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Abstract

This study aimed at investigating the effectiveness of a successful
intelligence-based program for developing English writing skills
among preparatory schoolers. The participants (N=25) were divided
into two groups; the experimental group and the control one. The
experimental group consisted of 12 students at Al-Arish Preparatory
Institute for Girls, Al-Arish city, North Sinai Governorate, whereas the
control group consisted of 13 students at Al-Arish New Preparatory
Institute for Girls, Al-Arish city, North Sinai Governorate. The
instruments and material were prepared and validated as follows: a
writing skills checklist, a writing skills pre-post test and a successful
intelligence-based program. The experimental group received the
successful intelligence-based program as an experimental intervention,
while the control group received only the regular running program.
The writing skills test was pre-administered. The successful
intelligence-based program was implemented, and then the test was
post-administrated at the end of the intervention. Data was collected
and statistically analysed. The study results revealed that there are
statistically significant differences between the mean scores of the
experimental group pre and post measurements on the writing skills
test in favour of the post measurement. Results also showed that there
are statistically significant differences between the mean scores of the
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experimental and control groups on the writing skills test in favour of
the experimental group. Accordingly, it is concluded that the
successful intelligence-based program has a positive effect on
developing the first year preparatory schoolers’ writing skills.

Key words: Successful intelligence-English writing skills
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Language is the reflection of the inside of the mind. Whatever
we do in our life is expressed by language. Nothing is more
important to people than language. It is the merit which
distinguishes human beings from all other creatures on land, so it
can be said that the human language is unique. In the last two
decades, it was said that the world was a small village, but
nowadays, we describe the world as a room without walls due to
language and means of communication.

Herriot (2012) found out that language is used to refer to the
processes in the brain which regulate language behavior, whereas
thinking is used to refer to the processes in the brain which
regulate the non-verbal behavior. Farrell (2014, 161) reported
that language doubtlessly has power and is certainly important,
so its role and impact can be over-estimated and over-stated.

According to Dudeney and Hockly (2010) English is a common
language. More people speak English as a foreign language than
monolingual English “native speakers”. Over the past few
decades, English has become the global language. Many
countries include the compulsory study of English as a foreign
language from primary school to the university and many parents
are aware that some knowledge of English will help their
children get better jobs in the future. Also, countries are keen to
improve their citizens’ English skills in order to ensure entry into
global market. In short, English has a worldwide importance.

In the same line, Spratt, Pulverness and Williams, (2011)
assured that English has four skills which are arranged in the
following order: listening, speaking, reading and writing.
Particularly, writing involves producing language rather than
receiving it as in listening and reading. In other words, it is one of
the productive skills.

Fidalgo, Harris and Braaksma (2018) reported that writing
has an effective role in academic success where students have to
accomplish written tasks across the educational levels. Moreover,
writing skills are needed to show students’ learning in exams or
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as tools to learn. Also, writing is an influential variable on
students’ achievement and an important vehicle for learning, so it
is a critical goal in today’s schools.

Belasen (2000) stated that it is supposed to think of
writing as an influential process of having clear meaning that is
easy to understand. Writing skills are considered important and
necessary tools of discovery, development and expansion of
people’s thinking aspects. Such skills help people to recognise
what they know and what is essential to know to make sense to
them. Gangal (2011) reported that the decisive aim of obtaining
writing skills is to help a student express himself or herself
socially and creatively on something that is in his or her mind.

Accordingly, Sant (2008) posited five characteristics of
successful writing as follows: (1) correct; (2) brief; (3) fits its
audience perfectly; (4) fits its purpose perfectly; and (5) obvious.
Also, Graham, McKeown, Kiuhara and Harris (2012) showed
learning writing implies the learning of writing skills, rules and
conventions (sentence structure, grammar, spelling, usage,
capitalization and punctuation). Therefore, students should not
only recognise these techniques but also recognise how to control
and use them. Well writing implies the learning of mental steps
(introduction, body and conclusion) to write a piece of writing
and to manage the production of writing, which is the main
purpose of strategic writing instruction.

