6.04. This indicates that there is significance in this 

implementation. So, this hypothesis is accepted and supported. 

The results obtained are shown in Table 2. 

Table 2: Comparison of the experimental group and the 

control group on post-writing skills testing. The results are 

presented in the following table: 

on  n  valu

e 

f valu

e 

ES 

Writing 

skills 

test 

Control 1

3 

2.15 2.0

3 

1.64 2

3 

.057 

No 

sig. 

-- 

Experimen

tal 

1

2 

3.50 2.0

7 

Dimensi

on  

Groups  N  Mea

n  

Std  t-

valu

e 

D

f 

p-

value 

Cohen

’s ES 

Post-

writing 

Control 1

3 

5.62 4.7

4 

6.04 2

3 

<.00

1 

7.29 
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   Table 2 shows that there are statistically significant differences 

between the mean scores of the experimental group and the mean 

scores of the control group at 0.05 in favor of the post-test of 

writing skills test with a high effect size. t-value between the two 

groups is 6.04 at 0.05 level. Consequently, this result indicates 

the positivity and success of the program proposed-SIBP-for 

developing writing skills. In other words, successful intelligence-

based program is effective in developing writing skills of the 

experimental group. Figure 1 represents the result graphically. 

 

Figure 1: Comparison of the groups (the experimental and 

the control) on the post implementation of the writing skills 

test. The results are presented as follows: 

 

    Figure 1 focuses on the differences between the groups (the 

experimental and the control) on the post implementation of the 

English writing skills test. The mean scores value of  the 

experimental group is 23.25,  while the mean scores value of the 

skills 

test 

Experimen

tal 

1

2 

23.2

5 

9.3

1 

High  
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control group is 5.62. t-test between the two groups is 6.04 at 

0.05 level. Therefore, the figure sheds light on the successfulness 

of the successful intelligence-based program on developing 

experimental group schoolers’ English writing skills. This means 

that this program has a large effect on developing experimental 

group schoolers’ English writing skills. 

Figure 2:  Comparison of pre-post measurements of writing 

skills test of  the control group. The results are presented in 

the following figure: 

 

 

  Figure 1 above shows the pre-post measurements of the control 

group on the English writing skills test . Also, these 

measurements have low approximate values of the English 

writing skills pre-posttest.  Also, this result supports the third 

hypothesis. 

Testing hypothesis three  

   Hypothesis three states: The successful intelligence-based 

program is effective in developing English writing skills among 

preparatory schoolers. To investigate the hypothesis, Cohen’s ES 

is calculated. The results prove the positivity of the successful 
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intelligence-based program on developing the writing skills of 

the targeted sample.  

 

 

 

 

Figure 2: Differences between the pre and post-measurement 

scores of the experimental group on the writing skills test.  

The results are presented in the following figure: 

 

  Figure 2 above shows that there are statistically significant 

differences in the pre and post-measurement scores of the 

experimental group on the writing skills test. The schoolers’ 

writing skills of the posttest have high increasing. It is very clear 

that the experimental group has proved to be a great success. This 

result supports the third hypothesis. 

14. Conclusions 

Based on the study results, the researcher could reach some 

conclusions: 
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1. The successful intelligence theory can be applied in 

writing classes as it helps activate writing as a productive 

skill. 

2. A successful intelligence-based program can be effectively 

used for developing English writing skills among prep. 

schoolers. 

3. Successful intelligence theory can be used as an effective 

theory for helping the first year prep. stage schoolers 

overcome their difficulties related to writing. 

4. This study helps learners overcome the problems of 

English writing skills. Also, it provides teachers with a 

guide via the detailed steps within the prepared program to 

develop the English writing skills using successful 

intelligence-based program, so the researcher can conclude 

that the successful intelligence theory should be integrated 

in teaching with writing skills due to proving the 

effectiveness and usefulness of the program 

15. Recommendations 

1. Students should be provided with some syllabuses based on 

successful intelligence theory along their different educational 

stages to generate ideas connected to the different school topics 

used for writing in English. 

2. Teachers should apply the successful intelligence theory in 

teaching different types of writing with its different stages. 

3. Teachers should be provided with teaching courses based on 

successful intelligence theory for developing other English skills. 

4. Teachers should encourage their students to use the skills of 

writing through different situations and different educational 

activities.  