Moreover, (Johnson and Westkott, 2004; Dew, 2013 & Kaven,
2015) stated that there are six major stages of successful writing
which are as follows: prewriting, drafting, consulting, revising,
editing and publishing_ that are shown through a reasonable
sequence because students are transferred from thinking of ideas
to writing the final piece. In fact, each stage interrelates with the
other stages. Practically, each stage is used separately for the
purposes of teaching. At the end, the writing process is a means
by which students improve a piece of writing.

According to Cerveny and Cotti (2003) teaching writing
skills in a separate way or away from strategies means telling
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students what to do without making them clear (concerning how
they can do it). Through strategies, students are shown how
readers and writers use skills while they are reading or writing.
Writing strategies are so useful since no single strategy is suitable
for every student. These strategies which are needed by students
involve: 1. Understanding the purposes for writing (e.g., to
inform, to convince, and to generate personal ideas). 2. Using the
stages in writing process (e.g., prewriting, drafting, revising, and
proofreading).

Harmer (2004) showed that there are a set of
performances that are needed to be performed by teachers in the
writing classrooms so as to assist his/her students to be better
writers. These duties are: (1) Demonstrating; (2) Motivating or
stimulating and encouraging; (3) Supporting; (4) responding; and
(5) Evaluating.

Due to the importance of the English writing skills, the
current study sheds the light on them. In addition, the previous
studies reveal that although English writing skills are important,
the present pilot study proves that the first year schoolers’
performance related to these skills are not suitable and sufficient,
so here’s a study tries to come up with solutions to the first year
schoolers’ performance related to the English writing skills.

Moreover, there are several studies that have focused on
English writing skills since students encounter difficulties in such
skills. These previous studies suggested ways, strategies, and
theories to develop writing skills such as: Mahmoudi and Bugra
(2020); Hassan, Uddin, and Akhtar (2019); Noyan and Kocoglu
(2019); Kilic (2019); Mohammad (2018); Astawa, Artini, and
Nitiasih (2017); Fath Al-Bab (2016) and Engin (2014).

On the other hand, Sternberg (2003) stated that students
in teaching for successful intelligence are helped to make use of
the most of their skills by addressing such students more or less
some of the time. Certainly, teaching for successful intelligence
IS not meant teaching everything three times, but it is meant
teaching in each of the ways part of the time. An advantage of
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such a procedure is that each student’s exact strengths and
weaknesses are not recognised but when teaching in all of the
ways; some students’ strengths are directed while revealing other
students’ weaknesses.

Sternberg and Grigorenko (2007) suggested that successful
intelligence means recognizing the capacities of people’s wide
area of skills. The core hypothesis of Triarchic Instruction or
successful Intelligence-based Instruction is that teachers should
appreciate the variety in students’ aspects of skill. Mclnerney
(2014) stated that through Sternberg’s successful intelligence
theory, students’ achievement will be developed if the three
distinctive and connected types of thinking (analytical, creative,
and practical) are inserted in everyday teaching and learning as it
will provide a good and strong layer for successful everyday
living. In addition, teachers will have a greater possibility of
enhancing expert learners if instruction implies analytical skills,
creative skills, and practical skills, as well as memory skills.

Kaven (2015) proposed that students have to take into
consideration the fact that writing is one of the fundamental 21%
century life skills. Such a skill is a key issue that it is not
discussed or questioned. In addition, research proves that to be
successful in controlling writing skill, it needs a strong
connection between writing process and overall education
success. So, writing process needs to be linked to students’
analytical, practical, and creative skills. Also, such a thing is
related directly to successful intelligence theory.

2. Context of the problem

The researcher assures that writing skill is very important skill.
Also, it is often perceived as the most difficult language skill
since it requires a higher level of productive language control
than other skills. Such a thing is proved through: Previous studies
and related literature which indicate the importance of English
writing skills as : (Astawa, Artini, and Nitiasih (2017), Yagelski
(2015), Engin (2014), Elashri (2013), and Hodson and Jones
(2012). In addition, the experience that the researcher gained
while working as a teacher and a supervisor. She observes that
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preparatory schoolers —especially the first-year cannot write in a
way that enables them to deduct, criticize, create, or even come
up with ideas that suit a topic.

Finally, the pilot study reveals that the first-year prep.
schoolers are facing some problems related to English writing
skills. So, to make sure of the study problem, the researcher
conducted a pilot study. A group of students (N=19) was chosen
from the 1% preparatory students during the second semester of
the scholastic year (2021-2022). An English writing skills pre-
post test was used.

For this test, the researcher prepared it and the participants
were asked to choose two topics they thought could be more
appropriate to write about than the rest of the other ones: they
had to write two compositions of ten sentences for each of the
topics selected. They were assessed under five components:
content, organisation, sentence fluency, writing conventions and
layout and and mechanics. The score ranged from 1-4. The
results of the pilot study indicated that the participants had many
problems concerning writing skills. They were not good at
English writing skills. The highest scores of the pilot study were
twenty-eight out of forty, whereas the lowest scores were zero
out of forty.

3. Statement of the Problem

First year preparatory schoolers face some difficulties
during English writing classes, in addition to having negative
attitudes towards writing in English. Briefly, they lack some of
EFL writing skills. Consequently, the statement of the problem
of the current study is summarized as follows:
“the weakness of English writing skills among preparatory
schoolers”.
4. Questions of the Study

In order to accomplish the aims of the study, answers to

the following questions were needed:
1. What are the required English writing skills for the first year
preparatory schoolers?
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2. To what extent do the first year preparatory schoolers possess
such skills?
3. How effective is a successful intelligence-based program for
developing English writing skills among preparatory schoolers?
5. Hypotheses of the Study
1. There are statistically significant differences between the mean
scores of the experimental group schoolers and the mean scores
of the control group schoolers on the English writing skills pre-
test at 0.05 level in favor of the experimental group.
2. There are statistically significant differences between the mean
scores of the experimental group schoolers and the mean scores
of the control group schoolers on English writing skills post-test
at 0.05 level in favor of the experimental group.
3. The successful intelligence-based program is effective in
developing English writing skills among preparatory schoolers.
6. Aims of the Study

The present study aims at:
- Developing English writing skills
- Investigating the effectiveness of a successful intelligence-
based program for developing English writing skills among
preparatory schoolers.
7. Significance of the Study

The present study might be of significance in two ways: the
theoretical aspect and the practical one.
a. Theoretical aspect
1. The study will direct educationalists’ view towards using a
successful intelligence-based program for developing preparatory
schoolers’ English writing skills and attitudes towards writing
because such a study is consistent with the modern trends that
call for the schoolers’ active learning.
2. It can direct curriculum planners to implement the present
study in various English workshops and courses.
3. It can encourage researchers in the field of TEFL to conduct
more researches about English writing skills and other necessary
skills and sub-skills in English.
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4. It can also pave the way for EFL students for helping them to
find out about their strengths and weaknesses in English writing
classes.
b. Practical aspect
1- The study can help preparatory schoolers to develop their
English writing skills and build positive attitudes towards
writing.
2- The study can help teachers to develop their methods of
teaching using the theory of successful intelligence for
developing preparatory schoolers’ English writing skills and
attitudes towards writing.
3. It can provide EFL teachers with a Teacher's Guide based on
the theory of successful intelligence through the prepared
program for developing English writing skills among
preparatory schoolers.
8. Participants of the Study

The study participants consist of two groups of the first year
preparatory schoolers. The experimental group (N=12) was
assigned to receive the experimental treatment (SIBP), while the
control group (N=13) was assigned to receive the traditional
instruction concerning the English writing skills.