5. Teachers should attend professional workshops and be coached 

by specialists to increase knowledge and familiarity with 

successful intelligence theory on how to benefit from it in their 

teaching procedures and in their writing classes. 

6. The Successful intelligence theory can also be incorporated 

into the EFL curriculum in English to develop students’ writing 

skills. Also, It is recommended that teachers should use 
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successful intelligence theory to increase students’ interest and 

attitude to write more often. 

7. Students should be provided with a secure and non-threatening 

classroom environment to encourage them to write well. 

8.  Positive feedback within its suitable time is recommended. 

 

16. Suggestions for Further Research 

Further future research should be done to investigate: 

1. The effectiveness of using other strategies (e.g. CORT, TRIZ, 

Mind Mapping) for developing English writing skills among 

primary stage students. 

2. The effect of using successful intelligence theory on 

developing English generative thinking skills among preparatory 

schoolers. 

3. The successful intelligence theory-based program for 

developing English speaking skills among prep. schoolers. 

4. Using the successful intelligence theory-based program for 

developing English listening skills among preparatory schoolers. 

 5. The effectiveness of using successful intelligence theory for 

developing English reading skills among preparatory stage 

students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
  The Effectiveness of a Successful Intelligence-based Program for Developing English 

Writing Skills among  Preparatory  Schoolers 
Shimaa Abd Al-Alim Mohamed      Dr. Taher Mohammad Al-Hadi     Dr. Mahdi M. Abdallah 

 

  

0202    يناير –السابع والثلاثونالعدد  –الثانية عشرة  السنة  –جامعة العريش  –مجلة كلية التربية   232 

 

References 

Astawa, N., Artini, L. & Nitiasih, P. (2017).  Project-based  

Learning  activities and EFL students’ productive skills in 

English. Journal of Language Teaching and Research, 8   

(6), 1147-1155. 

Belasen, A. (2000). Leading the learning organisation: 

communication and competencies for managing change.   

U.S.A: State University of New York Press. 

Caswell, R. & Mahler, B. (2004). Strategies for teaching writing. 

Alexandria: Association for supervision and curriculum 

Development. 

Cerveny, C. & Cotti, M. (2003). 35 learning tools for practicing 

essential reading and writing strategies. New York:  

Scholastic Professional Books. 

Dew, S. (2013). The 5 step essay writing process: English essay  

writing skills For international ESL students. London:  

Stephen E. Dew. 

Dudeney, G. & Hockly, N. (2010). Learning English as a foreign  

language for dummies. England: A John Wiley and Sons,  

Ltd Publication. 

Elashri, I. (2013). The effect of the genre-based approach to 

teaching writing  on the EFL Al-Azhr secondary students' 

writing skills  and their attitudes towards writing (Doctoral 

dissertation), Mansoura  University, Faculty of Education. 

Engin, M. (2014). Extending the flipped classroom model: 

Developing second language writing skills through 

student- 

created digital videos. Journal of the Scholarship of  

Teaching and Learning, 14(5), 12-26. 

Fath Al-Bab, A. S. (2016). Effectiveness of Successful 

Intelligence based-Program for Developing Creative 

Reading and Writing Skills among Secondary School  

Students (Doctoral dissertation). Faculty of Education, Ain 

Shams University: Ain Shams, Egypt. 

 

Fidalgo, R., Harris, K. R., & Braaksma, M. (2018). Design  



 

 
  The Effectiveness of a Successful Intelligence-based Program for Developing English 

Writing Skills among  Preparatory  Schoolers 
Shimaa Abd Al-Alim Mohamed      Dr. Taher Mohammad Al-Hadi     Dr. Mahdi M. Abdallah 

 

  

0202    يناير –السابع والثلاثونالعدد  –الثانية عشرة  السنة  –جامعة العريش  –مجلة كلية التربية   233 

 

principles for teaching effective writing: An introduction.  

In R. Fidalgo, K. R. Harris, & M. Braaksma (Eds.),  

Design principles for teaching effective writing: 

Theoretical and empirical grounded principles  (pp. 3-12). 

Leiden, Boston: Brill. 

Gangal, J. (2011). A practical course for developing writing skills 

in English. New Delhi: PHI Learning Private Limited. 

Graham, S., McKeown, D., Kiuhara, S., & Harris, K. R. (2012). 

"Meta-analysis of writing instruction for students in  

elementary grades": Correction to Graham et al. 