9. Method of the Study

The researcher used the quasi- experimental design with two
groups from the first-year preparatory schoolers: one group was
an experimental group and the other was a control one. The
program was administered to the experimental group to
investigate the effectiveness of using a successful intelligence-
based program for developing preparatory schoolers’ English
writing skills. Before conducting the experiment, the groups were
pre-tested. Only the experimental group was taught using a
successful intelligence-based program for developing the first
year preparatory schoolers’ English writing skills. Immediately
after conducting the SIBP, the experimental group and the
control one were post-tested.
10.Instruments and Material of the Study
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1. A writing skills checklist

2. An English writing skills pre-post test

3. A successful intelligence-based program for developing
English writing skills among preparatory schoolers.

11. Definition of Terms

1. Successful Intelligence

Based on many different definitions reviewed in the literature
and related studies as for successful intelligence, the researcher
defines it operationally as thus: “The integrated set of skills
needed to recognize one’s strengths and make the most of them,
and recognize one’s weaknesses and find ways to correct or
compensate for them through three main skills: analytical,
creative, and practical”.

2. English Writing Skills

Based on many different definitions reviewed in the literature
and related studies as for English writing skills, the researcher
defines it operationally as thus “The skills of using words,
sentences, structures and punctuation, expressing various topics
in writing in addition to differentiating between facts and
opinions and discussing for/against a certain topic, comparing
and contrasting, providing with suitable causes and effects,
making predictions, and giving positive/negative comments
through a piece of writing that is going to be written well and
appropriately via proper words, structures and ideas in addition to
good presentation.”

To improve the teaching and learning of writing in English,
there is a need to equip the teachers with new learning theories
that are proven effective in enhancing students’ writing skills due
to teaching students to write equals to teaching them how to
think. One of which is successful intelligence. Such a theory
addresses four types of different thinking skills.Therefore, this
study suggests using successful intelligence-based program and
employing by teachers to develop students’ EFL writing skills.
Successful intelligence is one of the contributing theories.
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Sternberg and Grigorenko (2003) showed that the
characteristics of successful intelligence-based instruction are as
follows: (1)Successful intelligence-based instruction inspires
students to maximize their strengths; (2) It inspires students to
compensate or correct their weaknesses; (3) It clearly conveys
material to three various skills by capitalizing on the number of
retrieval ways to the information. This means it encourages
memory retrieval later on; (4) It encourages elaborative rather
than maintenance rehearsal, in which results are more elaborated
memory routes for the material; and (5) Through using successful
intelligence-based instruction, students become highly motivated

ones as such a kind of instruction makes the material more
exciting than other conventional forms of instruction do.
Sternberg and Grigorenko (2003) added that traditional ways for
teaching pay attention to a small number of students with certain
skills and almost never pay attention to a large number of
students who have a strong desire to succeed, and whose skills do
not harmonize with the patterns valued by the schools. Whereas
teaching for successful intelligence values such neglected skills
and then changes teaching and assessment so that students can be
led to success in school.

According to Sternberg and Grigorenko (2007) successful
intelligence- based Instruction is an instruction in which students:
(1) seize the opportunity to show who they are and, so,
confidence is improved; (2) feel agreeable; (3) admit, see, and
appreciate other individuals of the learning group; (4) insist on
facing failure and search for substitutional processes to succeed
in controlling difficult materials; (5) identify serious learning
situations to capitalize success; (6) recognize and observe their
personal strengths and weaknesses; and (7) try very hard to
improve their strengths and correcting for their weaknesses.

Sternberg (2009) suggested that teaching for successful
intelligence encourages students to be involved in memory
instruction as well as analytical, creative, and practical
instruction. The most important strategies are as follows: Strategy
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1. Teaching for memory instruction; Strategy 2: Teaching for
analytical instruction; Strategy 3: Teaching for creative
instruction; and Strategy 4: Teaching for practical instruction.

Sternberg and Grigorenko (2007) proposed that students
can be inspired to achieve success within Successful Intelligence-
based Instruction or Triarchic Instruction (TI) by constantly
seizing the opportunities to improve all three skills by examining
their achievement in all these skills, so teachers’ and students’
responsibility is to make an effort to teach and learn through
these three aspects of successful intelligence.

Lang (2007) indicated that each skill of successful
intelligence is not enough or sufficient in its own. Those who are
highly analytically intelligent, but do not have the other two skills
are so good at memorizing and analysing. In addition,
analytically intelligent people are not likely to come up with
creative ideas. On the other hand, people who are highly
creatively intelligent, but they do not have either analytical
intelligence or practical intelligence are innovators of ideas,
though they cannot judge appropriateness of such ideas. Whereas
highly practically intelligent people can be as likely to apply,
demonstrate or use ideas of little or no value as to apply,
demonstrate or use creative ones.

Parida (2007) proved that learning, which is gone along
with certain attitude, is useful and interesting and motivates one
to go on the learning. While getting a negative attitude will be
useless and uninteresting. Negative attitude of course stops
leveraging one’s strengths. One the one hand, it is supposed that
there is a connection between the attitude and writing skills in
such a language. On the other hand, there is a connection
between successful intelligence (leveraging one’s strengths) and
attitudes towards writing.

Mather, Wendling and Roberts (2009) assured that through
writing, active teachers analyse students’ strengths and
weaknesses to improve accurate scholastic plans. It is through
recognising and understanding students’ concerns, in addition to
recognising or distinguishing their strengths, teachers use proper
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interventions. To raise writing skills, students’ performance level
and pedagogical programs should be analysed and planned.
Teachers should differentiate the relationships between the
aspects of writing such as spelling, taking notes or expressing
ideas when using adequate interventions for students especially
those who have difficulties with writing.

Zadeh, Abedi, Yousefi, and Aghababaei (2014) revealed
that the effect of successful intelligence training has been
permanent in a long-term period. So, successful intelligence
training program can be used in schools to promote the academic
motivation and engagement of students. Also, Masumzadeh and
Hajhosseini (2019) showed that successful intelligence-based
education can develop critical thinking disposition and enhance
academic engagement of students.

Hochman and Wexler (2017) explained that writing
needs students to sequence their ideas and put them in the right
place. Through different grades, students pass through materials,
making decisions concerning materials’ importance, connections
with ideas and facts, and putting such ideas and thoughts into a
reasonable sequence.

McNeely (2014) mentioned 11 ways to develop writing skills
as follows: (1) apparent topic, function/purpose, and
people/audience; (2) exciting openings; (3) obvious style/form;
(4) obvious sentences; (5) conventional organisation and
characteristics; (6) integral paragraphs; (7) clear language; (8)
consequential/logic paragraphs; (9) harmonious paragraphs; (10)
sensitivity and techniques ; and (11) influential closings. In
addition, the following points are to strengthen/enhance your
piece of writing: (1) good examples of good writing must be
read; (2) practice writing; (3) be good at using techniques that
produce good piece of writing; and (4) specify points of strengths
and weaknesses in your piece of writing .

Mather, Wendling and Roberts (2009) agreed that the
elements of writing are made by tightly interweaving components
that a problem in one element of writing such as spelling leads to
a problem in another element of writing, such as taking notes or
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expressing ideas. Handwriting, spelling, usage, vocabulary and
text structure are most difficult elements of written language
(writing).

As for students, writing is essential to them all. Through
writing, students become more in charge of their learning. In
turn, they engage in writing activities and show a lot of interest
and excitement about writing since they are more enthusiastic.
They no longer work as passive students in the classroom. When
students and teachers participate in building relationships,
students can seize the opportunity for expressing views, ideas,
opinions, and feelings in writing. Consequently, writing can be
defined as a developmental process that students can try in a
successful way at different forms, genres, and styles when it is
accessed using an organised plan or process. Also, Teachers are
always in charge of finding strategies that suit learners and
learning. In addition, teachers are in charge of helping students
through various theories and activities (Caswell & Mahler,
2004).