(2012). Journal of Educational Psychology, 104(4), 896. 

Harmer, J. (2004). How to teach writing. Harlow: Pearson 

Education. 

Hassan, H., Uddin, M., & Akhtar, R. (2019). Investigating the 

role of classroom interactional activities in developing 

university students' writing skills at Arab Countries.  

International Journal of Linguistics, Literature and 

Translation (IJLLT), 2(1), 58-64. 

Herriot, P. (2012). Language and teaching. London: Routledge. 

Hochman, J. & Wexler, N. (2017). The writing revolution: A 

guide to advancing thinking through writing in all  

subjects and grades. San Francisco: Jossey-Bass. 

Hodson, P. Jones, D. (2012). Teaching children to write: The  

process approach to writing for literacy (3
rd

 ed.). 

London: Routledge. 

Johnson, K. &Westkott, P. (2004). Writing like writers: Guiding  

elementary children through a writer’s workshop. Texas:  

Prufrock Press; Inc.   

Kaven, K. (2015). Writing workouts to develop common core  

writing  skills. California: ABC-CLIO, LLC. 

Kilic, M. (2019). Vocabulary knowledge as a predictor of  

performance in writing and speaking: A Case of Turkish 

EFL Learners.  PASAA, 57, 133-164. 

 

 

 



 

 
  The Effectiveness of a Successful Intelligence-based Program for Developing English 

Writing Skills among  Preparatory  Schoolers 
Shimaa Abd Al-Alim Mohamed      Dr. Taher Mohammad Al-Hadi     Dr. Mahdi M. Abdallah 

 

  

0202    يناير –السابع والثلاثونالعدد  –الثانية عشرة  السنة  –جامعة العريش  –مجلة كلية التربية   234 

 

Lang, M. (2007). Defining intelligence and success in 21
st
  

century. In M.  Lang (Ed. D). How to choose the perfect 

school: A parent’s guide  to school choice. The United  

Kingdom: Trafford. 

Mahmoudi, F. & Buğra, C. (2020). The effects of using rubrics 

and face to face feedback in teaching writing skill in  

higher education.   International Online Journal of 

Education and Teaching   (IOJET), 7(1). 150-158. 

Masumzadeh, S., & Hajhosseini, M. (2019). Effectiveness of  

Successful intelligence based education on critical 

thinking disposition and academic engagement  

students. Journal of Education and Human 

Development, 8 (1), 106-115. 

Mather, N., Wendling, B. & Robert, R. (2009). Writing  

assessment and instruction for students with learning 

disabilities (2
nd

 ed.). The United States of America:  

Jossey- Bass. John Wiley & Sons, Inc.  

McInerney, D. (2014). Educational Psychology constructing  

learning (6
th

 ed.). Malaysia: Pearson Australia. 

McNeely, A. M. (2014). 11 essentials of effective writing.  

Australia: Wadsworth, Cengage learning.  

Mohammad, M. (2018). A program Based on Successful 

Intelligence Theory for Developing English Creative  

Writing and Motivation among Secondary Schoolers.  

(Doctoral dissertation).  Suez Canal University, Faculty 

of Education.  Ismailia, Egypt. 

Noyan, E. & Kocoglu, Z. (2019). Developing EFL writing skills  

through WhatsApp dialogue journaling. Advances in  

Language and Literary Studies, 10 (2), 38-48. 

Parida, B. (2007). Improving English teaching: Role of psycho- 

social  factors. New Delhi: Discovering Publishing  

House. 

Sant, T. (2008).  The language of success: Business writing that 

informs, persuades, and gets results. New York: American  

Management  Association. 

 



 

 
  The Effectiveness of a Successful Intelligence-based Program for Developing English 

Writing Skills among  Preparatory  Schoolers 
Shimaa Abd Al-Alim Mohamed      Dr. Taher Mohammad Al-Hadi     Dr. Mahdi M. Abdallah 

 

  

0202    يناير –السابع والثلاثونالعدد  –الثانية عشرة  السنة  –جامعة العريش  –مجلة كلية التربية   235 

 

Spratt, M.,  Pulverness, A., & Williams, M. (2011). The TKT: 

Teaching knowledge test course (2
nd

 ed.). New York:  

University of Cambridge and ESOL Examinations. 

Sternberg, R. (2003). Wisdom, intelligence and creativity  

synthesized.  New York: CAMBRIDGE UNIVERSITY 

PRESS. 