Consequently, Successful intelligence based program is
one of such theories because teaching students to write equals to
teaching thinking and equals to improving students’ analytical,
creative and practical capabilities or skills, which related directly
to successful intelligence theory. Such a theory is used to help
students overcome writing problems that there are many recent
studies related to teaching English skills in general. In English
each skill needs thinking to be developed. Successful intelligence
is related to various thinking skills. Consequently, it can be said
that successful intelligence is related to English writing skills.

13. Results and Discussion

Having judged the study instruments valid and reliable,
they were applied to the study participants (the experimental
group as well as the control one). Then the SIBP was taught only
to the experimental group. Data was collected and analysed
using the SPSS. The study results show the following:
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1. There are no statistically significant differences between the
mean scores of the experimental group schoolers and the mean
scores of the control group schoolers on the English writing skills
pre-test.
2. There are statistically significant differences between the mean
scores of the experimental group schoolers and the mean scores
of the control group schoolers on the English writing skills post-
test at 0.05 level in favor of the experimental group.
3. The successful intelligence-based program is effective in
developing English writing skills among preparatory schoolers.
Obviously, it becomes a consensus agreement among
findings extracted from implementation, statistical methods and
the hypotheses of the present study concerning the effectiveness
of the prepared program. Therefore, this study indicates that
using the successful intelligence-based program has proved to be
a great success.

The findings assure that the successful intelligence-based
program has positively affected the first year prep. schoolers’
writing skills Consequently, it is highly recommended that such
a program (a successful intelligence-based program) can be used
by English teachers for developing the first year prep schoolers’
English writing skills.

Testing Hypothesis One

Hypothesis one states: “There are statistically significant
differences between the mean scores of the experimental group
schoolers and the mean scores of the control group schoolers on
the English writing skills pre-test at 0.05 level in favor of the
experimental group”. In order to test the hypothesis, t-test was
used to show the differences between the experimental and the
control groups’ mean scores on the English writing skills pre-test.
Table 1: Differences between the experimental and the
control groups’ mean scores on the English writing skills pre-
test. The results are presented in the following table:

Dimensi | Groups N | Mea | Std | t- D [p- | Cohen’s
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The results show that there are no statistically significant
differences between the mean scores of pre-testing of English
writing skills of the experimental and the control groups. This
means that the groups are equivalent. Also, it means that there is
no significance in this implementation. So, this hypothesis is
rejected.

Testing Hypothesis Two

Hypothesis three states: There are statistically significant
differences between the mean scores of the experimental group
schoolers and the mean scores of the control group schoolers on
English writing skills post-test at 0.05 level in favor of the
experimental group. In order to verify the hypothesis,
independent sample t-test was used. Obviously, t-test value is
6.04. This indicates that there is significance in this
implementation. So, this hypothesis is accepted and supported.
The results obtained are shown in Table 2.

Table 2: Comparison of the experimental group and the

control group on post-writing skills testing. The results are

presented in the following table:

Dimensi | Groups N | Mea | Std |t- D | p- Cohen
on n valu | f |value | ’s ES
e

Post- Control 1 562 (47 |6.04 |2 |<.00 |7.29
writing 3 4 3 |1
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Table 2 shows that there are statistically significant differences
between the mean scores of the experimental group and the mean
scores of the control group at 0.05 in favor of the post-test of
writing skills test with a high effect size. t-value between the two
groups is 6.04 at 0.05 level. Consequently, this result indicates
the positivity and success of the program proposed-SIBP-for
developing writing skills. In other words, successful intelligence-
based program is effective in developing writing skills of the
experimental group. Figure 1 represents the result graphically.