Sternberg, R. & Grigorenko, E. (2003). Teaching for successful  

intelligence: principles, procedures, and practices. Journal  

for the Education of the Gifted, 27(2/ 3), 207-228. 

Sternberg, R. & Grigorenko, E. (2007). Teaching for successful   

intelligence: To increase student learning and achievement 

(2
nd

 ed.). The United States of America: CORWIN PRESS. 

Yagelski, R. (2015). Writing: Ten core concepts. Australia: 

CENGAGE  Learning.  

Zadeh, A., Abedi, A., Yousefi, Z., & Aghababaei, S. (2014). The 

effect of  successful intelligence training program on  

academic motivation and academic engagement female  

high school students. International Journal of 

Psychological Studies, 6(3), 118-128. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
  The Effectiveness of a Successful Intelligence-based Program for Developing English 

Writing Skills among  Preparatory  Schoolers 
Shimaa Abd Al-Alim Mohamed      Dr. Taher Mohammad Al-Hadi     Dr. Mahdi M. Abdallah 

 

  

0202    يناير –السابع والثلاثونالعدد  –الثانية عشرة  السنة  –جامعة العريش  –مجلة كلية التربية   236 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

        
 

 

  

0202    يناير –السابع والثلاثونالعدد  –الثانية عشرة  السنة  –جامعة العريش  –مجلة كلية التربية   266 

 

  جامعة العريش  –الرؤية والرسالة وسياسة مجمة كمية التربية   

 سؤٚتُب
أن وكىن دوسَت ػهمُت متمُضة متخصصت فٍ وشش 

. وسؼً إنً انتمُض انممالاث وانبحىث انتشبىَت وانىفسُت
فٍ وشش انفكش انتشبىٌ انمتجذد وانمؼاصش، والإوتاج 
انؼهمٍ رٌ انجىدة انؼانُت نهباحثُه فٍ مجانٍ: انتشبُت 
وػهم انىفس، بما َؼكس متابؼت انمستجذاث، وَحمك 

 انتىاصم بُه انىظشَت وانتطبُك.

 سعبنتُب
وشش وتأصُم انثمافت انؼهمُت بُه انمتخصصُه فٍ انمؼاهذ 

مؤسساث انؼهمُت انمىاظشة وانمختصُه مه انتشبىَُه وان
فٍ انمُذان انتشبىٌ مه انمؼهمُه وانمُاداث انتشبىَت 
وانباحثُه، والاستماء بمستىي الأداء فٍ مجال انتذسَس 
وانبحج انؼهمٍ مه خلال وشش الأبحاث انمبتكشة وػشض 
انخبشاث الإبذاػُت راث انصهت بهزا انمجال، وإَجاد لىىاث 

م وانتفاػم بُه أهم انتخصصاث انمختهفت فٍ نهتىاص
انمُذان انتشبىٌ ػهً انمستىي انمحهٍ، وانؼشبٍ، 
وانذونٍ، مغ تأكُذ انتىىع والاوفتاح والاوضباط انمىهجٍ، 
ومتابؼت الاتجاهاث انؼهمُت وانفكشَت انحذَثت فٍ انمجال 
انتشبىٌ وومهها نلأوساط انتشبىَت فٍ مستىَاتها انمختهفت 

 همت فٍ صىاػت انمؼشفت.بغشض انمسا

 عٛبعتُب
إتاحت فشص نهىشش وانتذاول ػهً انمستىَاث انمحهُت، 

والإلهُمُت، وانمىمُت، ورنك نلإوتاج انؼهمٍ نهباحثُه ػهً 
اختلاف دسجاتهم وتخصصاتهم، ونهتجاسب انىاجحت 
نهمماسسُه فٍ انمُذان انتشبىٌ.وانؼمم ػهً تىىَغ الإوتاج 

نتىظُش، وانتجاسب انفؼهُت انمىشىس نُجمغ بُه انفكش وا
وانمماسساث الأدائُت.واتخار الإجشاءاث انلاصمت، وانتىاصم مغ 
انجهاث انمؼىُت نىمم انمىشىس مه الأوساق إنً مُذان 

انحشص ػهً انىضىح وانمصذالُت وانتىاصم انذائم و.انؼمم
 مغ انباحثُه وانمؤسساث وانمُذان انتشبىٌ.

 