Figure 1: Comparison of the groups (the experimental and
the control) on the post implementation of the writing skills
test. The results are presented as follows:

Writing skills test

25

20

15

10
1N
0

Control Experimental

Figure 1 focuses on the differences between the groups (the
experimental and the control) on the post implementation of the
English writing skills test. The mean scores value of the
experimental group is 23.25, while the mean scores value of the
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control group is 5.62. t-test between the two groups is 6.04 at
0.05 level. Therefore, the figure sheds light on the successfulness
of the successful intelligence-based program on developing
experimental group schoolers’ English writing skills. This means
that this program has a large effect on developing experimental
group schoolers’ English writing skills.
Figure 2: Comparison of pre-post measurements of writing
skills test of the control group. The results are presented in

the following figure:

16
14
12

10

6
4 /‘ ,
0

1 2 3 4 5 6 7 8 9 10 11 12 13

== control group control group

Figure 1 above shows the pre-post measurements of the control
group on the English writing skills test . Also, these
measurements have low approximate values of the English
writing skills pre-posttest. Also, this result supports the third
hypothesis.

Testing hypothesis three

Hypothesis three states: The successful intelligence-based
program is effective in developing English writing skills among
preparatory schoolers. To investigate the hypothesis, Cohen’s ES
is calculated. The results prove the positivity of the successful
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intelligence-based program on developing the writing skills of
the targeted sample.

Figure 2: Differences between the pre and post-measurement
scores of the experimental group on the writing skills test.

40
35
30
25
20
15

10

1 2 3 - 5 6 7 8 9 10 11 12
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The results are presented in the following figure:

Figure 2 above shows that there are statistically significant
differences in the pre and post-measurement scores of the
experimental group on the writing skills test. The schoolers’
writing skills of the posttest have high increasing. It is very clear
that the experimental group has proved to be a great success. This
result supports the third hypothesis.

14. Conclusions
Based on the study results, the researcher could reach some
conclusions:
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1. The successful intelligence theory can be applied in
writing classes as it helps activate writing as a productive
skill.

2. A successful intelligence-based program can be effectively
used for developing English writing skills among prep.
schoolers.

3. Successful intelligence theory can be used as an effective
theory for helping the first year prep. stage schoolers
overcome their difficulties related to writing.

4. This study helps learners overcome the problems of
English writing skills. Also, it provides teachers with a
guide via the detailed steps within the prepared program to
develop the English writing skills using successful
intelligence-based program, so the researcher can conclude
that the successful intelligence theory should be integrated
in teaching with writing skills due to proving the
effectiveness and usefulness of the program

15. Recommendations

1. Students should be provided with some syllabuses based on

successful intelligence theory along their different educational

stages to generate ideas connected to the different school topics
used for writing in English.

2. Teachers should apply the successful intelligence theory in

teaching different types of writing with its different stages.

3. Teachers should be provided with teaching courses based on

successful intelligence theory for developing other English skills.

4. Teachers should encourage their students to use the skills of

writing through different situations and different educational

activities.

5. Teachers should attend professional workshops and be coached

by specialists to increase knowledge and familiarity with

successful intelligence theory on how to benefit from it in their
teaching procedures and in their writing classes.

6. The Successful intelligence theory can also be incorporated

into the EFL curriculum in English to develop students’ writing

skills. Also, It is recommended that teachers should use
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successful intelligence theory to increase students’ interest and
attitude to write more often.

7. Students should be provided with a secure and non-threatening
classroom environment to encourage them to write well.

8. Positive feedback within its suitable time is recommended.

16. Suggestions for Further Research

Further future research should be done to investigate:

1. The effectiveness of using other strategies (e.g. CORT, TRIZ,
Mind Mapping) for developing English writing skills among
primary stage students.

2. The effect of using successful intelligence theory on
developing English generative thinking skills among preparatory
schoolers.

3. The successful intelligence theory-based program for
developing English speaking skills among prep. schoolers.

4. Using the successful intelligence theory-based program for
developing English listening skills among preparatory schoolers.
5. The effectiveness of using successful intelligence theory for
developing English reading skills among preparatory stage
students.
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